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ABSTRACT 
Title of the Study: 
"Development of Madrasa Education in Assam 
Since Independence With Special Reference to Barak 
Valley Region." 
The acquisition of knowledge and learning is 
considered as an act of religious merit in Islam. It assures 
education to each and every individual irrespective of cast, 
creed, age and gender. The Prophet (SAW) gave it the 
highest priority. Hundreds of the teachings of the Prophet 
(SAW) say about the good qualities that education showers 
on its acquirers. 
The system of Islamic education started right from 
the early Islamic period and is continuing till today. The 
institution where the Islamic education is provided is 
known as Madrasa. During the early Islamic period, the 
teaching of Islamic education was carried on in the 
mosques. Gradually, madrasas were set up out of mosques 
for Islamic teachings. Encyclopaedia Britannica describes 
madrasa as an institution for religious training, set up 
independently of the mosques. The madrasa functioned till 
the 20^ century as a theological seminary and law school 
with a curriculum centered round Quran. In addition to 
Islamic theology and law, Arabic grammar and literature, 
mathematics, logic and in some cases, natural sciences 
were studied in madrasas. Tuition was free and food, 
lodging and medical facilities were provided free of cost as 
well. The teacher issued certificate to his students which 
was considered as permission to take up teaching 
profession. 
Institutions of madrasa education are of two types:-
maktabs (elementary schools) and the madrasas 
(institutions of higher learning). Madrasas are the apex of 
this system of education. Both these institutions 
concentrated on the study of Quran, Hadith (sayings of the 
Prophet (SAW) of Islam), Tafsir (commentaries), Fiqh 
(jurisprudence) and Kalam (Muslim Scholasticism). 
In India, with the advent of Muslim rule, the system 
of Madrasa education started. After the rule of Mughal 
emperors, the Britishers captured India. The Madrasa 
system got a set back with the start of British rule. 
However, the Muslim scholars carried on with their task of 
Islamic learning and scholasticism. 
Assam, one of the North-Eastern states of India also 
got a comprehensive system of madrasa education. Right 
form the 13* century, the Islamic system of education 
started in Assam. The percentage of Muslim population in 
Assam is higher than the other states of India except 
Jammu and Kashmir. It has got a systematic madrasa 
education system. 
Assam is divided into two regions in accordance to 
the name of two major rivers. One is the Brahmaputra 
Valley Region and the other is the Barak Valley Region. 
This thesis is based mainly on the system of 
madrasa education in the Barak Valley Region of 
Assam. 
The present thesis consists of the following six 
chapters:-
1. Introduction, 
2. Review of Related Studies. 
3. History of Madrasa Education in Assam 
4. Contribution of Government and Private 
Enterpr ises Towards the Development of 
Madrasas in Assam 
5. Analysis of Data. 
6. Findings and Suggestions. 
OBJECTIVES OF THE STUDY 
The following are the main objectives of the present study: 
1. To study the development of Madrasa System of 
Education in Assam in historical perspective with special 
reference to Barak Valley Region; 
2. To study the contribution of Government and Private 
Enterprises towards the development of Madrasa System of 
Education in Assam, specially in Barak Valley Region; 
3. To study the present scenario of the madrasas in Barak 
Valley Region; 
4. To study the institutional and non-institutional 
problems related to the madrasa system in Assam, 
specially those located in Barak Valley Region. 
SOURCES OF DATA: 
To undertake the present study, the investigator has used 
the following sources of data: 
—books related to the Madrasa System of Education; 
--different research works done in the field of Madrasa 
Education; 
—different journals related to Madrasa Education; 
- - en cyclopaedias; 
—questionnaire used for collection of data; 
—interview with experts in the field of Madrasa Education. 
METHODOLOGY OF STUDY 
A questionnaire was prepared to collect data on 
educational programmes, infrastructural facilities, 
financial pattern, curriculum and the methodology of 
teaching in the madrasa system of education in Assam 
with special reference to Barak Valley Region. 
The respondents to the questionnaire were 
individuals as well as the principals and the teachers of 
Madrasa System of Education. 
The data was collected from 126 respondents. The 
information was collected by the researcher himself so as 
to get the accurate information. In some cases, the 
researcher had to explain the items in the questionnaire to 
the respondents. After collecting the data, it was tabulated, 
analyzed and interpreted. The tabulation of the data was in 
accordance with the various aspects of the madrasa 
education, for example, year of establishment, 
infrastructural facilities, curriculum, description of staff, 
etc. 
Apart from the collection of data, through 
questionnaire, the researcher also had interviews with 
eminent persons and scholars in the field of madrasa 
education and incorporated their opinions in the 
interpretation of the data. 
CHAPTER-WISE SUMMARY OF THE THESIS 
The first chapter introduces the work to be 
undertaken. It includes the objectives, sources of data, 
methodology as well as the area for the research work. 
In the second chapter, the Review of related studies 
has been made. The review includes the Ph. D. thesis, 
Journals, Encyclopeadias and books. 
The third chapter deals with the history of the 
development of madrasa system of education. The chapter 
starts with the history of madrasa education in the early 
Islamic period. In this period, the efforts were made by the 
Prophet Muhammad (SAW) along with his Sahabas (his 
followers) towairds the development of madrasa system of 
education in the Arabia. After early Islamic Period, the 
development of madrasa system of education during the 
Umayyad and the Abbasid periods are discussed. 
The madrasa education in India is discussed under 
three headings: 
a) Madrasa Education during the Sultanate Period. 
b) Madrasa Education during Mughals and 
c) Madrasa Education in Assam. 
The present researcher made an attempt to cover 
different aspects of developments of the madrasa system of 
education. The introduction of 'Dars-e-Nizamiya' system, 
compilation of 'Fatawa-i-Alamgiri', popularly known as 
'Fatawa-i-Hind' and the establishment of Calcutta Alia 
Madrasa, Darul Uloom, Deoband, Nadwat-al-Ulema, 
Lucknow is discussed specifically. 
The Madrasa Education in Assam covers its history 
right from the 13^^ century till date. The type of madrasa 
system prevailing in the state as well as their 
administrative organizations is discussed. 
In the fourth chapter, the contribution made by 
different organizations towards the development of 
madrasa education in Assam is discussed. 
There are two main organizations working in Assam 
to govern and run the madrasas. One is the "State 
Madrasa Education Board, Assam", which is running all 
the Government madrasa and the other is the "All Assam 
Tanzim- Madaris Qawmiya", which is running all the Non-
Government or Qaumi madrasas in Assam. The 
administrative set up and functions of both the 
organizations are discussed in this chapter. 
In the fifth chapter, analysis of data has been made. 
The researcher collected the data related to various aspects 
of the madrasas specially located in the Barak Valley 
Region. Government and Non-Government madrasas have 
been studied separately. The following aspects have been 
covered in the analysis of data: 
1) Establishment of madrasa and its location; 
2) Infrastructural facilities; 
3) Curriculum; 
4) Medium of instruction; 
5) Annual Income of Madrasas; 
6) Annual Expenditure of Madrasas; 
7) Madrasa Staff; 
8) Administration of Madrasas. 
After the analysis, it was found that Assam has a 
comprehensive system of Madrasa education. The madrasa 
system stairted since long time and is continuing till today. 
The Government madrasas are financially more stable as 
compared to private madrasas, though the teachers' 
commitment and devotion are more in private madrasas. 
However, both are contributing a lot towards the 
development of Madrasa education in Assam. 
The sixth and final chapter deals with the findings 
and the suggestions related to the madrasa education in 
Assam and specially to the Barak Valley Region. 
Findings: 
1. The history of Madrasa System of Education is 
very old. It started from the days of Prophet of Islam (SAW). 
As days passed on, the teaching of Islamic education 
started to spread in other parts of Arabia. Later on it 
spread over in the whole world. 
In India, the Madrasa System of Education started 
from the days of Mohammed Ghori in the first decade of 
the 13^ century. The system flourished during the days of 
other emperors from time to time till the last Mughal 
emperor. In the beginning of the British rule in India, the 
system suffered a lot, but due to untired effort of the 
Ulema, it maintained its position. Now a days, the Madrasa 
System of Education is one of the important system of 
education in India. 
The Madrasa System of Education in Assam was 
also initiated in the first decade of the 13*^ century, i.e., 
from the days of Ikhtiyaruddin Bakhtiyar Khilji. Though 
there was a Madrasa System of education in the preceeding 
centuries, but no proper administrative set up was there 
until the 20*^ 1 century when the madrasas were brought 
under three administrative boards, namely, State Madrasa 
Education Board, Assam, established in •!934, The Azad 
Deeni Shiksha Board, established in 1937 and The All 
Assam Tanzim Madaris Qawmiya, established in 1955. 
These boards are now governing all the madrasas in 
Assam. 
The Barak Valley Region, the area under the 
present study, is situated in the Southern part of Assam. It 
has the facility to impart Islamic system of education along 
with the other parts of Assam. As the region is 
predominantly a Muslim dominated area, there are a good 
number of madrasas. 
Thus, it is found out that the history of the 
development of Madrasa System of Education in Assam 
and specially in the Barak Valley Region, is neither very old 
nor new. 
2. The contribution of different Government and 
Private enterprises towards the development and running 
of madrasas in Assam, specially, those located in the Barak 
Valley Region seems to spectacular. 
The Government enterprise was struggling hard 
for the upliftment of the madrasa education system. Many 
new madrasas were coming into existence and were coming 
under the jurisdiction of the Government Madrasa Board. 
The blooming period for the Government enterprise stEirted 
during the 6^ decade of the 20^^ century when the 
Government of Assam sanctioned deficit grant to 9 (nine) of 
the madrasas run under the State Madrasa Education 
8 
Board, Assam. Some of these madrasas were also located 
in the Barak Valley Region. 
Regarding private enterprises, it is found that, both 
the Private Madrasa Boards tried utmost to make the 
Madrasa Education System flourish. 
Thus, it is found that both the Government and 
the Private agencies contributed their best for the 
development of Madrasa System of Education in Assam, 
specially those located in the Barak Valley Region. 
3 . There exists two types of madrasas in Barak 
Valley Region. One type of madrasas consists of those 
madrasas run by Government, commonly known as Pre-
Senior Madrasa, Senior Madrasa and Title Madrasa. The 
study about these madrasas reveals that: 
i) the madrasa education started in Barak Valley 
in a systematic manner right from the 19* century. But it 
paced up in the 20* century, specially, after independence. 
Maximum number of madrasas came into existence after 
1947; 
ii) regarding the infrastructural facilities, the 
Government and Private Madrasas are found to be differing 
in some aspects as given below : 
a) Most of the Private Madrasas are located in the 
rural areas of Barak Valley in contrast to the 
Government Madrasas which are located in the urban 
areas; 
b) The ratio between the number of rooms and the 
number of students is found to be better in the case of 
Government Madrasas. Private Madrasas are suffering 
in this regard; 
c) The hostel facility in the Private Madrasas is better 
than the Government Madrasas. 
iii) a) there is no arrangement for dining hall 
facility in any of the residential madrasas; 
b) there is no proper library facilities in the 
madrasas of Barak Valley, except in few 
madrasas; 
c) there is no arrangement for computer 
education in the madrasas of Barak Valley. 
However, 3 madrasas have started the 
programme of computre training; 
d) these madrasas provide desk-benches for 
students sitting and in some madrasas 
there are mat arrangement for sitting. Some 
madrasas have both the sitting 
arrangements. 
iv) the syllabi in both the type of madrasas are 
based mainly on the Dars-e-Nizamia. Apart from this, 
the teaching of mother-tongue, Assamese for the non-
Assamese speaking students and elementary modern 
subjects are taught. Some of the madrasas are having 
vocational educational programmes like tailoring and 
typing; 
v) one special feature of Government Madrasa is 
that the students passing out of the Senior Madrasas 
are entitled to get admission to senior secondary level 
education directly; 
vi) the medium of instruction in all the madrasas 
in Barak Valley is Bengali language as the region is 
dominated by the Bengali people; 
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vii) the Government Madrasas are getting no 
financial support from the public unlike the Private 
Madrasas. The Provincialized Madrasas are getting 
salary for the staff from the Government. The rest of the 
Government Madrasas are working voluntarily in the 
hope of being undertaken by the Government in the 
near future; 
The Private Madrasas are getting financial support 
from the public donations which are not sufficient 
enough to meet even the essential requirements; 
viii) unlike the Private Madrasas, the Government 
Madrasas are found to have sufficient teaching staff. 
The Private Madrasas are suffering in this regard mainly 
due to financial constraints; 
ix) the administrative set up of the madrasas in 
Barak Valley Region is found to have a systematic 
ladder. They have both Administrative and Academic 
Bodies to administer and run the madrasas in a 
systematic manner. 
4 . both the type of madrasas face a number of 
problems regarding public and Government support in 
regard to socio-economic aspects. Remedial measures have 
been suggested and the same should be properly 
implemented for bringing about improvement in the 
Madrasa System of Education. 
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SUGGESTIONS FOR FURTHER STUDIES; 
The following areas can be undertaken for further 
research studies: 
> The History of Development of Madrasa 
Education in Assam - Both in Barak Valley and 
Brahmaputra Valley. 
> The Contribution of Government and Non-
government Enterprises Towards the Madrasa 
System of Education in Brahmaputra Valley and 
Barak Valley Region: A Comparative Study. 
> Analytical Study of the Present Scenario of 
Madrasas in Barak Valley and Brahmaputra 
Valley. 
> Origin, development and improvement of the 
Syllabi of Dars-e-Nizamiya. 
> A Comparative Study of the Madrasa Education 
System in Assam and other states of India. 
> Study of the Madrasa System of Education in the 
Medieval India and Afterwards: A Comparative 
Study. 
Publication out of this Thesis 
A paper entitled "The Origin And Development of 
Madrasa Education in Assam", has been published in 
the International Journal, "Islam And The Modem Age", 
Vol. XXXVIII, No.3, Jamia Millia Islamia, New Delhi, India, 
August, 2007, PP.37-43. 
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Introduction 
Education is a means to develop hidden potentialities of an 
individual in social context. Educated man is supposed to behave 
properly with others and endeavour towards the establishment of 
peace in individual, social and global life. Right or wrong can easily 
be distinguished by an educated man and he can adjust himself 
with the changing conditions of the time. Education preserves the 
basic values and transmits them to the next generation. It helps in 
the acquisition of wisdom and because of its uncounted qualities, 
all religions have placed it in the highest cadre of life. Without 
education, a man can easily become a victim of his surroundings 
which influence his habits, behaviours, feelings, traditions and 
modes of living. 
The acquisition of knowledge and learning is considered as 
an act of religious merit in Islam. It provided an open educational 
system since 7^ ^ century A.D. Religion, caste, creed, gender and age 
remain no bar for the acquisition of knowledge. Islam attaches too 
much importance to education. The Prophet (SAW) gave it the 
highest place. He said, "Learn your duties and teach men their 
duties,"'^. He also remarked that "Who so goes forth in search of 
knowledge, engages himself in the cause of God until he returns 
(home)"^. Hundreds of the teachings of Prophet (SAW) say about the 
good qualities that it showers on its acquirers. 
When Islam spread over Asia and Europe, it produced 
scholars of repute, who undertook the translation of classics from 
Hebrew, Greek, and Sanskrit into Arabic and, thus, sprang vast 
Arabic literature. Later on, Baghdad, Cairo and Cordova emerged 
as great centers of learning. The Spanish Universities and its 
scholars like Ibn Rushd, Ibn Tufail, Ibn Bajjah and others rendered 
Greek classics into Arabic and these found a place in European 
countries. As a result of the abundance of Arabic translations of 
the Greek classics, universities were established in many of the 
European countries. Arab sciences continued to inspire European 
scholarship till the 17*^ century in subjects like mathematics, 
astronomy, mechanics, chemistry and medicine. The name 
logarithmic table is a reminder of the debts Western Sciences owes 
to Al-Khwarizmi. 
With the advent of Islam in India, the Muslims brought here 
the Islamic system of education. In this system, the mosques 
occupied the central position which imparted knowledge since the 
time of the Prophet (SAW). With the expansion of Islam, mosques 
were built all over the conquered countries. It was a place where 
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prayers were offered and lessons of Islamic scriptures taught to the 
adherents of the Prophet (SAW). Madrasas of the present type did 
not come into being until 350 AH (9^^ Century).^ Madrasa is an 
institution of Islamic education where Islamic sciences, including 
literary and philosophicEil ones, are taught. A madrasa litersJly a 
place of learning, was an educational institute, where the 
traditional Islamic subjects were taught. "Madrasa in Muslim 
countries are institutions of higher learning. The madrasa 
functioned until the 20*^ century as a theological seminary and law 
school, with a curriculum centered on the Quran. In addition to 
Islamic theology and law, Arabic grammar and literature, 
mathematics, logic, and, in some cases, natural sciences were 
studied in madrasas. Tuition was free, and, food lodging, and 
medical care were provided as well". The basic purpose of madrasa 
education is to develop the morality and values among the children. 
It is also aimed at making the children obedient towards the 
principles of Islam. Through Islamic teachings, the children will 
also be able to be conscious about their social responsibilities. 
Encyclopaedia Britannica describes madrasa as an institution for 
religious training, set up independently of the mosques. It is known 
from texts that such privately endowed schools existed in the 
North-Eastem Iranian world as early as in the 9^ century, but no 
description exists of how they were planned or looked after. 
Thereafter, a number of madrasas Were established in Baghdad, 
Cairo and Nisapur, the prominent being the Nizamia, Mustansiria, 
Al-Azhar, Dar-ul-Hikmat, Madrasa-i-Abu Ali al Hussain of Nisapur. 
There was no university or college, but madrasas were the highest 
seat of learning. Not only theological subjects were taught in them, 
but subjects like medicine, philosophy and applied sciences were 
also taught. Perfect rapport between the teachers and the taught 
was maintained. Periods of teaching and number of holidays were 
not fixed. It depended on the discretion of the teachers. Apart from 
teaching and instructions, there was also group discussions on 
relevant topics. Great attention was paid on the moulding the 
character of students.^ 
These madrasas produced young men well versed in Islamic 
theology and assisted in the recruitment of the posts of Quazi, 
Mufti and men of state-affairs. 
Institutions of madrasa education were of two types: maktab 
or elementaiy school and madrasa or institution of higher learning. 
Madrasas were the apex of this system of education and controlled 
by the state. The maktabs and the madrasas concentrated on the 
study of Quran, Hadith (sayings of the Prophet of Islam), Tafsir 
(commentary), Fiqh (jurisprudence) and Kalam (Muslim 
scholasticism). Subjects like philosophy, ethics, politics, 
mathematics, grammar and later on medicine and agriculture were 
studied. The aim of education was much dominated by theological 
consideration. Aristocratic families engaged moulvies (religious 
teachers) for their children. Apart from this, there was a state 
system of education in which a trusted and experienced man was 
appointed to supervise the Department of Education and was called 
Shaikh-ul-Islam, who sirranged regular supply of best scholars to 
the state. Sultan Alauddin khilji (1290-1320), Feeroz Tughlaq 
(1351-1385) and Sikandar Lodhi (1489-1517) founded hundreds of 
madrasas all over India and patronized education. Mir Hassan, 
Amir Khusro, Kamaluddin Zahid, Maulana Jalaluddin Rumi and 
Maulana Shamsuddin were the most distinguished scholars who 
helped the dissemination of education. Madrasas were granted 
lands to meet the requirements. Education was free and students 
were provided free books and free boarding and lodging.^ Selected 
madrasas imparted post-graduate instruction and a number of 
towns - Agra, Badaun, Bidar, Gulbarga, Delhi, J aunpur and a few 
others developed into centers of Islamic education to which 
students flocked for study under renowned scholars. 
The Mughals succeeded the Sultans of Delhi and known 
today for their magnificence in all spheres of life. They also were the 
great patrons of learning. They established some important 
madrasas and provided their fullest support to the development of 
public education. Babar (1526-1530), Humayun (1530-1540 and 
1555-1556), Akbar (1556-1605), Jahangir (1605-1627), Sahajahan 
(1627-1658) and Aurangzeb (1658-1707) left no stone unturned to 
develop fruitful education. The well known Dars-e-Nizamia syllabi 
for madrasa education and the Fatawa-i-Alamgiri which is 
popularly known as Fatawa-i-Hind aire the two important 
developments taken place during the Mughals. 
Towards the closing years of the Mughals, many European 
powers competed in India for political supremacy, in which, the 
British emerged victorious. As they captured India, they started to 
interfere in every field. Along with the political interference, they 
interfered in the field of education too. Gradually, they took interest 
in the Madrasa education. Warren Hastings founded the Calcutta 
Madrasa in 1781.^ This was the starting point of British 
interference to the Madrasa Education. Consequently, madrasas 
had to pass through various stages of ups and downs. Gradually, 
the Madrasa Education system spread all over India. 
Since dealing with madrasa education throughout India is a 
very comprehensive and stupendous task, the present researcher 
has humbly tried to concentrate on a limited and more manageable 
area of one of the provinces of India, i.e., Assam. 
The State of Assam: 
Assam is one of the North-Eastern states of India. Its capital 
is Dispur, a suburb of Gauhati city in Kamrup district. It comprises 
of the Brahmaputra river valley, the Barak river valley, the Karbi 
Anglong Hills and the North Cachar Hills with an area of 78,438 
square kilometers. Assam is connected to the rest of India by a 
narrow strip in West Bengal popularly known as the "Chickens 
Neck". It also shares international borders with Bhutan and 
Bangladesh. Assam is consisting of twenty seven (27) districts. Map 
showing the districts in Assam is given on the next page. 
MAP SHOWING THE DISTRICTS IN ASSAM 
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Districts of Assam: 
1. Tinsukia, 2. Dibrugarh, 3. Sibsagar, 4. Dhemaji. 5, Jorhat, 
6. Lakhimpur. 7, Golaghat. 8. Sonitpur, 9. Karbi Anglong, 
10. Nagaon. 11. Marigaon, 12. Darrang, 13. Kamrup Rural, 
14. Nalbari, 15. Barpeta. 16. Bongaigaon. 17. Goalpara, 
18. Kokraihar. 19. Dhubri. 20. North Cachar HHls, 21. Cachar, 
22. Hailakandi. 23. Karimgani, 24. Kamrup Metropolitan. 
25. Baksa. 26. Chirang and 27. Udalguri 
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Assam comprises of 30.9% of Muslim population. According 
to the National Census of 2001, the Muslim population is 
82,40,611 out of a total population of 2,66,55,528.^^ The rate of 
growth of Muslim population is highest precisely in those districts 
of Assam that share a border with Bangladesh. 
The entrance of Muslims in Assam can be traced back from 
the 12* century onwards. Muslim population consolidated during 
the British period. The Muslims of Assam can be divided into three 
categories on the basis of its origin. They are: 
i) Goria and contemporary Muslims; 
ii) Assamese or local converted Muslims; 
iii) Mia or Bengali origin Muslims. 
On the basis of mother tongue, the entire Muslim community 
in Assam can be divided into two as given below: 
i) Assamese speaking Muslims; 
ii) Bengali speaking Muslims. 
Assam is divided into two regions on the basis of two major 
rivers. One of them is the Brahmaputra Valley Region and the other 
is the Barak Valley Region. These regions are known after the name 
of rivers Brahmaputra and Barak respectively. The area of research 
in this study is the Barak Valley Region. 
Barak Valley: 
"Barak Valley is named after a river Barak which flows 
through this region of Assam. This Valley is situated in the 
Southern part of Assam. It consists of three districts namely, 
Cachar, Karimganj and Hailakandi. The spoken language of this 
valley is a dialect of Bengali, popularly known as Sylleti Bangla. 
Among these three districts, Muslims are in majority in two 
districts, Karimganj and Hailakandi. There are 57% of Muslims in 
the Hailakandi district and 53% Muslims in the Karimganj 
district."^^ A map showing the location of Barak Valley is given on 
the next page. 
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Madrasa Education in Assam: 
Bakhtiyar Khilji had been the first ruler to set up various 
madrasas at his newly established city called Rangpur (now in 
Bangladesh). The Muslim rulers of Bengal and Assam continued 
patronizing maktabs for primary education and madrasas for 
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higher education. 
The Muslim chiefs, landlords, and ulema maintained maktab 
and madrasas of their own for the purpose of promotion of Islamic 
education. The madrasas gave emphasis on the teaching of the 
Quran, the Tafsir and the Hadith. Arabic and Persian languages 
were also taught in those madrasas of Bengal and Assam. 
The Madrasa Education in India underwent significant 
changes brought about by the British Government with the 
establishment of "Calcutta Alia Madrasa". This madrasa for the 
first time followed the Dars-e-Nizam.iya system of Islamic Education 
which was framed and introduced by Mullah Nizamuddin (1089-
1161 A.H.). Almost all the madrasas in Assam were brought under 
the jurisdiction of this system. 
The partition of Bengal in 1905 resulted in the creation of 
some separate provinces like Bihar, Orissa and Assam, which 
owned their respective madrasa Boards for conducting and 
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controlling madrasa examinations under their own jurisdiction. 
The madrasas lying under the jurisdiction of the newly created 
provinces of East Bengal and Assam followed the syllabi of Calcutta 
Alia Madrasa and the students appeared in the Central Madrasa 
Examination Board, Dhaka, owing to its being the capital of Assam. 
It played an important role in the spread of madrasa education in 
East Bengal and Assam till 1912 A.D.^* 
The educated Muslims of East Bengal and Assam, who were 
in favour of English education, prepared a new curriculum for 
madrasas on modem lines. This new modified scheme was 
reluctantly approved by Mr. Sharp, the then Director of Public 
Instruction who brought forth the scheme in force in some selected 
madrasas only. 
Mr. Sharp was succeeded by Mr. Notojn who did not approve 
the curriculum approved by Mr. Sharp. To overcome this problem, 
a conference was organized in 1912. A.D. to prepare more useful 
syllabi for madrasas of East Bengal and Assam. 
Sylhet displayed a significant role in madrasa education of 
Assam. All the madrasas of Assam followed the syllabi of Sylhet 
Madrasa. Gradually, Baskandi, Badarpur (both in Barak Valley), 
Jaleswar (now in Goalpara district), Hojai (now in Nagaon district), 
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Dhubri and Sibsagar became the distinguished seats of madrasa 
education in Assam. Various maktabs and madrasas under the 
patronage of some sufi saints, ulema, Muslim leaders and state 
Government sprang up to illuminate the minds of people with 
Islamic education in different districts of Assam. ^ ^ 
All these aforesaid madrasas .were not only set up by the 
state Government but also by some sufi saints and ulema who 
made inroad to Assam from Baghdad, Iran, Delhi, West Bengal, 
East Bengal, Bihar and other provinces of India. They took keen 
interest in establishing different types of madrasas with the aim of 
spreading Islamic education so as to enable the local people to 
understand the mesmings and message of the Holy Quran and 
Hadith. 
In discussing the maktabs and madrasas of Assam 
categorically, it has been observed that, from time immemorial, 
thousands of maktabs were attached with the mosques. These 
maktabs undertook, specially the teaching of the Quran. In some of 
those maktabs, apart from the teaching of Quran, teaching of 
Arabic, Persian and Urdu, was also done for getting themselves 
admitted in the madrasa for higher education. 
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It is to be noted here that hundreds of individual maktabs as 
well as maktabs attached to mosques were run without having any 
common syllabi and curriculum in Assam. It is only after 1986, 
that the Assam Rajyik Deeni Sikhya Board and the Nadwatut-
Tamir have endeavoured to bring to light certain syllabi for Sabahi 
Maktabs of Assam. But these Boards have not yet been able to 
bring forth all kinds of maktabs under their jurisdictions and 
hence, they are being run individually depending on the public 
donations only. 
Two tjrpes of madrasas are found to have illuminated the 
light of learning of Islamic as well as secular education in various 
comers of Assam: 
A. Non-Government Madrasas (Khariji Madrasas) 
B. Government Madrasas. These are categorized into four 
viz; Pre-Senior Madrasa, Senior Madrasa, Title 
Madrasa and Arabic College. 
(A) Non-Government (Khariii) Madrasa: 
Changes have been brought in madrasa 
education right from the beginning of this system of education. The 
mode of education and financial pattern led to categorize the 
madrasa education system. Khariji madrasa is one of them. These 
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types of madrasas were set up in the second half of the 19*^  
century. These madrasas are mainly run with the donations from 
the Muslims. The graduates who come out of these madrasas work 
as teachers in such madrasas or work as Imams of mosques. They 
do not have any definite scale of pay. They are paid very low 
amount as salaries. 
In Assam, the Khariji madrasas are run specially under the 
All Assam Tanzeem Madaris Qawmiya, a Non-Government 
organization, established in 1955, at Nagaon. Some madrasas are 
also run under another Non-Government organization, known as 
the Azad Deeni Shiksha Board, established in 1937, at Hailakandi 
district of Barak Valley. These madrasas do not get any financial 
help from the Government. 
(B) Government Madrasas; 
Four types of madrasas are run under 
Government undertaking such as the Pre-Senior Madrasa, Senior 
Madrasa, Title Madrasa and Arabic College. The Pre-Senior 
Madrasas are the feeder institutions for the Senior Madrasas. It 
imparts basic Islamic education for three years. The Senior 
Madrasas are those awarding the Fazil-e-Maarif (P.M.) degree to the 
students after completing its course duration of 10 (ten) years. 
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The Title Madrasas are those having 2 (two) years of higher 
study after completion of Senior Madrasa course. It is awarding the 
degree of Mumtazul Muhaddithin (M.M.) to the students. 
The Arabic Colleges are those madrasas which run both the 
courses of Senior Madrasa and the Title Madrasa under their single 
administration. These madrasas are awarding both the Fazil-e-
Maarif (F.M.) and Mumtazul Muhaddithin (M.M) degrees. Their 
course duration is of 12 (twelve) years. 
It appeared from the general survey up to 1903 that, all the 
madrasas of Assam were under Dars-e-Nizamiya system which was 
followed by the Calcutta Alia Madrasa. The Muslim religious 
scholars identified the merits and demerits of syllabi of the then 
madrasas and it was resolved that, two fold system be followed 
after a certain stage of madrasa education. One system comprised 
of Arabic, Urdu and Persian and the other Arabic, Persian and 
English along with mother tongue. So, the present Senior 
madrasas, Title madrasas and the Arabic Colleges of Assam may 
rightly be said to be originated in 1903. In these madrasas, some 
secular subjects like History, Geography, games and sports were 
introduced in the syllabi. The medium of instruction of these 
madrasas was either Arabic or Urdu along with mother tongue. 
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The pattern of Senior and Title madrasa, following the syllabi 
of Calcutta Alia Madrasa continued till 1930. In the same year, the 
syllabi were revised that continued up to 1955. The next revision of 
17 
the syllabi took place in 1979, which is continuing till date. The 
present madrasa education syllabi aims at making the madrasa 
education more need based than before and provides better 
employment opportunities. The present syllabi include English, 
Assamese, Bengali, Hindi, Social Studies, General Mathematics, 
Science etc. besides Arabic, Urdu and other Islamic subjects. 
The Pre-Senior Madrasas, Senior madrasas. Title Madrasas 
and the Arabic colleges are set up all over Assam and are run 
under State Madrasa Education Board, Assam. Some of these have 
been taken over by the Government of Assam. 
Singaria Senior Madrasa at Nagaon district was the first 
Senior madrasa established in Assam by Syed Azizul Haque in 
1926 and Badarpur Title Madrasa at Badarpur in Karimganj 
district in Barak Valley was the first Title madrasa established in 
1939 by Maulana Hatim Ali. 
Madrasa education contributes much towards the 
language, literature and culture of the people of Assam and shall 
always provide a supplementary stream of education. 
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STATEMENT OF THE PROBLEM: 
The title of the problem is: 
''Development of Madrasa Education in Assam Since 
Independence With Special Reference to Barak Valley 
Region." 
OBJECTIVES OF THE STUDY: 
The following aire the main objectives of the present study: 
1. To study the development of Madrasa System of Education in 
Assam in historical perspective with special reference to Barak 
Valley Region; 
2. To study the contribution of Government and Private Enterprises 
towards the development of Madrasa System of Education in 
Assam, specially in Barak Valley Region; 
3. To study the present scenario of the madrasas in Barak Valley 
Region keeping in view their different aspects; 
4. To study the institutional and non-institutional problems related 
to the madrasa system in Assam, specially those located in Barak 
Valley Region. 
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JUSTIFICATION OF THE SELECTION OF THE PROBLEM: 
In recent years, specially after independence, the question of 
Muslim education in India has been given a fresh impetus and 
there is a growing desire among educated people to know more 
about Madrasa system of education. Increasing complexities of the 
society compel the system of education to equip itself to make the 
younger generation more efficient and competitive. 
The investigator of the present study went through different 
research studies in the area of Madrasa Education. He consulted a 
number of books, journals, encyclopaedias and educational surveys 
related to madrasa education specially about Barak Valley Region. 
He found that there is a dearth of researches in the field of 
madrasa education. However, he could find out some related 
studies which are mentioned here. 
Bahusyn, Ali Abd Al Rahman Mohammed Ali (1964) studied 
the "Muslim Educational system in Iraq during the Abbasid 
period."^® Ahmed, Mohd. Akhlaq (1971) studied "Some Aspects of 
the Development of Traditional Education in Islamic Institution 
During the 20* Centuiy",^^ Ahmed, A., (1978), in his thesis 
entitled "The System of Education in Medieval India"^® worked on 
analyzing the system of education in medieval India (1526-1761). 
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Fathima, Bilquis (1984) "The Role of Private Enterprise in 
Education with Special Reference to Muslim Educational 
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Organizations in Karnataka- A Historical Survey", studied seven 
organizations which are spread all over the state of Karnataka in 
order to find out the extent to which the administration of 
education at the hands of Muslims had become secular and 
democratic. Ahmed, M.A. (1985), in his work, "Placement of 
Education of Minorities in Secular India and its Role in National 
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Integration with Special Reference to Muslims in India". Khan, 
M.S., (1987) "An Analytical Study of Traditional Muslim System of 
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Education and its Relevance in the Modem Indian Context" , 
made a study to delineate the meaning, aim, objectives, and 
educational ideas etc. of Traditional Muslim Education to find out 
the development of modernization of Traditionad Muslim Education. 
It was also aimed to study the relevance of Traditional Muslim 
Education in modern Indian context. Alam, Zafar, (1991), studied, 
"The Islamic Concept of Education in Light of its Concept of Man 
and Society". Ahmed, Samiruddin (1992) studied the 
"Educational Progress of Muslims in Assam".^^ Khan, Ghaznafar 
Ali, (2001), studied on "Nadvat-al-Ulama- A Centre of Islamic 
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Learning" . The major objective of the study was to find out the 
factors responsible for the establishment of the Nadvat-al-Ulama. 
Ahmad, Mohd. Hanif, (2002), studied in detail about "The Secular 
Content of the Prominent Madrasas of U.P."^'^, with the major 
objective of analyzing madrasa education as a parallel system of 
education. Hussain, S. M. Azizuddin, (2005), in his work, "Madrasa 
Education in India: Eleventh to Twenty-first Century", ^^ studied 
the system of madrasa education between 1 1 * to 21st century. 
Thobani, Shiraz, in his article, "The Dilemma of Islam as School 
Knowledge in Muslim Education",^^ studied the political and 
epistemological implications of the integrative and disciplinary 
modes of pedagogic Islam pertaining to contrasting Muslim 
contexts where tensions between state education and madrasa 
education have given rise to potential discourses on the curriculum 
in post-colonial period 
Earlier there was hardly any effort made to conduct any 
research work of Ph.D. level in Assam in this field. The investigator 
feels that, the study about the history of madrasa education in 
Assam, contributions made by different organizations towards the 
development of madrasa system of education in Assam, the 
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problems related to the madrasas located in Assam, specially those 
located in the Barak Valley Region and their present scenario 
related to their infrastructural facilities, educational programmes, 
financial pattern etc., will be of much help towards the effort of 
stud5dng about the development of madrasas as per the modern 
needs and can also be instrumental in popularizing the modern 
education among Muslims. This justifies the selection of the topic 
of research. 
SOURCES OF DATA: 
The following sources of data have been used in the present study: 
> the books on Madrasa Education by eminent scholars; 
> reputed research journals and Ph.D. theses; 
> encyclopaedias of education and Islam; 
> questionnaire used for collection of data from madrasa; 
> interviews with the experts in the field of Madrasa Education. 
METHODOLOGY OF STUDY 
A questionnaire was prepared to collect as much data as 
possible on educational programmes, infrastructural facilities, 
financial pattern, curriculum and the methodology of teaching in 
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the madrasa system of education in Assam with special reference to 
Barak Valley Region. 
The respondents of the questionnaire were individuals in the 
field of madrasa education as well as the principals, the teachers, 
and the secretaries and members of the Governing Body of the 
Madrasa institution. 
The data was collected from 167 respondents. Among them 
126 questionnaires have been found to be complete. 41 
respondents have given incomplete information and hence, they 
have been rejected. The data was collected by the researcher 
himself so as to get the accurate information. In some cases, the 
researcher had to explain the items in the questionnaire to the 
respondents. After collecting the data, it was tabulated, analyzed 
and interpreted. The tabulation of the data was in accordance with 
the various aspects of the madrasa education. The data tables 
contain the description of each aspects carried in the study for 
each of the institution sampled for. study, for example, year of 
establishment, infrastructural facilities, curriculum, description of 
staff, etc. The copy of questionnaire is given in appendix-I 
Apart from the collection of data, through questionnaire, the 
researcher also had interviews with eminent persons and scholars 
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in the field of madrasa educatiPn and incorporated their opinions 
in the interpretation of the data. A list of interviewees is enclosed in 
appendix-II. 
DELIMITATIONS : 
1. The materials regarding Madfasa Education are mainly available 
va Axahic, Per&iaxL and Urdu. B\t-t tjh.e reseaxdher alsa can.&ult£d tJtue 
materials available in English arid Assamese languages. 
2. The investigator took up aJl the important madrasas in the 
Barak Valley Region for the collection of data and ignored the 
insignificant very small maktabs and madrasas. 
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Heview 
of 
He Cdte cC Studies 
Research takes advantage of the knowledge, which has been 
accumulated in the past as a result of constant human endeavor. It 
can never be undertaken in isolation from the work that has 
already been done on the problem, which is directly or indirectly 
related to a study proposed by a researcher. A caireful review of 
research joumads, encyclopaedias, theses, books, research projects 
and other sources of information on the problem to be investigated 
is one of the important steps in the planning of any research study. 
Therefore, the present investigator scanned the literature 
relevant to the present study as far as possible. The related studies 
in the area are discussed under the following headings: 
I- Doctoral Theses; 
II- Studies in Journals and Encyclopedias; 
III- Books on Madrasa Education. 
I- Doctoral Theses 
Quwerishi, M.A., (1960), studied "Muslim Education and Learning 
in Gujarat".! His attempt was to find out, the various facts of the 
development of Muslim education in Gujarat along with the 
contribution of Gujarati Scholars to the Muslim sciences like 
'Hadith, Tafsir' and 'Fiqh' in particular and to the Arabic and 
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Persian languages in general. The sources of the study were 
historical documents, biographies and manuscripts in Arabic and 
Persian. The study was based on the work done in this regard done 
specifically between 1297-1758A.D. 
The major findings were: -
In 1297 A.D., when Alauddin's general Ulugh Khan defeated 
Raja Karam, Gujarat came under Muslim domination and stayed for 
a century under sultans of Delhi. 
The Muslims in Gujarat vigorously pursued activities for the 
spread of education. The sultans of Gujarat built a number of 
mosques and madrasas as educational centers at Ahmedabad. One 
of the salient features of Muslim education in Gujarat was that 
theology formed the backbone of the curriculum. There was no 
mass education, as it is understood today. Muslim education in 
Gujarat was not a planned activity. 
Bahusyn,Ali Abd Al Rahman Mohammed Ali, (1964), studied the 
"Muslim Educational System in Iraq During the Abbasid Period".2 
The major objective was to study the system of education in 
the medieval period in Iraq during the reign of Abbasid caliphs. 
The study revealed the following facts: -
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(1) Primary education was considered most relevant during 
Abbasid rule in Iraq; 
(2) Higher centers of learning in Baghdad flourished with 
scholars of great repute; 
(3) In comparison to other places like Basra, Kufa, Mecca, 
Medina and Al-Hijaz, the city of Baghdad became the center of 
Islamic learning and sciences during the Abbasid reign, 
(4) Great contribution was made towards education during this 
period; 
(5) In the primary schools, colleges and Jamias, teaching and 
research were done. 
Ahmed, Mohd. Akhlaq, (1971), studied "Some Aspects of the 
Development of Traditional Education in Islamic Institution During 
the 20th Century^a 
The objective of the study was to investigate the history of the 
Muslim Traditional Education and its utility in relation to the 
existing Muslim society in India. 
The study was historical in nature and the findings were that; 
Muslim Traditional Education was partly religious and partly 
secular. The life at the time of study had become more complicated 
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than it was in the past. There is a need for the reorientation of the 
system and syllabus of traditional education. 
Zaki, Mohammed, (1974), studied "Muslim Society in Northern 
India in the 15*^ and 16* Centuries"*, He studied the disintegration 
of Delhi Sultanate, the public and private life of Sultans and the 
economic life of the people during the period. He also studied the 
educational system including the description of the nature of 
educational institutions, syllabi, books aind the literary and the 
intellectual achievements of some of the prominent scholars of the 
time. 
Lahkar, Bina, (1976), studied, "The Progress of Women Education 
in Assam From 1874 to IQTCs. In her w^ork, she discussed about 
the historical development of women education in Assam. Though 
the study was confined to the women education, it mentioned those 
institutions where Muslim students were also studying in those 
days. The major findings of the study were: 
1) The Missionaries were the first schools for girls. Before that 
there was no school for girls in Assam; 
2) The enrolment of girls were very low during the period 
between 1874 to 1970; 
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3) Girls were encouraged for education by teachers even by 
giving rewards. 
Devi, Renu, (1977), in her study, "Education in Assam During the 
Nineteenth Century"^ studied about the status of education in 
Assam during the Nineteenth Century A.D. The main objective of 
the study was to highlight the nature and progress of education in 
Assam during the 19^ century. The study revealed that: 
1) The education system in Assam was in the formative stage 
during the 19* century; 
2) About 85% of the population living in villages did not accept 
the educational pattern; 
3) Tradition and conservatism stood in the way of availing the 
educational opportunities offered; 
4) The progress of education both at primary stage as well as at 
secondary level was very slow. 
Ahmed, A., (1978), in his thesis entitled "The System of Education 
in Medieval India","^ worked on analyzing the system of education in 
medieval India (1526-1761). 
The major findings were that in Medieval India, the primary 
education started for the children from the age of 4-5 years. The 
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teachers used to teach alphabets and try to bring home the graphic 
appearance of letters. In the beginning, simple reading of the text of 
Holy Quran was taught to acquaint the children with religion, 
morals and ethics to mend their future life. Elementary reading and 
arithmetic was done in the place named as Maktabs, which were 
generally held in Mosques. 
Secondary education, in its first stage included the teaching 
of Persian Literature and elementary Arabic. The Persian grammar 
was taught in the beginning. The teaching of elementary Arabic 
begain with Sarf (etymology). 
Oral and written examinations were held in compulsory as 
well as optional subjects. Tlie written examination comprised 
language and literature. Sarf, Nahv(syntax), Jurisprudence, and 
principles of jurisprudence were taught as compulsory subjects. 
Das, Lakshahira, (1979), in his study, "Women Education in 
Assam in Post-Independence Period (1947-1971) and Its Impact on 
the Social Life of the State"8, studied the development made in the 
field of Women Education in Assam between 1947 and 1971. The 
study was confined merely to Women Education. The study showed 
that there was an increasing trend towards women education and 
positive growth during the period under study. Enrolment of girls, 
34 
number of women teachers and expenditure on women education 
had increased during that period. 
Yaquin, Anwarul, (1980), studied "Minority Educational 
Institutions: Study in Constitutional Safeguards"*. The work was 
based on Article 30(1) of the Constitution that secures religious and 
linguistic minorities to set up and administer their own educational 
institutions. The main objective of the study was to find out the role 
of the courts to settle down conflicting cases related to 
establishment and running of educational institutions by 
minorities. It also aimed to study the judicial principles to establish 
and run minority educational institutions along with the judicial 
propositions to logically justify these institutions. 
Ahmed, Nabi, (1980), studied, "Educational Opportunities and 
Socio-Economic Changes Among the Muslim Backward Classes, 
Non-MusUm Backward Classes and Scheduled Castes of Faizabad 
District During the Post-Independence Period: A Comparative 
Study"io. The main objectives of the study were to study 
constitutional and legal provisions for the upliftment of the 
Scheduled Castes and the Backward Classes as well as the 
relationship between their level of education, occupational level, 
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income, expenditure, change of occupation and leisure time 
activity. The study also aimed to highlight the impact of education 
on the leisure time activities of the Scheduled Castes and 
Backward Classes. 
The major finding was that education is a positive factor in 
bringing about attitudinal and occupational changes, increasing 
income, education of children, adaptation of family planning and 
increase in leisure time activities. Education plays a major role to 
bring about changes in the socio-economic condition of Indian 
society, particularly, among the backward communities. 
Kakaoti, S., (1982), studied the educational development of the 
Bodo Tribe in his work entitled, "A Study of the Educational 
Development of the Bodo Tribe During the Post-Independence 
Period with Particular Reference to the Northern Region of 
Assam"!!, xhe study dealt with the education of Bodo-Kacharies. It 
said that, like Muslims, once, Bodo-Kacharies were also ruling 
class but now they are lagging behind in education. It is the general 
assumption that Bodo-Kacharies of Assam are even more backward 
as compared to Muslims. According to the study, the Bodo-
Kacharies were predominantly agricultural people. The primitive 
way of living kept them away from modern education and 
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development. Unfavourable geographical conditions, low socio-
economic status, indifferent attitude of parents, extreme poverty, 
unsuitable curriculum and lack of institutions were the main 
reasons of their educational backwardness. 
Fathima, Bilquis, (1984), worked on "The Role of Private 
Enterprise in Education with Special Reference to Muslim 
Educational Organizations in Kamataka- A Historical Survey", ^ 2, 
The objectives of the study were: -
(1) To find out the need for establishing educational institutions for 
the spread of education by Muslim organization; 
(2) To find out the extent to which administration of education by 
Muslim organizations had become secular and democratic; 
(3) To find out whether Muslim organizations promoted social and 
national integration through education, and 
(4) To find out the financial adequacy or positions of these 
organizations in administering education. 
The study spread over the entire area of Kamataka with 7 
major organizations, which were spread over the entire state. The 
findings of the study were: -
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(1) The study of the educational organizations revealed that they 
had been successful in fulfilling their obligations and realizing 
national objectives in the field of education; 
(2) It was noticed in certain cases that they did suffer from certain 
deficiencies and no consistent efforts were made by the authorities 
to improve the situation; 
(3) These educational institutions were functioning in a mech£inical 
way; 
(4) Many of the educational institutions did not have physical 
facilities, equipments and instructional material; 
(5) There was no planning at the institutional level. 
Ahmed, M.A., (1985), studied on, "Placement of Education of 
Minorities in Secular India and its Role in National Integration with 
Special Reference to Muslims in India".i^ The objective was :-
To examine whether or not the minorities felt that preferential 
rights given to them in the constitution had adequately helped 
them to conserve their religion, culture, language etc. He also tried 
to compare and contrast the religious education of Muslim with 
attainment of national integration. 
The findings of the study were: -
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(1) Muslims accounted for 11.21% with the 2*^ ^ largest majority of 
population after the Hindus; 
(2) The assumption that more facilities for minority education 
would provide better education was not supported; 
(3) A national educational programme was not possible without 
the assimilation of minorities in the national mainstream; 
(4) The rights to culture and educational self-determination 
created hurdles in the making of a strong nation; 
(5) Any uniform All India Education Policy was bound to prove 
disastrous for the rich diversified cultural heritage; 
(6) Muslims had shown a stronger affinity for religion than for 
anything else; 
(7) National integration was possible through peaceful coexistence 
and mutual trust between the majority and minority communities. 
Khan, M.S., (1987), studied "Traditional Muslim system of 
Education"!* with the objective of delineating the meaning, aims 
and objectives of Traditional Muslim Education in historical 
perspectives. He tried to study the development of modernization of 
Traditional Muslim Education as well as its relevance in modem 
Indian context. 
The major findings were: 
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(1) The main aim of education according to the Quran is the 
creation of a good, righteous man who worships God and builds up 
the structure of his life according to the principles of Muslim 
jurisprudence; 
(2) The history of Muslim education is divided into 4 periods-
fa) Jahiliyyah Period, (the period of ignorance), 
(b) The Prophet's Caliphate Period; 
(c) The Umayyad period; 
(d) The Abbasid Period. 
(3) During the early Muslim period and the Mughal period, Muslim 
education was encouraged; 
(4) The Curriculum of Muslim education revolved around the 
Quran, Hadith and Muslim Jurisprudence till the close of the 15* 
century in India; 
(5) Revelation was essential for knowledge in Islam but was not 
opposed to reasoning; 
(6) Traditional Muslim Education was relevant to Muslim 
individuals, as they could not perform the essential duties of Islam 
without the knowledge of Quran and Hadith. 
Bilgrami, F. R., (1988), studied "The Educational System and Its 
Development in the Muslim World",^^ with the major objective of 
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drawing out the contribution of Islamic teaching to change the 
materialistic outlook of man so as to bring about the solution of the 
socio-economic problems. 
The major finding of the study was that, education in the Muslim 
world during the 7* and 8^ ^ centuries A.D., was centered around 
Quran and Hadith which covered every field of private and social 
life. 
Alam, Zafar, (1991), studied "The Islamic Concept of Education in 
Light of its Concept of Man and Society"i^. His main findings were: 
(1) According to Islam, Almighty God has created everything in 
this world and the world itself. Among his creations human being is 
the best who sprang up from Adam. The dignity of man lies in his 
complete surrender to God; 
(2) Islam being complete system of thought and practice appears 
in its sources as the truth unchangeable and eternal. This has 
been called as Haque (truth) and what is contrairy to it has been 
called as Batil (false-hood). 
(3) Islamic curricula is not confined only to religious education 
rather it has covered the whole part of life, mundane as well as 
super mundane, material as well as spiritual, individual as well as 
social; 
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(4) The Islamic method of teaching includes every item considered 
essential for teaching learning process such as motivation, interest, 
aspiration etc. 
Ahmed, Samiruddin, (1992), studied, "The Educational Progress 
of Muslims in Assam"!'', fjis major findings were:-
(1) Educational Backwardness of Muslims in Assam originated 
with their settlement in Assam and varied with their settlement and 
establishment. Poverty as well as laziness and unwillingness to 
work made them more educationally backward. Non acceptance of 
English education also added fuel to the fire; 
(2) Pre-primaiy education in Muslim areas did not expand. Muslim 
enrolment at all levels, from primary to post graduation level 
remained much low; 
(3) Madarsas that are the main sources of religious education are 
also not in a good position. Their conditions need to be upgraded. 
Khan, Ghaznafar Ali, (2001), studied on "Nadvat-al-Ulama- A 
Center of Islamic Learning"i8. The major objective of the study was 
to find out the factors responsible for the establishment of the 
Nadvat-al-Ulama when there was already the existence of Darul-
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Uloom Deobond, for religious education and Aligarh Muslim 
University, for general and modem education. 
He found out that Nadvat-al-Ulama was established to bridge 
the gap between modem and traditional education. He also found 
the contribution of Nadva products to the modern world. They have 
globally represented Muslims through outstanding written books. 
Besides all, he found that the products of Nadva also defended 
Islam in various intellectual debates. 
Ahmad, Mohd. Hanif, (2002), studied in detail about "the secular 
content of the prominent madrasas of U.P.'',!^ with the major 
objective of analyzing Madrasa Education as a parallel system of 
education which is imparting, over and above the traditional 
education as well as modem education too. 
He found that contrsiry to the motivated and sustained 
propaganda that madrasas are producing I.S.I, agents and 
international terrorists, some positive facts have been established 
like no police raids have proved the allegation and they are running 
well with the historically well defined and well known function of 
imparting religious and secular subjects and producing good 
human beings. 
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The view that madrasas are imparting only traditional 
religious instruction, excluding modem education, proved to be 
wrong. Madrasas are giving much more importance to modem 
education in these days. 
II- Journals; 
Putney, W. Ethel (1916), in his article, "Moslem Philosophy of 
Education",20 found that the basic rule of conduct in Islam moves 
around four foundations, i.e., Quran, Traditions of Prophet (SAW), 
the Ijma (common agreement of Ulema) and the Qias or the 
analogies. He also pointed out towards obtaining knowledge of the 
religion of Islam as the main aim of Muslim Education which aims 
towards the development of character and self-respect. 
Bukhsh, S. Khuda, (1927), in his article, "The Educational system 
of the Muslims in the Middle Ages",21 made an attempt to introduce 
the Muslim System of education in the middle ages. He wrote that 
the education system was divided into the elementary school and 
the school for higher instruction. The entire system was a voluntary 
effort with full freedom of teaching and learning. He found that the 
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teaching of Quran was done in the mosques and the teachers and 
the taught were given much respect by the Muslim people. 
P. Johs, (1929), in his article, "Some Aspects of History of the 
Madrasa'',22 made a deep study of the history of the madrasas in 
Mesopotamia, Syria, Egypt, Baghdad and other areas in and after 
5* and 6^ ^ centuries. In the beginning, the mosques were the 
centers of learning of Islamic education along with worship. 
Lectures were also delivered by scholars in the mosque. Later on, 
separate institutions were developed with rich libraries. 
Hamidullah,M.,(1939), in his article, "Educational System at the 
time of The Prophet"23, discussed the Islamic system of education 
in both pre-hijra (before migration to Madina from Makkah) and 
post-hijra (after migration to Madina from Makkah) in Arabia. He 
also studied the education in pre-Islamic Arabia. He identified the 
attempts made by Prophet (SAW) and his companions towards the 
improvement of Islamic system of education. 
Tibawi, A. L.,(1954), in his article, "Muslim Education in the 
Golden Age of the Caliphate",24 found that Prophet of Islam(SAW), 
well known as Ummi(unlettered), was an effective teacher and a 
renowned promoter of learning. He also discussed the system of 
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teaching of Quran and Hadith, along with some other rational 
sciences and grammar. This system continued even after the death 
of Prophet (SAW). 
Khan, Y. Hussain, (1956), wrote on, "The Educational System in 
Medieval India".^s He found that Madrasas had already started in 
other Muslim countries long before the advent of Muslims in India. 
He wrote about the development of Madrasas which were the center 
of Islamic studies during the Muslim rule in India. He also 
mentioned the contribution of MuUa Nizamudddin for developing 
the syllabus of madrasa education which is popularly known as 
T)ars-e-Nizamia'. 
Tibawi, A. L., (1962), studied about the "Origin and Character of 
Al-Madrasa".26 in his article, he concluded that madrasa education 
system was not systematic. However, there was a continuous effort 
to develop the system. He pointed out both the merits and demerits 
of the madrasa system of education during the early 4^^ and 5^ ^ 
centuries. 
Al-Gisr, Shekh Nadim, (1968), in his article, "The Quran on 
Islamic Education",27 he studied that Quran provides guidance to 
develop educational programmes. 
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He described Quranic guidance to develop education system 
in a logical manner. Since education system revolves around man 
and society, Quran explains human and social needs. God 
Almighty has provided man with spirit, reason and instincts. 
Instincts like food, hoarding and acquisition of wealth, fear and 
escape, gender, maternal and paternal, curiosity, imitation etc. are 
concerned with the field of education. According to him, instincts 
cannot be crushed and when unchecked, may develop harmful 
passions and worldly desires. Here, only the Quran provides proper 
guidance through the teachings of sublimation, praise and respect 
to others through actions. 
In his article, the author identified some important Quranic 
virtues like sublime character, truthfulness, justice, patience, 
mercy, hospitality, defence of the weak and a few others. 
He also studied the Vices (sins) forbidden by Quran, general 
principles of Islamic education and persuasive methods prescribed 
by the Quran, principles of Islamic education, self-discipline and 
social training. 
Hussain, M. Jafri, (1974), in his article, "Religion and the Modem 
Age",28 found that the Islamic education, is flexible and meets the 
changing needs of the society. He described the Islamic Law as 
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dynamic which could be modified in accordance with changing 
needs of the society keeping the Islamic Ideologies intact. But, 
according to him, our traditional religious educational system and 
the methodology employed in it are rigid which results in the non-
integration of religious belief with other cultural, social or 
technological modes of thoughts. Thus, the madrasas are unable to 
mobilize adequate academic resources to understand and adjust to 
the changing situation. He emphasized for the change of the 
attitude of the TJlema' towards secular sciences. For this, the thing 
required is to understand properly the legitimate needs of the 
society in its changing circumstances. 
Faruqi, Ziya-Ul-Hasan, (1979), in his article, "Some Aspects of 
Muslim Education And Culture",29 studied the formative period of 
standardization of Muslim education and culture. With the gradual 
establishment of the madrasas, the process of standardization has 
paced up. Religion, which is the foundation of Islamic Culture is 
the basis of Muslim Education. He also studied the curriculum and 
the methodology of teaching before and after the establishment of 
madrasas. 
48 
Ansari, M. Iqbal, (1980), in his article, "Tradition of Religious 
Education Among Indian Muslims'',3o studied the development of 
Islamic education starting from 'Suffah' to the present time. He said 
that the mosques served the purpose of Islamic education in the 
early Islamic period. Before the Abbasids, no madrasa like the 
present type had started. He discussed in detail, the development 
of madrasa education throughout the Islamic period. For better 
assessment of the traditions of the religious education of Indian 
Muslims he divided the whole period into the following four phases: 
First phase - 1203-1451; 
Second phase - 1451-1765; 
Third p h a s e - 1765-1947; 
Fourth phase - 1947 and afterwards. 
Shaikh, Adam Usman, (1983), in his article, "Madrasa and Darul 
Uloom Education System",3i highlighted different aspects of the 
madrasa system. He referred madrasa curriculum as insufficient 
towards coping up with the modem explosion of knowledge. He also 
provided good suggestions towards making the madrasa pass outs 
to become self-dependent. 
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Roald, Anne Sofie, (1994), in an article, "A Renaissance for 
Islamic Education",32 studied Al-Hidaya Islamic Pre-School Center 
in Malaysia as an ideal center for developing awareness for Islamic 
education in the elite class. This center was established to attract 
the attention of the elite Muslim society towards Islamic ideology. 
This center seems to be an ideal institution towards developing a 
good co-ordination between Islamic and other secular sciences. 
Kazmi, YeduUah, (1999), in the article, "Faith and Knowledge in 
Islam",33 studied about the philosophy of religion. He considered 
Faith (Iman) as the condition for understanding God Almighty. 
Faith (Iman) motivate the men to seek knowledge. 
Rehman, Tariq, (2000), in his article, "The Teaching of Arabic to 
the Muslims of South Asia",^^ studied and drew a sketch of the 
introduction and promotion of Arabic language and literature in 
South Asia. He analyzed and highlighted the syllabus of Arabic 
literature during and after the Mughcd rule in India and Pakistan. 
Khan, Zafarul Islam, (2004), in his article "Madrasas: Seats of 
Learning or Dens of Terrorism",35 which was presented at the 
National Seminar on "Misconception about Islam and Muslims in 
India", Jamia Hamdard, 26 March,2003, tried to justify the position 
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of madrasas. He analyzed the system of madrasa education from 
the Mughal Period till the early British Period. He said that the 
madrasas played major role towards educating the Muslims. For 
the poor Muslims, the madrasas are the only source where they are 
being taught free of cost. The main sources of income of madrasas 
is sadquah, zakat aind the donations given by the Muslims. Later 
on, he discussed about the wrong allegation against the madrasas 
in India and the unsuccessful attempts made to prove the 
adlegations. He refuted the allegations against these madrasas that 
they were the breeding grounds of terrorism. They are simply 
producing Islamic scholars who teach and propagate the message 
of peace, harmony and brotherhood. 
Kaur, Kuldip, (2004), in her article "Madrasa Education in 
India",36 sorted out a brief history on the development of madrasa 
education in India. Besides this, she also studied the evolution and 
development of madrasa education curriculum, mginagement and 
administration of the present day madrasas and the role played by 
the different Madrasa Boards to establish and run different 
madrasas. 
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Vasfi, S. Ausaf Saied, (2005), in his article, "Madrasas Produce 
Model Citizens",3'^ highlighted that madrasas are important tool for 
social upliftment. He studied the atrocities upon the Muslims at the 
global level especially in Spain and Portugal. 
Justifying the madrasas, he said that they teach the nature of 
relationship between the Creator and the creations, between man 
the universe, between men and women, and finally, between 
individual and society. He also discussed the role of the West in 
creating suspicious image of the madrasas. In the end he discussed 
the contribution of the madrasas towards producing model citizens 
who are God fearing, pious, conscious and dutiful. 
Nadwi, Ashhad Rafique, (2005), in his article, "Madrasas: 
Invaluable Assets to the Society''38 studied madrasa as invaluable 
asset to the country. He highlighted the contributions made by the 
madrsasas in the Indian freedom movement and all round 
development of the Indian society, specially Muslim Community. 
According to him, before the commencement of the English 
education system in India, madrasas were the major centers of 
learning. In the upward trend of the literacy rate in India, 
madrasas play vital role. The products of the madrasas are working 
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in all the spheres and rendering their services with full 
responsibility, 
Herlihy, John (2005), in an article, "Inside the Madrasa"39^ wrote 
that the madrasas are suffering with two serious misconceptions 
developed among the masses. One of them is that, madrasas are 
Jihad factories and the other is that, they represent an old 
fashioned form of learning which includes only rote learning and 
memorization which does not improve the intellect among the new 
breeds. While defending against these allegations, he emphasized 
on the Holy Quran as a sacred doctrine and spiritual discipline and 
the foundation of the faith of Islam. 
Haque, Mozammel, (2006), wrote an article on the synthesis of 
"Traditional and Modem Education System in Muslim Bengal".**' 
Drawing reference from the history, he found that, the traditional 
educational institutions were totally against the Western 
educational system in the beginning. They stood fast against 
English education in the fear of loosing their ideology and identity. 
But later on, the situation changed a bit and they are found to 
adopt the secular education to some extent. He discussed in detail 
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the changing situations from time to time and their impact on the 
modernization of the madrasa education. 
AL-Masum, Mohd Abdullah, (2006), wrote on, "The System of 
Education During the Muslim Rule in Bengal".*! He found that the 
principal institutions for Islamic education were mosques, 
khanqahs and madrasas established by rulers, zamindars and 
noblemen. In mosques and khanqahs, many converted Muslims 
used to get primary knowledge of Islam during the Muslim rule in 
Bengal. Persian and Arabic languages were taught along with 
Bengali language. 
Shah, Saeeda, (2006), in her article, "Educational Leadership: An 
Islamic Perspective,42 explained Islamic view of the educational 
leadership. She pointed out the knowledge gap between the theory 
and the application of various areas of educational leadership. 
According to her, the aim of Islamic education was to develop 
human beings who can follow the path of righteousness and can 
become useful members of the society along with the quality of 
leadership. 
Thobani, Shiraz, (2007) in his article. The Dilemma of Islam as 
School Knowledge in Muslim Education",^^ studied the political 
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and epistemological implications of the integrative and disciplinary 
modes of pedagogic Islam pertaining to contrasting Muslim 
contexts where tensions between state education and madrasa 
education have given rise to potential discourses on the curriculum 
in post-colonial period ^ } . * ^ ' ^ ^ ^ ^*^<f /.'^ 
III- BOOKS ON MADRASA EDUCATIOIT 
JAFFAR, S.M., (1973), in his book "Education in Muslim India''*^, 
found that during the Islamic reign, education was imparted by 
threefold means of mosques and monasteries, maktabs and 
madrasas and private houses. In former times, higher education 
was imparted in the schools that were attached to the mosques by 
the learned scholars. Later on, the Madarsas or colleges of modem 
type, established by the liberal persons, replaced the mosque 
schools. Education was regarded as a preparation for life both here 
and hereafter. Every maktab and madarsa had a mosque attached 
to it, and in every mosque, there were separate classes for 
instruction of science so that modern education might go hand in 
hand with traditional instruction. Referring to the religious matter, 
he pointed out that religion, which is the backbone of Indian 
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culture and civilization was then the root of all study. In the Islamic 
period, there were lot of such madrasas that served the purpose of 
the society. 
Hussain, S.S. and Ashraf, S.A., (1979), in their book, ''Crisis in 
Muslim Education'^s^ studied the status of Muslim Education. 
They have appreciated the Islamic education as it trains the 
Muslims in their attitude to life, their actions, decision and 
approach to all kinds of knowledge, in accordance with the spiritual 
and ethical values of Islam. A student who receives Islamic 
education is expected to be d5niamic and active in all respects of 
life. 
They condemned the secular. education by sa5dng that it 
sucked the ethics out of the curriculum that is resulting in the 
global decline of values. They also discussed the problems with the 
reimplementation of religious education along with secular 
education. 
They also pointed out the reasons which led to giving less 
importance to the modem education by the institution of madrasa 
education. There is a widespread resentment that the madrasa 
products get that kind of training which is unsuitable for the kind 
of work that the community needs. But the modern curricula 
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according to IJlema' are creating confusion in Islam instead of 
reinforcing faith in Islamic values. 
Al-Attas, S.N., (1979), studied on, "Aims and Objectives of Islamic 
Education"**. His work was based on the assumption that the aim 
of madarsa education was the creation of good and righteous man 
who worships Allah in the true sense of the term, builds up the 
structure of his earthly life according to the Shariah (Islamic Law) 
and employs it to subserve his faith. He studied about the status of 
Islamic education in the present context to find its exact aims and 
objectives. He studied on the deterioration of 'Adab' (manner) due 
to which, the Muslims are undergoing profound infiltration of 
cultural and intellectual elements alien to Islam. So, now the task 
ahead is to re-examine the misinterpretation of the concept of 
Islamic Education, scrutinize their premises, their deductions and 
conclusions. 
Khan, Mohd Wasiullah, (1981), in his book, "Education and 
Society in the Muslim World",*'^ tried to highlight the development 
of the Islamic society. Here, he tried to draw-out the relationship 
between social, economic and political problems in the Muslim 
world and their relationship with the formal and non-formal system 
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of education. He rationally made an effort to interpret the Islamic 
point of view in regard to the development of science and 
technology. He also studied the data of Muslim Literacy and their 
attitude towards formal education. Though Muslim education and 
knowledge is based totally on Quran and Hadith, that does not 
mean that it has ignored secular education. 
Therefore, he pointed out the need for expansion of education 
based on Islamic principles and that Islam does not oppose the 
acquisition of knowledge. 
Ali, A.K.M. Ayyub, (1983), in his book, "History of Traditional 
Islamic Education in Bangladesh'',*^ highlighted the history of 
madrasa system of Education in Bangladesh from the earliest 
period up till 1979. He made an effort to identify the scopes, 
nature, characteristics and problems of these madrasas. He 
studied about the widespread development of madrasas and 
maktabs during the Muslim rule in Bengal. He stated about the 
Khiljis as well as their successors as great patrons of learning as 
they established famous madrasas in their capitals. But with the 
advent of British rule, these madrasas which were the important 
centers of Islamic learning and were contributing a lot to the 
society, faced various hurdles and were almost completely ruined. 
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Gradually Bengal lost its glory as a great center of Islamic learning 
and teaching. Again, gradually with the passage of time its lost 
position was regained. 
Ahmed, Mohd. A., (1985), in his book, "Traditional Education 
Among Muslims",'^^ pointed out that there is a misunderstanding 
about the Madrasa system that it was purely based on religious 
education and its rigidity was mainly responsible for stagnation to 
the upliftment of Muslim society. As a matter of fact, Madrasa 
Education is partly religious and partly secular. An honorable place 
was given to secular subjects. 
Khan, Mohd. Sharif, (1986), in his book "Islamic Education",5o 
made an attempt to highlight various aspects of Islamic education. 
While emphasizing the place of education in Islam, he discussed 
about the historical development, curriculum, teacher-student 
relationship etc. of elementary education in early Islamic period. He 
discussed the old schools of Islamic education along with their 
structure and deficiencies. 
While writing about the role of madrasas, he condemned the 
allegations that the madrasa system of education has. been 
responsible for the decline and stagnation of Muslim learning and 
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scholarship. He held the opinion that madrasas were doing their 
best services in accordance with the objectives for which they were 
established. He said that the decline of the quality of learning was 
related with the isolation from the life of intellectualism. He pointed 
out that the TJlema' developed their own self-sufficient sciences. 
Though the TJlema' gave prime importance to religious sciences, 
but they did not condemn the acquisition of modem knowledge. 
Kaur, Kuldip, (1990), in her book, "Madrasa Education in India: A 
Study of Its Past and Present'',^! worked on Madrasa Education 
with the aim to trace the origin, growth and development, 
organization and curriculum of Maktab and Madrasa Education. 
She also studied the relevance, impact and place of Madrasa 
Education in the contemporary system of education in India. The 
study was divided into four parts: 
1. Historical background; 
2. Curriculum, organization and significance; 
3. Problems and politics; 
4. Madrasa and Maktabs today. 
Alam, Zafar, (1991), in his book "Education in Early Islamic 
Period'',52 discussed the education in the early Islamic period 
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starting from the time of Prophet (SAW) to the period of the four 
Caliphates. He tried to take cognizance of the education system 
prior to madrasa system. In the pre-Islamic period, some Arabs 
knew reading and writing. But with the advent of Islam, along with 
the transformation of society, education got its proper place and 
hence, came the concept of universalization of education. Proper 
status was given to education as well as those engaged in teaching 
learning process. This may be treated as the beginning of the 
system of formal education. 
Quasmi, Muhammad Sajid, (2005), made a detailed analysis of 
the Madrasa System of education in his work "Madrasa Education 
Framework".53 His main focus was on the strength or weaknesses 
of the present madrasa system of education. He made a thorough 
analysis of the various aspects of the Madrasa Education including 
curriculum and the teaching methodology in an attempt to justify 
the system and the contribution it made for the development of the 
society. 
Quasmi, MuhammaduUah Khalili, (2005), made an attempt to go 
through the details of madrasa system in his book, "Madrasa 
Education: its Strength and Weaknesses''^*. He made a detailed 
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discussion on the historical development of the madrasa system 
and the contribution it made in the past. He also discussed about 
the existing madrasas in different parts of the world specially in the 
Asian countries like India, Pakistan and Bangladesh. He had 
focused on the required changes in the madrasa system as well as 
the misinterpretation made in the madrasa system of education. 
Hussain, S. M. Azizuddin, (2005), worked on the madrasa 
education in India from the 1 1 * to 21st century. In his work, 
"Madrasa Education in India: Eleventh to Twenty-first Century", ss 
he made detailed discussions on the different aspects of the 
madrasa system of education in Indian subcontinent. Discussions 
also included the madrasa system in medieval India as well as 
during the colonial period. He made a successful attempt to justify 
the Madrasa System of education in the present context. 
Wasey, Akhtanil, (2005), in his work "Madrasas In India: Trying to 
be Relevant",56 studied to find out the shortcomings in the present 
madrasa system and also made suggestions to eradicate them. He 
emphasized their contributions towards the society and made 
suggestions to improve the curriculum as well as the methodology 
of teaching. 
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The above mentioned review of related studies indicate that 
major work has been done in madrasa education in general and the 
present researcher could hardly find any research study conducted 
on 'Development of Madrasa Education in Assam Since 
Independence With Special Reference to Barak Valley Region'. 
63 
REFERENCES 
1. Quraishi, M. A. : "Muslim Education and Learning in 
Gujarat( 1297-1758)" (1960), In: A Survey of Research in 
Education,{ed.) M.B. Buch, Center of Advanced Study in 
Education, Faculty of Education and Psychology, M.S. 
University of Baroda , Gujarat, India, 1974, p.72. 
2. Bahusyn, Ali Abd Al Rahman Mohammed Ali: "Muslim 
Educational System in Iraq During the Abbasid Period"(1964), 
In: Second Survey of Research in Education, (ed.) M.B. Buch, 
National Council of Educational Research and Training, New 
Delhi, 1979, p.43. 
3. Ahmed, Mohammed Akhlaq, "Some Aspects of the 
Development of Traditional Education in Islamic Institution 
During the 20* Century" (1971), In: Second Survey of 
Research in Education, op. cit., 1979, p.54. 
4. Zaki, Mohammed: "Muslim Society in Northern India in the 
15th and 16th Centuries" (1974), (Ph.D. thesis) Department of 
History, Aligarh Muslim University. 
5. Lahkar, Bina : "The Progress of Women Education in Assam 
From 1874 to 1970", (1976), (Ph.D. thesis) Department of 
Education, Gawhati University, Assam. 
6. Devi, Renu: "Education in Assam During the Nineteenth 
Century", (1977), (Ph.D. thesis) Department of Education, 
Gawhati University, Assam. 
7. Ahmed, A.: "The System of Education in Medieval India 
(1526-1761)", (1978), In: Second Survey of Research in 
Education, op. cit., 1979, p.42. 
8. Das, Lakshahira: "Women Education in Assam in Post-
Independence Period (1947-1971) and Its Impact on the 
Social Life of the State", (1979), (Ph.D. thesis) Department of 
Education, Gawhati University, Assam 
64 
9. Yaquin, Anwarul: "Minority Educational Institutions: Study 
in Constitutional Safeguards", (1980), (Ph.D. thesis) 
Department of Law, Aligarh Muslim University. 
10. Ahmed, Nabi: "Educational Opportunities and Socio-
Economic Changes Among the Muslim Backward Classes, 
Non-Muslim Backward Classes and Scheduled Castes of 
Faizabad District During the Post-Independence Period: A 
Comparative Study", (1980), (Ph.D. thesis) Department of 
Education, Aligarh Muslim University. 
11. Kakaoti, S.: "A Study of the Educational Development of the 
Bodo Tribe During the Post-Independence Period With 
Particular Reference to the Northern Region of Assam", 
(1982), (Ph.D. thesis) Department of Education, Gawhati 
University, Assam. 
12. Fathima, Bilquis : "The Role of Private Enterprise in 
Education With Special Reference to Muslim Educational 
Organizations in Kamataka- A Historical Survey", (1984), In: 
Fourth Survey of Research in Education, Vol-I,(ed.) M.B. 
Buch, National Council of Educational Research and 
Training, New Delhi, 1991, p. 137. 
13. Ahmed, M.A., "Placement of Education of Minorities in 
Secular India and Its Role in National Integration With 
Special Reference to Muslims in India", (1985), In: Fourth 
Survey of Research in Education, Vol-I, op. cit,,1991, p. 132, 
14. Khan, M.S., "An Analytical Study of Traditional Muslim 
System of Education and Its Relevance in the Modem Indian 
Context", (1987), In: Fourth Survey of Research in Education, 
Vol-I, op. cit . ,1991,p.l04. 
15. Bilgrami, Fatima Razia: "The Educational System and its 
Development in the Muslim World During the 7^ ^ and 8"^*^  
Centuries (A.D.), 1988, (Ph.D. thesis) Department of 
Education, Aligarh Muslim University, Aligarh. 
16. Alam, Zafar: "A Study of the Islamic Concept of Education in 
the Light of Its Concept of Man and Society", 1991, (Ph.D. 
thesis) Department of Education, Aligarh Muslim University, 
Aligarh. 
65 
17. Ahmad, Samiruddin: "Educational Progress of Muslim 
Community in Assam After Independence With Special 
Reference to Mori-Gaon District" 1992, (Ph.D. thesis) 
Department of Education, Aligarh Muslim University, Aligarh. 
18. Khan, Ghaznafar Ali: "Nadvat-al-Ulama -A Center of Islamic 
Leaning", 2001, (Ph.D. thesis) Department of Islamic Studies, 
Aligarh Muslim University, Aligarh. 
19. Ahmed, Mohammad Hanif: "A Study of the Secular Content 
of the Educational Programmes of Prominent Madrasas of 
Uttar Pradesh," 2002, (Ph.D. thesis) Department of 
Education, Aligarh Muslim University, Aligarh, 
20. Putney, W. Ethel, "Moslem Philosophy of Education", The 
Moslem World, Vol.VI, (ed.) William A.B., Wadi, Z. Haddad, 
Macdonald Center at Hatford Seminary, USA, 1916, pp. 189-
194. 
21. Bukhsh,S. Khuda, "The Educational System of the Muslims 
in the Middle Ages", Islamic Culture, Vol. 1,No.3, (ed.)Shahid 
Ali Abbasi, The Academic and Cultural Publications 
Charitable Trust, Tilak Road, Hyderabad, 1927, pp. 442-
472. 
22. P. Johs, "Some Aspects of History of the Madrasa", Islamic 
Culture, Vol.3, No.4,(ed.)Shahid Ali Abbasi, The Academic 
and Cultural Publications Charitable Trust, Tilak Road, 
Hyderabad,, 1929, pp. 525-537. 
23. Hamidullah,M., "Educational System at The Time of The 
Prophet", Islamic Culture, Vol.13, (ed.)Shahid Ali Abbasi, The 
Academic and Cultural Publications Charitable Trust, Tilak 
Road, Hyderabad, 1939, pp. 48-59. 
24. Tibawi, A. L., "Muslim Education in the Golden Age of the 
Caliphate", Islamic Culture, Vol.28, No.3, (ed.)Shahid Ali 
Abbasi, The Academic and Cultural Publications Charitable 
Trust, Tilak Road, Hyderabad, 1954, pp. 418-438. 
25. Khan, Y. Hussain, "The Educational System in Medieval 
India", Islamic Culture, Vol.30, No.2, (ed.)Shahid Ali Abbasi, 
The Academic and Cultural Publications Charitable Trust, 
Tilak Road, Hyderabad, 1956, pp. 106-125. 
66 
26. Tibawi, A. L., "Origin and Character of Al-Madrasa", Bulletin 
of the School of Oriental Studies, Vol.25, The School of 
Oriental Studies, London Institution, Finsbury Circus, 
UK,1962, pp.225-238. 
27. Al-Gisr, Sheikh Nadim, "The Quran on Islamic Education", 
Islamic Culture, op.cit. , 1968, ppl-24. 
28. Hussain, M. Jafri, "Religion and the Modern Age", Islam and 
the Modem Age, Vol.V, (ed.)Akhtarul Wassey, Zakir Hussain 
Institute of Islamic Studies, Jamia Nagar, New Delhi, 
1974,pp.39-48. 
29. Faruqi, Ziya-Ul-Hasan, "Some Aspects of Muslim Education 
and Culture", Islam and the Modem Age, Vol.10, No.2, 
(ed.)Akhtarul Wassey, Zakir Hussain Institute of Islamic 
Studies, Jamia Nagar, New Delhi, 1979, pp.28-52. 
30. Ansari, M. Iqbal, "Tradition of Religious Education Among 
Indian Muslims", The Bulletin of Christian Institute of Islamic 
Studies, Vol-III, (ed.) D.T.Lindell, Henry Martyn Institute, 
Hyderabad, 1980,pp.66-76. 
31. Shaikh, Adam Usman, "Madrasa and Darul Uloom 
Education System", Islam and the Modem Age, Vol.14, No.l, 
op.cit, 1983, pp. 41-48. 
32. Roald, Anne Sofie, "A Renaissance for Islamic Education", 
Islamic Studies, Vol-33,No.l,(ed.) Zafar Ishaq Ansari, Islamic 
Research Institute, International Islamic University, 
Islamabad, Pakistan, 1994, pp. 83-94. 
33. Kazmi, YeduUah, "Faith and Knowledge in Islam", Islamic 
Studies, Vol-38, No. 4, (ed.) Zafar Ishaq Ansari, Islamic 
Research Institute, International Islamic University^ 
Islamabad, Pakistan, 1999, pp. 503-531. 
34. Rehman, Tariq, "The Teaching of Arabic to the Muslims of 
South Asia", Islamic Studies, Vol-39, No.3, (ed.) Zafar Ishaq 
Ansari, Islamic Research Institute, International Islamic 
University, Islamabad, Pakistan,2000, pp. 399-442. 
35. Khan, Zafarul Islam, "Madrasas: Seats of Learning or Dens 
of Terrorism", Muslim India, 22:01, (ed.) Sayed Sahabuddin, 
67 
Muslim India Monthly, Abul Fazal Enclave, Jamia Nagar, 
New Delhi, Januaiy2004, pp.6-8. 
36. Kaur, Kuldip, "Madrasa Education in India", Encyclopaedia 
of Indian Education, Vol-II (ed.) J.S.Rajput, National Council 
of Educational Research and Training, New Delhi, 2004, 
pp. 1034-1066. 
37. Vasfi, S. Ausaf Saied, "Madrasas Produce Model Citizens", 
Radiance Viewsweekly, (ed.) Ejaz Ahmed Islam, Dawat 
Nagar, Abul Fazal Enclave, Jamia Nagar, New Delhi,30 
october-5 november,2005,pp.22-24. 
38. Nadwi, Ashhed Rafique, "Madrasas:Invaluable Assets to the 
Society", Radiance Viewsweekly, (ed.) Ejaz Ahmed Islam, 
Dawat Nagar, Abul Fazal Enclave, Jamia Nagar, New 
Delhi,30, 2005,pp.28,29. 
39. Herlihy, John, "Inside the Madrasa: Traditional Disciplines 
for the Young Minds", Radiance Viewsweekly, (ed.) Ejaz 
Ahmed Islam, Dawat Nagar, Abul Fazal Enclave, Jamia 
Nagar, New Delhi,30, 2005, pp.64-69. 
40. Haque, Mozammel, "Traditional and Modem System of 
Education: An Attempt at a Synthesis in Muslim Bengal", 
Journal of Pakistan Historical Society, Karachi, Pakistan, 
2006, pp.35-66. 
41 . Al-Masum, Mohd Abdullah, "The System of Education 
During the Muslim Rule in Bengal", Journal of Pakistan 
Historical Society, Karachi, Pakistan, 2006, pp. 31-44. 
42. Shah, Saeeda, "Educational Leadership: An Islamic 
Perspective", British Educational Research Journal, (ed.) 
Harry Torrance, Rautledge, Part of Taylor and Francis Ltd., 
Manchestar, UK, Vol.32, No.3, June 2006, pp. 363-385. 
43. Thobani, Shiraz, "The Dilemma of Islam as School 
Knowledge in Muslim Education", Asia Pacific Journal of 
Education, Vol.27, The National Institute of Education, 
Singapore, March 2007, pp. 11-25. 
44. Jaffar, S.M., "Education in Muslim India (1000-1800)", 
Idara-I-Adabiyat-I-Delli, Delhi, 1973. 
68 
45. Hussain, S.S. and Ashraf, S.A., "Crisis in Muslim Education", 
King Abdul Aziz University, Jeddah, 1979. 
46. Al-Attas, S.N., "Aims and Objectives of Islamic Education", 
King Abdul Aziz University, Jeddah, 1979. 
47. Khan, WasiuUah, "Education and Society in the Muslim 
World", King Abdul Aziz University, Jeddah, 1981. 
48. Ayyub Ali, A.K.M., "History of Traditional Islamic Education 
in Bangladesh", Islamic Foundation, Dhaka, Bangladesh, 
1983. 
49. Ahmad, M. A., "Traditional Education Among Muslims", B.R. 
Publication Corporation, Delhi, 1985. 
50. Khan, Mohammad Sharif, "Islamic Education", Ashish 
Publishing House, New Delhi, 1986. 
51. Kaur, Kuldip, "Madrasa Education in India: A Study of Its 
Past and Present", Center for Research in Rural and 
Industrial Development, Chandigarh, 1990. 
52. Zafar Alam, "Education in Early Islamic Period", Markazi 
Maktaba Islami, Delhi, 1991. 
53. Quasmi, M. Sajid, "Madrasa Education Framework" 
Markazul Marif Educational and Research Center in 
Association with Manaik Publications, Mumbai, 2005. 
54. Quasmi, M. IChalili, "Madrasa Education: Its Strength and 
Weakness", Markazul Marif Educational and Research 
Center in Association with Manak Publications, Mumbai, 
2005. 
55. Hussain, S. M. Azizuddin, "Madrasa Education in India: 
Eleventh to Twenty-first Century", Kanishka Publishers, 
Distributors, New Delhi, 2005. 
56. Wasey, Akhtarul, "Madrasas in India Trying to be Relevant", 
Global Media Publications, Jamia Nagar, New Delhi, 2005. 
69 
CKA^PT^^- HI 
Of 
HHJASSJAM 
The history of Madrasa Education is as old as the advent of 
Islam. Mohammad (SAW), the Prophet of Islam himself being an 
Ummi (unlettered), found his people groping in darkness of 
ignorance. The first revelation revealed on him v^ a^s regarding 'Iqra', 
which means read. By the grace of God Almighty, the Prophet 
(SAW) started reading. After receiving the first revelation, the 
Prophet (SAW) started teaching of revelation, informally, to the 
people. Later on, the teaching of Islam was started at TDarul-
Arquam' in Macca near the Safa Mountain, where, the Muslims 
were imparted the basic knowledge of Islam'. ^  After migrating to 
Madina, he imparted education to Muslims at Suffa which was a 
raised platform attached to Masjid-e-Nabvi. This may be treated as 
the first residential educational institution in Islam. Besides this, 
lie also established various madrasas in Madina attached to 
various mosques'.^ 
At that time, there were a few other insignificant educational 
institutions in Arabia run principally by the Christians and Jews. A 
new era of total awareness started when Prophet (SAW) pioneered 
restructuring the society on the basis of Islamic faith and 
principles. The consequence was that in 632A.D., when he left the 
world, from the Northern border of the Arabia i.e., Syria to Yemen 
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and from the shore of the Red Sea in the West to the shore of the 
Arabian Sea in the East, a vast network of the mosque-cum-madra-
-sa were spread where Arabic language, elements of Philosophy and 
other sciences, side by side the Quran and the laws it brought for 
the transformation of the old ways of the life into a new all 
pervading order of life, was taught'.^ Everywhere there were 
Kuttabs, Darul Qurra etc. besides the famous "Suffa", which was 
the model of dedication, sincerity and sacrifice for knowledge. 
Among them, the 'Mosque of Hazrat Abu Bakr Siddique(RA), the 
first Caliph, Bait-e-Fatima-Bint-e-Khabbab, the Mosque of Bani 
Zuraique, Quba Mosque etc. were notable'.* 'About the Mosque of 
Hazrat Abu Bakr Siddique (RA), it is known that this was an open 
place where he used to offer his daily prayers and recite the Holy 
Quran'.s The Mosque of Bani Zuraique was situated in the center of 
Madina. Besides offering prayers, people used to get education 
there. 'Hazrat Raafe Bin Malik Zuraique, who was from Bani 
Zuraique, a branch of Khazraj tribe, was its teacher'.^ 'After 
migrating from Macca to Madina, many people resided in Quba. 
Here they engaged themselves into learning in Quba Mosque'.'' 
The education was also given at the house of Hazrat As'ad 
Bin Zurarah by 'Hazrat Musab Bin Umair, where the students 
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came from a nearby place named Naqeeul Khadhamat. He, at the 
request of the residents of Aus and Khzraj tribes, was invited to 
Madina to teach the Holy Quran and other sciences'.» 
The Prophet (SAW) introduced a system of educational 
administration, where, teaching-learning process was going on in a 
regular and systematic way. It is a well-known fact of history that 
the services of the non-Muslims were also taken for educating the 
Muslims as we find in the case of the prisoners of the battle of Al-
Badr. Not only men but women also got full attention of the 
Prophet (SAW) in respect of education. There was the scope for 
specialization in certain subjects and some of the distinguished 
personalities from among the disciples of the Prophet (SAW) 
excelled in such subjects'.* Some of the areas of specialization were 
the Islamic law, commentary on the Holy Quran, sayings of the 
Prophet of Islam, memorization of the Holy Quran and recording of 
the revelations. 
The above historical facts about education system during the 
period of Holy Prophet, clearly indicates the mode of education in 
Islam. The Prophet's (SAW) companions and the general public of 
Arabia were competent enough to learn and practice the teachings 
of Islam. In the subsequent years, when the domain of Islam 
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expanded far and wide in the three continents of Asia, Africa and 
Europe, the quest for knowledge increased. They became the torch-
bearers of learning for the whole world. They dispelled the darkness 
in the West as well as in the Arabia itself and illuminated it with 
the knowledge of Islamic sciences. 'New institutions were built up 
and they made a reformation in the existing institutions wherever it 
was feasible'. 10 Some extraordinary learned men in different 
branches became so much well known that students from far and 
wide came to them to benefit from their high quality of knowledge. 
Madrasa Education in the Later Islamic Period; 
The later part of the Islamic period shows the consolidation 
of Islamic empire, specially, during the Umayyad period. Muslims 
started thinking in divergent manner. In this period, the first 
attempt was made towards formalizing the age old non-formal 
system of education. 'Elementary education established formally in 
this Umayyad period'.^^ Mosques, shops and houses were used as 
elementary schools. Elements of arithmetic other than important 
religious percepts were also taught. 
The Abbasid period showed advancement in the Muslim 
culture and civilization. I t is the period of the greatest intellectual 
advancement. It is the period when the Arabs came in touch with 
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the Indian sciences like mathematics, medicine and astronomy'. 12 
Besides elementary education, efforts were also made towards the 
development of higher education. The teachers of the Madrasas 
were of high status and were respected in the society'. ^ ^ The first 
institution for higher education was "Bayt-al-Hikmat", established 
in 830 A.D. by Al-Mamun'.i* Later on, a number of other 
institutions came into existence. 
Thus, education to the Muslims did not have any sharp 
division between religious and secular education. The 'educational 
institutions like Jamia Nizamia and Madrasa Mustansariyah of 
Baghdad, Universities of Qarawain of North Africa, Corodova, 
Granada of Spain, Al-Azhar of Cairo were imparting religious and 
secular education both', is These institutions produced great 
Islamic scholars like Al Ghazali (d . l l l l )* , Al Beruni, Ibn-al-
Heithen, and many others who made significant contributions in 
the field of Islamic knowledge, science, mathematics and 
philosophy etc.'.i 
Al-Gazali formulated the new system of Islamic education by reviving purely Islamic sciences and curbing the 
heretical ideas of Muslim philosophers. He promoted Sunni doctrines. Ghazzali himself served as a teacher in the 
madrasas of Baghdad and Nisabur. 
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From the period of Khulafa-e-Rashidin*, the teachings of 
Islam started to spread all over the world. It is said that it was 
Khalifa Motasim Billah(died in 289 hijri) who built a magnificent 
building for philosophers. The building also consisted of numerous 
rooms for students of different sciences and arts. Qazi Athar 
Mubarakpuri mentions of two sisters from Maghrib-e-Aqsa who 
built the first two Jamias in Islamic history. *Ummul Baneen 
Fatima, daughter of Mohammad Bin Abdullah Al Fan established 
Jamia Qarween in 245 Hijri. Other sister Hazrat Maryam, 
established another Jamia named Jami'ul Undlus'.^'^ 
So far as the present type of madrasas are concerned, Quazi 
Athar Mubarakpuri says that the credit of establishing first 
Madrasa in Islamic history goes to the people of Nishapur. They 
built Madrasa-e-Baihaqiyyah in the fourth century of Hijrat'.i* 
Though some people say that it was Nizamul Mulk Tusi (died in 
485) who founded the first madrasa. But it is not the fact as 
according to Imam Tajuddin Subki, there were already several 
madrasas before Nizamul Mulk was even bom. In Nishapur, atleast 
four madrasas, namely, Madrasa-e-Baihaqiyyah, Madrasa 
Khulafa-e-Rashidin were the four Caiips who took the charge after the death of the Prophet of Islain(S) They were 
Hazrat Abu Bakr Sidique(RA), Hazrat Umar Farook(RA), Hazrat Usman Ghani(RA), and Hazrat Ah 
Karamuallahu(RA) 
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Sadiyyah, Madrasa Abu Hafs, Madrasa Shawafa etc. were there', i^ 
The Caliphs started to spread the teaching of Islam in different 
parts of Asia, Europe and Africa. They made Iran the centre of 
learning and research. Gradually, from Iran the educational flow 
transferred to India. The Muslims became conscious of learning 
and spreading the teachings of Islam. 
The great historian A.J.Toynbee, in his study "A Study of 
History", by observing 26 civilizations for the last 600 years, said 
that, "the importance of knowledge is great in Islam". He justified it 
by saying that when the whole of Europe was l5dng in the darkness 
of ignorance, it was the Arabia, which enlightened them. 
In India, the Muslim Rule started from the 12* century and 
continued up to 19^^ century. During this period, several madrasas 
were established in vairious parts of India. 
Madrasa Education in India ; 
The history of Madrasa Education in India is being 
discussed under the following headings: 
a) Madrasa Education during Sultanate Period; 
b) Madrasa Education during Mughals; 
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c) Madrasa Education in Assam. // ' - '^  
Madrasa Education During Sultanate Period;' V 
The Sultanate period was an important period in thejii|j0lfy 
of Madrasa Education in India. 'Sahabuddin Mohammad Ghori 
(1203-1206) was the first Sultan. He, along with other 
developments made a great contribution in spreading education. He 
established a madrasa at Ajmir for spreading of Islamic culture and 
erudition'.2o i n a historical document, "Tajul Masir", mention is 
made of Mohammad Ghori establishing madrasas at Ajmir'.^i 'He 
was the first Muslim king of India who established some schools 
cind seminaries at Ajmir for Muslim Education'.22 'Qutub-ud-Din 
Aibak (1206-1210) established several mosques in which secular 
learning went hand in hand with religious instruction'.23 'After him 
Sultan Altatmush (1210-1236) established madrasas one each at 
Badaun and Delhi'.24 'He established a "madrasa Moazia" which 
was rebuilt and furnished with sandal wood doors'.25 
Another Sultan Nasir Uddin Mahmood (1246-1266) also 
contributed to madrasas. His minister 'Balban (1266-1287) 
established Madrasa-e-Nasiria after his name'.26 
77 
'Alauddin Khilji (1290-1320). established the Madrasa 
Maqbara-i-Alauddin Khilji at Delhi in 1317 and made arrangement 
for water by making a well "Hauz-I- Khas" near the madrasa'.^7 
Another Sultan, Sultan Firoz Tughlaq (1351-1388) attempted 
very much for the spreading of education. He collected great 
scholars like 'Zia Uddin Bami, Maulana Jalal Uddin Rimii, Quazi 
Abdul Qadir and Azizuddin Khalid Khani in his court who wrote on 
Theology, Islamic Jurisprudence etc'.^s He established 30 
madrasas in the country. One of them was the "Madrasa-e-Firoz 
Shahi", in Delhi, on the south bank of the "Hauz-I-Khas". About 
this madrasa, Al Beruni (actual name, Rehan Muhammad Ibn 
Ahmed), the famous traveller comments that it was gorgeous like 
that of the Palace of Quisra (Palace of Persian empire). It was a 
famous institution where education was free. The teachers' 
quarters, hostels and rooms for the Imam of the mosques were very 
luxurious. Carpets brought from Yemen and Damascus were used 
on the floor of the madrasa. Maulana Jalal Uddin Rumi was the 
head of the madrasa. Some scholars say that Sayeed Yusuf was the 
head. The teachers used the "Jubbah" of Syria and the "Turban" 
(pagri) of Misr as uniform'.29 
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Sultan Mohammad Shah (1375-1397) invited several 
learned men and scholars of reputation to impart education. 'He 
made arrangement for food for those needy and orphans to educate 
them free of cost'.3° In 1470, his minister, IChwaja Mehmud 
Ghawan( 1463-1481) established one madrasa at Bidar. Along with 
that he established a great library with more than 30000 books'.^i 
When Taimur-i-Lang (1382-1405), popularly known as 
Temur, attacked India, the education system was disturbed to a 
great extent. But after a few years, when Siksinder Lodhi (1489-
1517) came, he tried to re-settle the educational system in India. 
He himself was a great scholar and under his supervision he 
established a lot of madrasas spreading all over India. According to 
Abdul Haque, a grate Muhaddis, Sikandar Lodhi appointed 
teachers belonging to Arabia, Persia and Central Asia for the 
madrasas. He established madrasas at Mathura and Agra also. *A 
mention may be made of the Madrasa of Agra where even the non-
Muslims learnt Persian Language'.^^ He established other 
madrasas at Jaunpur , Ahmedabad, Bihar Sharif, Gulbarga, Bidar, 
Mand, Daulatabad and various parts of Bengal. Among therri great 
was the Madrasa at Jaunpur . It is known as "Shiraz of India". 'He 
had seventeen learned men constantly with him in his private 
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apartment'.33 The Sultan of Bijapur, Adil Shah (1535-1557), also 
established many maktabs and madrasas and invited reputed 
teachers from Persia sind Turkey'.34 
This was, in brief, the contribution of the Sultans to the 
development of Madrasa Education in India. 
Madrasa Education Purina The Muahals 
The first Mughal emperor Zaheeruddin Babar (1526-1530), 
within a very short period of 4 years made the foundation of the 
Mughal Dynasty strong. Apart from this, he was also interested in 
the advancement of education. He repaired the old madrasas. His 
son Humayun( 1530-1540 and 1555-1556) himself was a learned 
man. He employed one very judicious Islamic scholar, Shek 
Hussain in a madrasa in Delhi'.35 
Emperor Mohammed Jalaluddin Akbar (1556-1605) 
popularly known as "Akbar the Great", though himself was an 
illiterate, took the pains of reforming the traditional education in 
India. He introduced secular subjects like logic and philosophy. 
Mathematics, Astronomy, Agriculture and Accountancy. The 
famous "Ain-e-Akbari", written by Abul Fazl, throws ample light on 
the efforts made by the emperor in traditional system'.36 He 
established madrasas at Agra, Fatehpur Sikri and other places of 
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India. 'Hindus along with Muslims also got education there. 
Mention may be made of Madhu Bhat, Ram Kishan, Basudebh 
Mishra, Gaurinath etc.. Akbar had separate department for 
translating documents from Persian to other languages as well as 
from other languages like Greek and Arabic to Persian'.3*7 He also 
got translated many Sanskrit documents to Persian language. 
After Akbar, his son 'Jahangir (1605-1627), who was expert 
in Persian and Turkish languages, instead of establishing new 
institutions, tried to revive the abandoned madrasas. He ordered 
that if a rich and wealthy traveller died without any heir, his wealth 
would be used for the development of the madrasas'.^^ From 
various evidences; it is found that he revived madrasas, which had 
been non-functional for not less than 30 years. He revived, those 
educational institutions, which were turned to the house of the 
animals. 
After Jahangir (1605-1627), Shahjahan (1627-1658) and 
Auragzeb (1658-1707) contributed towards the development of 
Madrasa System of education. A major development in Madrasa 
Education was the introduction of "Dars-e-Nizamia" during this 
period. This system was initiated by MuUa Nizamuddin (1089-1161 
A.H.) of Sihali, (near Lucknow) in the later part of the 17th century 
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AD. Till today, the courses of studies in the madrasas are based on 
Dars-e-Nizamia. Dars-e-Nizamia syllabi was formulated with the 
major objective of developing comprehensive ability of other 
sciences and arts among the students along with the religious 
education. This would enable the students to go to the field of their 
own choice. This would enable them to become good alim and mufti 
as well as scientists, philosophers and doctors. 'Dars-e-Nizamia 
consisted of 40 books of 11 arts'.3^ But Mufti Taqui Uthmani 
mentions of 72 books of 20 arts. The major arts were : 
* Ilm-e-Sarf (the art of derivation); 
* Ilm-e-Nahv (the rules of grammer); 
* llm-e-Mantique (logic); 
* Ilm-e-Hikmat and Falsafa (philosophy); 
* Ilm-e-Riyadhi (mathematics); 
* Ilm-e-Balaghat (the art of using language in an impressive 
way); 
* Fiqh (Islamic Law and Jurisprudence); 
* Tafsir (exegesis of the Holy Quran); 
* Hadith (the sayings of the Prophet (SAW)); 
* Ilm-e-Aqaid and Kalam (belief and faith, scholastic 
philosophy). 
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Aurangzeb, specially, issued a directive to give incentive to 
the students studying different types of books like Mizan, 
Munshaib, Kashaf and Fiqh. During this period, maktabs and 
madrasas made remarkable progress. In those madrasas, 
education was based totally on Dars-e-Nizamia'.^ 'Another major 
contribution during the time of Aurangzeb was the compilation of 
the famous document "Fatawa-i-Alamgiri". It has been treated to be 
the greatest digest of Muslim Law made in India'.^^ In other parts of 
the world, it is popularly known as "Fatawa-i-Hind". 
Thus, it is found that during the Mughal reign, there was 
much advancement and development of Madrasa Education. The 
system of education was modified and improved in accordance with 
the needs of the period. The rulers provided all facilities including 
funds to run the madrasas. 
In October 1781, Warren Hastings (1772-1784) established 
the famous Calcutta Alia Madrasa in response to a petition 
submitted by Muslims under Maulana Majduddin'.^a He 
established it in a place Baithak Khana in Sialdah near Calcutta. 
During this period, with the request of Lord Warren Hastings, 
English was introduced along with other subjects. Tie issued a 
grant of rupees 225 per month in the preliminary stage. After that 
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with the permission of British officials from London, he issued a 
grant of rupees 1200 per month to the madrasa'.*^ With the model 
of Calcutta Alia Madrasa, another "Madrasa Mohsinia" was started 
at Hoogly. Within a very short period, this madrasa became very 
popular'.** 'Starting from 1826 to 1851 these two madrasas 
produced about 1787 scholars. But with the increase of the hatred 
against the Muslims as well as madrasas by the British 
Government, in 1851 English was abolished from these two 
madrasas. The consequence was that the source of employing the 
Muslims to the Government posts was almost stopped. But 
following the model from these two madrasas, a number of 
madrasas were established in other parts of India. India, the most 
advanced country in which Muslims had thrived for a long time 
also had many important madrasas in Gujrat, Deccan, Delhi, 
Bihar, Punjab, Sindh and other places, which produced men like 
Shah Waliullah(1703-1762),Shah Abdul Aziz (1746-1824) and 
others'.*5 Shah WaliuIIah is known as the last but the most 
prominent Islamic scholar of the 18^ century. He was an 
outstanding Islamic scholar in the Indian subcontinent. He got his 
primary education from his father Shah Abdur Rahim, who, himself 
was a great scholar. He was an expert in Hadith. He completed his 
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education at Makkah. After return to India, he became a teacher of 
Hadith. 'Along with teaching, he wrote abut 20 books related to 
Hadith, Tafsir, Fiqh, History and Ilm-e-kalam. His greatest work 
was the translation of Holy Quran to Persian'.** This translation 
made the Quran easy for the people to comprehend. It is during his 
time that the teaching of Hadith got prevalence in India. It is only 
due to his efforts that the teaching of Hadith started in a very 
systematic manner in India. 
'In 1866, Maulana Quasim Nanautavi (1833-1880) established 
the great "Darul Ulum" at Deobond in Uttar Pradesh for purely 
religious education'*'^. It was established at par with the madrasas 
of Middle East countries. 'Again in 1894, the concept of Nadwat-al-
Ulema emerged at the convocation of Madrasa Faid Am, Kanpur 
with an idea to form a system of education which may serve the 
religious as well as secular purposes. With this aim, Darul Uloom, 
Nadwat-al-Ulema was established in 1898 at Lucknow',*^ 
Madrasa Education In Assam 
In Assam, right from the days of Ikhtiyaruddin Bakhtiyar 
Khilji, i.e., from 1206-07 A.D., Muslims started settling down there. 
Along with their settlement, they managed to build up mosques 
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and madrasas. The historical events reveal that right from the 
Mughal dynasty, the "Systematic Education" system was thought 
and its result came out in the establishment of maiktabs and 
madrasas which are continuing till today'.*^ 
During the British period, Muslims were encouraged to 
migrate to Assam. These migrated Muslims had to face a lot of 
problems such as diseases like Kalazar, Malaria etc. as well as the 
wild animals in the dense forests. Their contribution towards 
making the hilly and jungle areas available for habitation is beyond 
description'.50 Thus, gradually, their population increased to a great 
extent. With the increase in population the number of madrasas 
also increased. The settlers felt the need of institutions to educate 
their children. This resulted in the establishment of madrasas at 
every place where it was needed. Though they were started in an 
unsystematic manner in the beginning but gradusdly the process of 
rectifying the system started to gain importance. In 1934, these 
madrasas were brought under a single umbrella with the 
establishment of 'State Madrasa Education Board, Assam'^^ and 
'All Assam Tanzim Madaris Qawmiya in 1955'.s2 These 
madrasas can be categorized into two types. One is Government 
Madrasas run by the Government of. Assam and the other is non-
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Government Madrasas running on public donation by private 
agencies. 
The madrasa education in Assam would be discussed under 
the two following headings: 
a) Government Madrasa; 
b) Non-Government (Qaumi/Khariji) Madrasa. 
Government Madrasa 
The British Government felt the need to educate the local 
youths of Assam so that they can be employed in atleast the 
clerical posts in different offices in Assam. For this a school was 
needed to be set up to give instruction to the local youths. T)ifferent 
proposals were made and after long discussions, the British 
Government, with the assistance of General Committee of Public 
Instruction, recommended the establishment of a school at 
Gauhati. This resulted in establishment of Gauhati English School. 
Later on, the name was changed to Gauhati Zilla School. This 
school was the forerunner of the Department of Mohammedan 
Education in Assam'.^3 
Inspired by the Calcultta Alia Madrasa, initially madrasas 
were started in Assam. Later on, these madrasas came to be known 
as Junior, Senior and Title madrasas. In the beginning of the 20^ 
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century, at least a dozen of such madrasas were opened in several 
parts of Assam and these were running on public donations and 
support'.^* To systematize and supervise these madrasas, 'in 1934, 
State Madrasa Education Board, Assam was established. Its 
first office was established at the Sylhet Government Madrasa of 
the undivided India, and its first Secretary was Abu Naseb 
Mohammad, the Principal of the same madrasa. 'Later on, the 
Government shifted its office to Shillong. Again it was shifted twice 
to Nagaon and reshifted to Shillong. Finally, when Meghalaya was 
declared a separate state with Shillong its headquarter, in 1973, 
the Madrasa Board was shifted to Guwahati and is there till date.^s 
Sahabuddin Ahmed, Maulana Arzan Ali Mazumder, Sayyed 
Shamsul Hooda, Sayed Habibul Haque and many others held the 
post of the secretery who were responsible both for administrative 
and academic development of the madrasas. During the British 
period, this Madrasa Board was attached to English Education 
Board and Secretary of Middle English Board took the extra charge 
of looking after the Madrasa Board. 
In 1945, a post of Assistant Inspector was created to look 
after the madrasa education affairs'.se In 1965-66, the then Chief 
Minister late Bimala Prashad Chaliha and Education Minister late 
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Debokanta Barua gave deficit grant to 9 such Senior Madrasas. The 
teachers working in such madarsas were getting salary from the 
Government. Katariharia Senior Madrasa, Deorail Senior Madrasa, 
Asimia Senior Madrasa were notable among them'.^^ i n 1984, the 
post of Assistant Inspector was upgraded as Deputy Director 
Madarsa Board'.^^ 
The madrasas have been awarding the following degree certificates: 
(a) Alim, equivalent to intermediate, 
(b) Fazil, i.e., Fazil-e-Marif (equivalent to Bachelor's Degree) and 
(c) Title, i.e., Mumtazul Muhaddithin (equivalent to Master's 
Degree)'.59 
'Scholars passing out of the Senior Madrasas are awarded 
Graduate Degree and scholars passing out of the Title Madrasas 
are awarded the Master's Degree'.^o 
Here starts the blooming period of Madrasa Education. 
Madarsas were set up in every comer of Assam and people donated 
lands for the purpose of establishing madrasas and this was the 
main reason why maximum madrasas now-a-days are running on 
donated lands. Apart from donating lands for the madrasas, people 
also helped financially in the establishment of madrasas. They 
started sending their children in large numbers, which enhanced 
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the enrolment of the madrasas. Later on, Government released 
deficit grant to 65 more Senior Madrasas. 
In 1968, these madrasas under the "Old Scheme" were 
upgraded to cope up with the present time. General subjects like 
English, Hindi, Mathematics, Social Studies and Science were 
introduced under the new "Re-organised Madrasa Education 
Curriculum", due to which in 1977 after passing out Fazil 
examination, Guwahati and Dibrugarh Universities recognized the 
Fazil examination equivalent to Metric (High School) examination. 
This scheme helped the madrasa products to a great extent. Now-a-
days they get direct admission to senior secondary school and, 
thus, they can join the general education system. After passing out 
of senior secondary school examination, different disciplines of 
higher education are open to them. Consequently, in these days, 
the madrasa products are pursuing studies in different disciplines 
of higher education. 
In 1993, the ex Deputy Director, Sayyed Habibul Haque 
worked hard to bring more and more madrasas under the scheme 
of deficit grant in aid. During his period, 25 madrasas came under 
the deficit scheme. In 1995, the then Chief Minister of Assam, Sri 
Hiteshwar Saikia brought 74 madrasas under provincialisation 
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scheme with effect form '15th August 1994'.6i Now, the teachers are 
at par with government teachers regarding salary and other service 
benefits at high school level. The Senior Madrasas were 
provincialised under Assam Madrasa Education (Provincialisation) 
Act, 1995'.62 It was the first Act to govern Madrasa Education 
System. Before that no such Act was passed. Now a days, there are 
more than 200 such Senior Madrasas, Title Madrasas and Arabic 
colleges in Assam. 
The Senior Madrasas had a major problem at the primary 
level. This level of education is important since it develops the 
competence in students to perform better in further education. This 
level of education is suffering due to neglect from different 
government as well as non-government agencies of education. Due 
to lack of proper educational facilities, the educational performance 
of the students at this level is not up to the mark. To overcome this 
problem, 'several Pre-Senior madrasas had been set up as feeder 
institutions with effect form 1^ ^ January,!996'.^3 ' They are just like 
upper Primary schools, working in independent and secular way, 
where besides Arabic and Urdu, secular subjects are also taught ' .^ 
Now a days there are more than 400 such institutions. 
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Again in 1995, a demand for separate Directorate of Madrasa 
Education was made. Though the then Chief Minister late 
Hiteshwar Saikia made an unofficial announcement for the creation 
of Directorate of Madrasa Education, in an All Assam Madrasa 
Teachers and Employees Association's (AAMTEA) meeting at 
Rupahi Senior Madrasa, but it could not be introduced due to one 
or the other reasons. 
In 1999, under the scheme of Central Government, Madrasa 
Board opened the ' "Multimedia Computerized Calligraphy Training 
Center" at Hatigaon, Guwahati. Under the supervision of "National 
Council for the Promotion of Urdu Language", with the help of 6 
computer systems, 62 students were trained in the center. Among 
them 25 came from madrasas'.*^ 
Ultimately, it was in 2005, Chief Minister Tarun Gogoi 
announced the up-gradation of 70 years old Madrasa Board to a 
separate Directorate of Madrasa Education while delivering his 
speech on the occasion of Independence Day. Finally, on 3"^ ^ 
October 2005 the decision of a Separate Directorate of Madarsah 
Education was taken in the State Cabinet meeting and it was 
passed under a 'Government notification'^^ 
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Non-Government (Oaumi / Khariii J Madrasa 
Non-Government madrasas, popularly known as Qaumi or 
Khariji madrasa, follow the curriculum of Dar-ul-Uloom Deobond 
with slight modification according to local needs. The subjects 
taught are Tafsir, Hadith, Fiqh, Usui (principle of Islamic laws), 
Montique (logic), Hikmat (philosophy), Adab (Arabic, Persian and 
Urdu literature), Tarikh (History) and English language and 
literature. This type of curricula continued till the middle of 
1960'.6''' However, there seemed to be a need to revise the 
traditional pattern of madrasa education. In 1968, the Madrasa 
Board initiated for revision of the old syllabi. 
Non-Government Madrasas are working in a systematic 
manner. They are working under the guidance of either the Azad 
Deeni Shiksha Board, established in 1937 or the All Assam Tanzim 
Madaris Qawmiya (Tanzeem Board), established in 1955. Both the 
organizations have the same aim and objectives i.e., to establish 
and run Non-government Madrasas. The Tanzeem Board was 
initially started with a few madrasas in South Nagaon and its name' 
was "Dakhin Pub (South-East) Nagaon Zilla Tanzeem Madaris". 
Gradually, it covered whole of the Assam and its name was 
changed to "All Assam Tanzim Madaris Qawmiya" in 1982 in its 
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meeting of Working Committee. It governs in total, 432 Madrasas, 
among them 33 are Madrasa for the girls generally named as 
Banath Madrasa, 126 are Hafizia Madrasa and 273 are Madrasa-e-
Arabia'.68 Its main aim is to link and bring all the madrasas under 
the same banner. I ts duties are manifold starting from conducting 
examinations to awarding certificates and rewards to the talented 
students. It conducts seminars and counselling programmes to 
make the students self-confident. Now a days, it is aiming at 
introduction of computer literacy programme for the talented'.^^ 
The Non-Government Madrasas are governed and run on 
public donations. They serve the purposes like, imparting Islamic 
Education to the students and providing food and shelter to the 
poor students of a large number of Muslims. Instruction is provided 
by able and qualified teachers who are paid a very low salary. 
However, there is a tradition of sacrifice of teachers for the sake of 
religious education. The system is working because of the efforts of 
the teachers, financers and administrators of the Non-Government 
Madrasas. Another feature of these Madrasas is that almost all of 
them follow not only the curricula of Darul-Uloom, Deobond, but 
also the values of Nationadism, Secularism and Patriotism. 
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Keeping the main character of Madrasa Education intact, 
more and more changes are being suggested and it is hoped that 
necessary changes will be made according to the need of the time 
and this system of education will come at par with the general 
education by following the pattern of education going on in 
Bangladesh where Public Services in both Civil and Police 
departments, are available to the Madrasa Graduates, Such facility 
may be provided to them in Assam also. 
Barak Valleii 
The term Barak valley, ascribed to the southern part of 
Assam, is of very recent origin. It is not more than 26 years old. 
This area was a part of the earstwhile 'Surma Valley which 
included the districts of Sylhet and Cachar across which the river 
Surma, a branch of river Barak flows'.^o 
Cachar was a native kingdom of the Cachari Kings, annexed 
to the British empire of India in 1832 and put under the 
administrative jurisdiction of Bengal. In 1874, when a separate 
administrative province was created with the then administrative 
area of Assam, three more districts, namely Sylhet, Goalpara and 
Cachar were annexed with it for revenue purpose. The two Surma 
Valley districts i.e., Sylhet and Cachar had not only common 
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geographical features, but linguistic and cultural features also. The 
hilly area of Cachar district known as North Cachar, was made a 
separate district, later on, in 1953'Ji The term Surma Valley, 
however, lost its relevance aifter new arrangement was made after 
partition, by changing the geography of Cachar by 'including 4V2 
police stations of the Sylhet district as a result of the referendum in 
Sylhet and a map drawn by Mr.Redcliff, popularly known as 
Redcliff Award'."^2 Cachar district was again divided into three 
districts by giving the status of districts to Karimganj in 1986 and 
Hailakandi in 1989. 'The term Barak Valley was started firstly after 
a few years of partition but it was not popularly used nor given 
official status by the Government. After the creation of Karimganj 
and Hailakandi districts, it became prominent and gradually 
received the official status'."^^ 
Muslims in Barak Valley 
In the pre-partition Barak Valley, Muslim population in this 
area was slightly larger than the Hindus. For different reasons, it 
decreased after partition, but still, the Muslims constitute the 
single majority among the 30 lakh people, of whom about 99% are 
of Bengali origin, having close affinity with their Hindu counterpart. 
'Both the communities migrated from East Bengal, specially Sylhet 
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5|^St^ 
during the rule of Cachari kings'.74 A large number of the Hindus, 
however, migrated after partition as a result of the communal riots 
in ear St while East Pakistan. 
Madrasa Education in Barak Valley 
Nothing is known about the education of Muslims of Barak 
Valley during the rule of the native kings and early British rule, 
except what Upendra Chandra Guha mentioned in his "Cacharer 
Itibritta" (the history of Cachar) 1972 edition of Asom Prakashan 
Parishad, that primary religious education was given to the Muslim 
children in Mosques. *The teachers were, generally, from the areas 
of Sylhet adjacent to Cachar'.^s However, the people of this region 
had to go to Sylhet and also U.P. to get higher religious education. 
These institutions of higher education were a source of inspiration 
to establish madrasas in Barak Valley. Consequently, madrasas 
were established for providing higher religious education. They 
believed that the madrasa products were not lagging behind. They 
were also advancing fast, keeping pace with the general students 
coming from schools and colleges. The general people were 
motivated to donate their properties for the purpose of the 
madrasas. 
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'Keeping in view the importance of madrasa education in the 
Valley, people established first madrasa known as, Banga Sharif 
Madrasa at Banga in present Karimganj district in 1840 for 
imparting elementary religious education'^^ jt is continuing to 
produce persons equipped with basic knowledge of Islamic 
Shariyah, which are essential for day to day activities of the 
Muslims. But the British administration was totally against the 
madrasas in the whole of their dominion. Therefore, the people 
were facing difficulties in establishing madrasa education 
institutions. But they continued their efforts and In 1842, another 
madrasa was established at the Cachar district. Its name was 
Kanakpur Faiz-e-Aam Alia Madrasa at Kanakpur'.'^'^ Large number 
of enthusiastic people used to come to this madrasa with their 
contribution and support. After that the people had to face a bit of 
resistance from British Government. It took a long period of almost 
14 years to establish another madrasa at 'Ratanpur in the present 
Hailakandi district with the name Ashraful Uloom, Ratanpur 
Madrasa'."^s 7his very madrasa flourished a lot in comparison to the 
other two old madrasas and till today it is flourishing with a high 
quality products coming out of it. Again, it took a long period of 
almost 14 years to establish another madrasa at Nairgram in 1870. 
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'In 1873, the foundation stone for the prominent Madinatul Uloom 
Baghbari Madrasa was laid. This madrasa is now one of the 
forerunner institutions of Barak Valley for imparting Islamic 
Education'75 'In 1882, Chergia Qaumia Alia Madrasa (in Karimganj 
district) was established. From then onwards a number of 
madrasas came into existence in subsequent years. Prominent 
among them are Gandai Bazar Rafiul Islam Alia Madrasa in 1890, 
Darul Uloom, Sahabad in 1895, Madrasa Phurauria in 1897, 
Moinul Uloom Nitainagar in 1903 and Matijuri Hamidia Madrasa in 
1913'.8o 
The maximum number of madrasas were established in 
Barak Valley in the middle and later part of the 20^^ century. The 
biggest contribution of this period was the Badarpur Title Madrasa 
established in 1937 by Maulana Hatim Ali in Karimganj district 
and Darul Uloom Baskandi at Baskandi by Ahmad Ali, in 1955 at 
Cachar district'.*^ The number of madrasas established after 
independence exceeds the number of madrasas before 
independence. Besides this, persons having zeal and means for 
acquiring higher education went to the big madrasas like Dar-ul-
Uloom, Deobond, Nadvatul Ulema, Lucknow etc. 
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In Barak Valley too, there is the concept of Government and 
Non-government madrasa. The changes coming in both the 
Madrasa Boards are automatically covering the madrasas in Barak 
Valley. The other Madrasa Board, known as the Azad Deeni 
Shiksha Board was established in 1937 in the present district of 
Hailakandi. This Board looks after some of the madrasas in 
Hailakandi district and a very few in Karimganj district only. 
After independence, a number of madrasas came into 
existence in Barak Valley Region. Some of these important 
madrasas are Kalain Senior Madrasa in Cachar district, established 
in 1947, Fulbari Senior Madrasa, established in 1955, Jamiul 
Uloom Nizamia Madrasa, established in 1962, Boalipar Senior 
Madrasa in present Hailakandi district established in 1963, Bam 
Senior Madrasa, in 1970, Bikrampur Senior Madrasa, in 1973, 
Baitul Uloom Zarer Bazar Madrasa, in Karimjanj district 
established in 1988, Katigorah Senior Madrasa, in 1994 and 
Markazul Uloom Senior Madrasa, established in 2000 in present 
Cachar district. 
In 1965-66 deficit graint was given to 9 senior madrasas in 
Assam'.82 Among these 9 madrasas, 4 were located in Barak Valley 
Region. They were, Deorail Senior Madrasa and Asimia Senior 
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Madrasa in the present Karimganj district, Hailakandi Senior 
Madrasa in present Hailakandi district, Sonai Senior Madrasa in 
the present Cachar district. In the subsequent years, when 65 more 
madrasas were taken under deficit scheme, 16 madrasas were from 
Barak Valley Region. Among them 7 were in the present Karimganj 
district, 4 were in Hailakandi district 5 were located in the present 
Cachar district. 
In 1995, Chief Minister Hiteshwar Saikia brought all the 74 
deficit madrasas under Provincialization Scheme'.^3 With this 
order, 20 Senior Madrasas alone from Barak Valley Region came 
under Provincialization Scheme. 
When the order of establishing Pre-Senior Madrasas, to serve 
as Feeder Institution to Senior Madrasas was passed, more than 
150 madrasas, located in the 3 districts of Barak Valley, got the 
opening permission with effect from 'l^t January, 1996'.^'^ 
Thus, it is found that the history of Madrasa Education in 
Assam and specially in Barak Valley is not a new one, though it is 
not as old as those in Northern parts of India. Madrasas flourished 
in full after independence when Muslims used democratic 
platforms to raise their voice to meet their needs. Muslim 
participation in Politics increased gradually and this resulted in the 
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facilitation for opening of madrasas at different places. Now, there 
are madrasas at every corner of the state. They are contributing a 
lot to the society. Though they seem to be neglected, they are trying 
to contribute their best service to the society. They seem to be fully 
aware of their duties and responsibilities, which the society has 
entrusted upon them. 
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Contribution 
Of government JAncC 
Trivate Enterprises 
Towards The 
VeveCojrment of 
Madrasas in JAssam 
Development of madrasas education, has always been 
attached to the persons or group of persons with zeal and 
eagerness towards the Islamic education. Hence, the credit always 
goes to private enterprises. In early Islamic period, too, the Islamic 
education was imparted by the individuals and the group of 
individuals. There was no Government agency to undertake the 
responsibilities to impart education to Muslims. However, during 
the later period of Islam, apart form the private enterprises, 
government agencies were developed and they took the 
responsibility of imparting education to the people. 
In India, the system of Islamic education started along with 
the advent of Muslim rulers. The individual sultans took initiatives 
to establish the institutions of Islamic education. They provided 
huge amount of funds from the royal treasury to run these 
institutions. "Efficient and poor students were given scholarships 
as well as facilities of free food and lodging". 
During the period of Mughal emperors, we find that both 
Private and Government enterprises contributed towards the 
development of Madrasa education. However, the individuals had to 
face a lot of hardships towards the development Islamic education. 
Though the rulers always supported to such individuals. 
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With the advent of British rule in India, the madrasa system 
of education got a set back. In this critical juncture, the Ulema had 
to face all the hardships for the survival of madrasas. There was no 
support from the Government agencies. 
A detailed discussion about the history of the development of 
madrasa system of education has already been made in chapter 
number III. 
As far as the contribution of Government and Private 
Enterprises in the development of Madrasa Education in Assam is 
concerned, it can be traced back during the period of Ikhtiyar 
Uddin Bakhtiyar Khilji in 13^^ century A.D. But Madrasa Education 
was very much lacking in its nourishment. It was simply because of 
the fact that Assam remained cornered during the reign of the 
Muslims as well as during the days of the British Government. It 
was full of jungles and was considered as a land of deadly diseases 
like Malaria and Black Fever and habitation for the wild animals. 
Muslims started to settle in Assam in large number in the post-
independence period'. Before independence, the settlement 
process was slow. They basically migrated from Eastern Bengal, 
having Bengali origin. With the passage of time, they sacrificed 
their mother tongue and accepted Assamese as language of 
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communication'. Though a large number of people got their 
identity as Assamese but a good number of people till today remain 
with their original identity i.e., Bengali identity. The three districts 
of Barak Valley i.e. Cachar, Hailakandi and Karimganj have single 
majority of Bengali people. 'Reports show that the areas dominated 
by Bengali Muslims have larger number of madrasas in average'. 
These madrasas had started to grow up from 19^^ century onwards 
and are continuing till today. Here, the contribution of private 
individuals and organizations is unmeasurable. Along with the 
whole of Indian subcontinent, specially, the Northern part, Assam 
took part in the uprising of 1857 against the British 
Administration. The result was that the British Administration 
targeted the madrasas and the people who were attached with 
them. In that critical juncture, the Ulema and the Muslims 
remained steadfast in their mission. They started to establish the 
madrasas, challenging the Government for which they had to face a 
lot of hardships. Inspite of all the hardships, the development of 
madrasas was continuing, though with a slow pace. The pace 
increased when the situation became stable and the Government 
stopped resisting the establishment and running the madrasas 
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directly. The situation was changing completely as the people were 
coming in groups to help those individuals who were taking 
initiatives for the establishment and run of the madrasas. They 
helped in all respects, morally, emotionally and financially. The 
people donated their lands for the establishment of madrasas. 
Besides all these, the people were also sending their children to 
those madrasas to get Islamic Education and this enhanced the 
enrolment in madrasas. The private enterprises Eilong with the 
enthusiastic individuals were working hard to raise the 
consciousness among the Muslims through organizing discussions, 
seminars and counseling programmes. They were united in the 
mission for the progress of the madrasa education. 
Gradually, the madrasa education system started to make 
its base strong and step-by-step it took hold of a good number of 
Muslim students of the society. As days passed on, the madrasa 
education system became more systematic and came in the 
mainstream of educational system. 
With the lessening of British atrocities, the Muslims made 
their best efforts to make madrasa education system flourish. 
During thirties of the twentieth century, the madrasa system of 
education came to be systematic in Assam. With the establishment 
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of Assam State Madrasa Board in 1934 at the Sylhet Government 
Madrasa, the interference of the Government started'.^ With the 
establishment of the Board, the Government made an attempt to 
bring all the madrasas of the North-Eastem part of the undivided 
India under a single umbrella. Later on, another non-Government 
organization namely Azad Deeni Shiksha Board was established in 
1937, which is serving even today as a Non-Government 
organization, with a very small number of madrasas under it in the 
districts of Barak Valley, especially, in Hailakandi district. In 1955, 
the bigger Non-Government organization, the All Assam Tanzim 
Madaris Qawmiya was founded to look after all the. Non-
Government madrasas in Assam'. 
Looking at the contribution of both the Government and 
private enterprises controlling the madrasa education system, it 
can be said that from the very beginning, they started to capitalize 
side by side, but their bigger contribution started to enhance 
during the last decade of the 20^^ century, though the development 
had already started with the independence of India in 1947. 
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Contribution Of The Government Enterprise; 
The Government enterprise i.e., the State Madrasa 
Education Board, Assam, was working on its own in the beginning 
and was concentrating, specially, for its own stability and 
systematization. Side by side, the Board was working for increasing 
the number of madrasas. The madrasas were running on their own 
and were financially in an awkward position. This was going on 
until 1965 when the Government gave the order of deficit grant-in-
aid to 9 (nine) such madrasas'. Among these, 4 (four) madrasas 
were situated in the Barak Valley Region. 2 (two) madrasas were in 
Karimganj district and 1 (one) each in Hialakandi and Cachar 
district of the present day. With this, the burden of such madrasas 
had lessened a bit. The teachers also started taking more interest 
in teaching and proper counseling, which increased the madrasa 
enrolment. This is the start of the golden period for the madrasas. 
To bring the matter to the notice of the Government, proper 
justification of the subject was the ultimate need of the time. The 
Government enterprise, i.e. the State Madrasa Education Board, 
Assam, worked in different directions right after the first scheme of 
deficit grant-in-aid. The justification needed was to show the utility 
of such a system for the society. The Board contributed towards the 
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development of the madrasas and brought the desired changes in 
the curriculum. 
'In 1968, the madrasas under the old scheme were taken 
under a new scheme of curriculum. Modem subjects like English, 
Hindi, MIL (modem Indian languages); Mathematics and Science 
etc. were introduced under new scheme'. The scheme worked 
immediately with the fabulous result of the award of Metric (high 
school) valuation as an additional qualification to the students 
passing out of senior madrasas by the Guwahati and Dibrugarh 
Universities',^ This was a great contribution towards the 
development of madrasa education system. This now enables the 
madrasa pass outs to come into the mainstream of education. Now 
a days, there are a number of lecturers in universities, lawyers, 
engineers and experts in other fields too who are madrasa pass 
outs. This means that people have got an opportunity to get 
educated both in Islamic field as well as in the modem field of 
education. This system has helped a lot towards the development of 
madrasa education system in Assam as well as in Barak Valley 
Region. 
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Later on, the Government took 65 (sixty five) more madrasas 
under the deficit scheme till 1993.This was the result of the 
painstaking efforts of the officials of the State Madrasa Education 
Board, Assam, who tried their best in all aspects to bring the 
matter before the Government. The ex-Deputy Director Mr. S.M. 
Habibul Haque made efforts to bring more and more madrasas 
under the deficit grant-in-aid and in 1993, brought 25 (twenty five) 
madrasas under the deficit system. 
With effect from 15*^ August 1994, under a special 
Government notification, in 1995, with the initiative of the 
Government Madrasa Education Board, all the 74 (seventy-four) 
madrasas were bought under Provincialisation Scheme'. ^ ° This 
means that the madrasa staff under Provincialisation Scheme have 
got a job security. This scheme had a moral boasting effect on the 
teachers which resulted in more dedicated service to the madrasas. 
In 1996, the Government Madrasa Education Board made 
another attempt to facilitate the madrasas under it by separating 
Pre-Senior level Madrasa from the Senior Madrasas. In this 
connection, t he Government Madrasa Education Board took a 
decision to establish separate Pre-Senior Madrasas to serve as 
Feeder Institution for Senior Madrasas with effect from l^t January, 
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1996'.^^ This means that, now the Senior Madrasas would be 
receiving students well accustomed to the syllabi of the higher level 
of Madrasa Eucation. 
'In 1999, the State Madrasa Education Board, Assam, took 
another step to make madrasas prosper. It passed a resolution to 
open a Multimedia Computerized Calligraphy tradning center at 
Hatigaon, Guwahati-38, to make the madrasa products well trained 
12 
in the field of computer too'. 
In 2005, the Government took a decision to provide financial 
assistance to 239 (two hundred thirty nine) of such Pre-Senior 
13 
Madrasas with effect from l^t April, 2005. Every year, a lump 
sum amount is being sanctioned to every pre-senior madrasa. 
However, the Madrasa Board faced a number of problems. 
One of the important problems was that there was no separate 
Directorate of Madrasa Education. This problem was solved in 
2005, with the declaration of separate Directorate of Madrasa 
Education in the state cabinet meeting.^* Now, all the Government 
madrasas are directly under the control of Director of madrasa 
education. 
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The Directorate of Madrasa Education has a systematic 
administrative set-up given below: 
ADMINISTRATIVE SET UP 
Of 
DIRECTORATE OF MADRASA EDUCATION 
DIRECTOR 
1 
i 
DEPUTY DIRECTOR OF MADRASA 
EDUCATION (Administration) 
i-
I 
• I -
SUPERINT 
SECRETARY STATE MADRASA 
EDUCATION BOARD {Academic) 
•I 
ASSISTANT 
ENDENT ACCOUNTANT CLERK RESEARCH OFFICER 
SUPERINT 
ENDENT ACCOUNTANT CLERK 
ASSISTANT 
RESEARCH OFFICER 
The Directorate of Madrasa Educat ion h a s a Director a s its 
head. For his ass is tance , there is a Deputy Director who functions 
in two capacities. He h a s to look after both the administrative a s 
well a s the academic work. While he is looking after the 
administrative work, he acts as the Deputy Director of Madrasa 
Education and when he is looking after the academic work, he acts 
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as Secretary State Madrasa Education Board. The Deputy Director, 
is being assisted by a number of official staff like superintendent, 
accountant, clerk and assistant research officer. 
In 2006, a special building grant of rupees 4(four) lakhs 
was provided to every madrasa from the Chief Ministers special 
fund. 
As regards the salary of the teachers, it is looked after by 
The Inspector of the Schools of the district concerned, as the 
Madrasa Board has not yet developed contact with the treasury. 
Regarding the teachers training programme, the Board is taking 
steps to introduce the programme at the state level. 
The Board under takes the inspection of the different 
madrasas in the state. The inspection team is headed by the 
Director along with Assistant Research Officers and a principal or 
superintendent of any madrasa chosen at random by the 
Directorate. The inspection is done once in a year. The areas of 
inspection are: 
1) Inspection of Instructional Work : The effectiveness of the 
methods of teaching in a madrasa, the time table enforced 
to carry out the instructional work, the distribution of 
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work among the staff and a few other aspects are taken 
under inspection. 
2) Inspection of the Co-curricular Activities : As the co-
curricular progrmme is an important part of education, it 
comes under inspection programme. The various co-
curricular activities being organized and the mode of 
students discipline is inspected. 
3) Inspection of Institutional Environment: The cleanliness of 
the surroundings, of the lavatories, beautification of the 
campus, proper arrangement of the drinking water etc. 
comes under inspection. 
4) Inspection of the Official Records: The inspecting team also 
inspects all the records and registers maintained by the 
institution. They make audit of the accounts and funds to 
see whether the funds are properly used or not. 
5} Inspection of Developmental Aspects: The inspecting team 
also checks the steps taken by the institutions to serve the 
locality where it is situated. The rapport developed by the 
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madrasa with the local community, sometimes, also comes 
under the inspection. 
6) Inspection of Pupil Growth: There is also inspection of the 
academic, cultural and physical development of the 
students. 
Thus, it can be said that the Government enterprise is 
contributing a lot for the rehabilitation of the existing madrasas 
education system. This would encourage the madrasas to work 
more seriously towards making the society prosper. 
Contribution Of The Private Enterprise: 
The private agencies are also not lagging behind to contribute 
for the developent of the madrasa system of education in Assam, 
specially in the Barak Valley Region. They are working in full swing 
for the advancement of the Non-Government madrasas. The Non-
Government agencies have a good number of madrasas under 
them. The All Assam Tanzim Madaris Qawmiya alone have more 
then 400 (four hundred) madrasas under it. The Azad Deeni Siksha 
Board is having about 50 (fifty) such madrasas working only in 
Barak Valley Region and especially in the district of Hailakamdi, 
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Both the agencies are running on public help and support. The 
income comes from the public donations. 
The All Assam Tanzim Madaris Qawmiya, right from its 
establishment in 1955, took great interest for the development of 
madrasa education in Assam including the Barak Valley Region. It 
was conducting examinations and awarding the degrees right from 
the beginning. A good number of qualitative scholars are still 
coming out of these madrasas. People opine that more efficient 
Islamic scholars are coming out of these madrasas than the 
madrasas run by Government agencies. But in comparison to 
Government madrasas, the development of Non-Government 
madrasas is a bit slow, specially, due to financial problems. These 
Non-Government madrasas are, sometimes called orphanages as 
they are working for the education of Muslims by spending money 
on the students from their own sources. The residential madrasas 
are providing food and lodging free of cost to the students. The 
Board does not help them financially. But it was and is still 
working very sincerely for the academic development of the Non-
Go vemment madrasas. New madrasas are coming into existence 
£ind the Board was taking the responsibility on its own shoulder. 
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Now a days, effort is being made to bring the madrasas in the 
mainstream of formal system of education. 
The All Assam Tanzim Madaris Qawmiya has a distinct 
administrative set up given below: 
ADMINISTRATIVE SET UP 
OF 
ALL ASSAM TANZIM MADARIS QAWMIYA 
i 
i- -i 
MAJLIS-E-MUNTAZIMA (Managing 
I Committee) 
PRESIDENT 
i 
GENERAL SECRETARY 
I 
ASSISTANT GENERAL SECRETARY (TWO) 
MAJLIS-E-AMILA 
(Executive Committee) 
i 
PRESIDENT 
i 
GENERAL SERETARY 
i 
17 (SEVENTEEN MEMBERS FROM 
THE MAJIS-E-MUNTAZIMA) 
i -1 i 
ALL THE HEADMASTERS AND ACCOUNTANT CLERK 
SECRETARIES OF THE MADRASAS 
The administrative setup inicates that the All Assam Tanzim 
Madaris Qawmiya, is run through the following two committees: 
1) MAJLIS-E-MUNTAZIMA (Managing Committee) and 
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2) MAJLIS-E-AMILA (Executive Committee) 
The president of the Majlis-e-Muntazima presides over the 
meetings held, at least, twice in a year. The Managing Committee 
has one general secretary, two assistant general secretaries, one 
accountant and one clerk. Apart from this, all the headmasters and 
the secretaries of all the madrasas run under the All Assam Tanzim 
Madaris Qawmiya are members of this Committee. 
The Executive Committee is consisting of 17 (Seventeen) 
members selected from the Managing Committee. One third of the 
total members of the Committee must be Aalim. The president £ind 
general secretary of the Managing Committee is also the president 
and General Secretary of the Executive Committee. 
To assist the Executive Committee, different District Boards 
or Local Boards are set up. These Boards have their own Managing 
and Executive Committees. 
Like the Government enterprise i.e., the State Madrasa 
Education Board, Assam, the All Assam Tanzim Madsiris Qawmiya 
also improved its position towards contributing to the madrasa 
education in the last decade of the 20^^ century. Earlier, it was 
working slowly and it is found that, in the period between 1955 to 
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1965, a good number of madrasas came under it. During the 
decades, i.e., 1965-1975 and 1975 -1985 it got lesser number of 
madrasas under it. The situation improved after 1985 and is 
improving till date. 
The Board holds its consultative meeting every year to look 
after the proceeding from the previous year. The agenda of the 
meeting includes the implementation of the passed resolutions in 
the previous meeting, audit of accounts of the last year, and the 
approval of the budget for next year etc. It also takes decision 
about examination and inspection. The inspection team is formed 
in the meeting. It consists of 10-15 members selected from the 
Board as well as from different madrasas. The report of the 
previous inspection is also submitted in the meeting. The whole 
process of inspection of the total madrasas takes a time of 3 to 4 
months. The inspection team has to make inspection in the 
following areas: 
1) Inspection team has to look after the academic aspect of 
the madrasa; 
2) It has to inspect that the syllabus is being taught 
thoroughly within the stipulated time; 
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3) The teaching load of the teachers is taken under special 
consideration; 
4) The discipline, the cultural as well as spiritual 
development of the students of the concerned madrasa is 
one of the important items of inspection; 
5) The surrounding of the madrasa building are also being 
inspected; 
6) The office records like registers and the books of accounts 
are properly inspected to ensure that the funds collected 
are properly utilized. 
In the Board meetings, different resolutions are passed for the 
upliftment of the Board, keeping all the Khariji or Non-Government 
madrasas under the consideration. 
In 2001, the Board took a decision to introduce the syllabi of 
Dar-ul-Ullom, Deobond, in its consultative meetin". Earlier to 
this, a similar syllabi was going on in those madrasas, but it was 
not upto the mark. Now with the introduction of the new syllabi, 
the standard of teaching and learning has been much improved. 
Consequently, the products of such madrasas are well equipped to 
get admission in other pioneer institutions like Darul-Uloom, 
Deobond and Nadvat-al-Ulema, Lucknow for higher studies. 
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Apart from this, the Board is in the process of introducing 
the vocational courses to make the students economically self-
dependent. Under this programme, large number of madrasas 
specially in Barak Valley Region have taken up the programme of 
vocational education as the part of the curriculum. They have 
weekly training programmes in their respective madrasas where the 
students get training in tailoring, typing etc. But all the madrasas 
could not introduce vocational training due to financial constraints. 
Some madrasas, which are finaiicially stable, have started 
computer-training programme in their madrasas. The Board is 
isncere to introduce vocational education as part of madrasa 
education system. It is expected that it would be implemented 
properly in the later days to come. 
"In April 11, 2005, the Board held a seminar for the 
development of madrasa education and to take remedial measures 
to overcome the existing problems. It was held at Nilbagan in the 
district of Nagaon". Discussions were made for the progress of 
madrasa education in different areas. 
As a follow up action, a meeting of the Working Committee of 
All Assam Tanzim Madaris Qawmiya was held in July 2005. In the 
meeting a major resolution was passed for the task of training the 
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teachers of the madrasas.^® Immediately, in July 27, 2005, the first 
programme for teachers training was held at Khairamari of Nagaon 
district. "^^ Other programmes were also undertaken at other places 
in the following years. The resource persons for the training 
programmes are selected by the Board itself and the programmes 
are done on a zonal basis. The number of trainees in a training 
programme is between 40-50 with minimum of 2 teachers from one 
madrasa. The training is given to the teachers of primary as well as 
the teachers of higher level of madrasa education seperately. This 
will increase the teachers' efficiency, as they would get new 
teaching techniques through these training programmes. Thus, 
they would be able to serve better to the madrasas. 
As far as conducting of examinations is concerned, the 
Board is conducting common examination up to the fifth standard. 
The examination papers are set by the Board and it conducts the 
common examination in both Barak Valley and the Brahmaputra 
Valley Regions. Answer books are examined in the Board's office at 
Nilbagan. Board itself from its own fund bears the whole 
examination expenditures, though a very meager amount is 
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collected from the madrasas. The Board itself declares the results 
of the said examinations. 
In another development, the Board held another seminar on 
13th November 2006 to upgrade the standard of teaching and 
learning process. 
Thus, it can be said that, the All Assam Tanzim Madaris 
Qawmiya and the Azad Deeni Shiksha Board have done a lot in the 
past and is also working till today for the upliftment of the madrasa 
system of education in Assam.The Muslims shouldextend their help 
and support to strengthen these madrasa organizations so that 
they may indertake their task effectively. If these Boards get the 
required support, as discussed above, the madrasa education 
institutions would become the forerunner institutions for educating 
the Muslim masses. 
Thus, it can be said that both the government and private 
enterprises contributed a lot in the past and are contributing till 
today for the development of madrasa system of education in 
Assam. Their contribution to develop the madrasa education in 
Assam, specially in Barak Valley Region will always be appreciated. 
The society must provide sufficient help and support in all respects 
to make both the enterprises strong and flourish. 
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JAnaCysis of Data 
Analysis and interpretation of data is meaningful and 
important step in research studies. It helps to find out the actual 
results of the study. 
The analysis of data of the present study is based on the 
data collected by the investigator from the madrasa education 
institutions in Barak Valley Region. An attempt has been made to 
study the functioning of Government and Non-Government 
Madrasas separately. The analysis of data has been made 
regarding the following aspects of madrasa education: 
(1) Establishment of madrasa and its location; 
(2) Infrastructural Facilities; 
(3) Curriculum; 
(4) Medium of Instruction; 
(5) Annual Income of Madrasas; 
(6) Annual Expenditure of Madrasas; 
(7) Madrasa Staff; 
(8) Administration of Madrasa; 
The sample of the present study is comprised of 126 
madrasas as given below: 
I. Government Madrasas — 61 madrasas; 
II. Non-Government Madrasas — 65 madrasas. 
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I. Government Madrasas 
1. Establishment of Madrasa and Its location: 
The sample of the Government Madrasas is comprised of 
31 (thirty-one) Government Senior Madrasas, 5 (five) Title 
Madrasas and 25 (twenty-five) Pre-Senior Madrasas located in the 
3 (three) districts of Barak Valley. Of all these madrasas, 2 (two) 
were Senior Madrasas, established in the 19*^ century, 8 (eight) 
were both Senior and Title Madrasas which were established 
between 1900-1946 (before independence). The rest of 51 (fifty-
one) madrasas were Pre-Senior, Senior and Title Madrasas which 
were established after independence. Out of 31 (thirty-one) Senior 
Madrasas, 15 (fifteen) are in the district of Karimganj, 6 (six) are in 
the district of Hailakamdi and 10 (ten) in Cachar district. The 
oldest among all these Senior Madrasas is the Rabbainia Senior 
Madrasa established in 1886, in Karimganj district and is one of 
the oldest madrasa in the whole of Assam. The latest among all 
these is the Markazul Uloom Senior Madrasa established in 2000 
in Cachar district. Out of the 5 (five) Title Madrasas, 2 (two) each 
are Hailakandi and Karimganj districts and only 1 (one) is in 
Cachar district. Among the 25 Pre-Senior Madrasas, 11 (eleven) 
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are located in the Karimganj district, 6 (six) are located in the 
Cachar district and 8 (eight) are located in the Hailakandi district. 
During the last two decades 13 (thirteen) Senior and Title 
Madrasas were established. All the F*re-Senior Madrasas started to 
function as separate institutions from 1996. The decade 1991-
2001 is of special importance as during this period, a good 
progress was made in establishing and upliftment of such 
madrasas. The following table-I shows the period of establishment 
of these madrasas. 
Table-I; Period of Establishment of Madrasas 
S.No. 
1 
2 
3 
Types 
of 
Madrasas 
Senior Madrasas 
Senior and Title 
Madrasas 
Senior ,Title and Pre-
Senior Madrasas 
Number 
of 
madrasas 
2 
8 
51 • 
Period 
of 
Establishment 
19* Century 
1900-1946 
1947 and after words 
The following table -II gives the number of different types of 
madrasas located in the three districts of Barak Valley Region: 
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Table-II; No. of Madrasas in three districts 
S. No. 
1 
2 
3 
Total 
number 
of 
madrasas 
Nnmber of Madrasais 
Pre-
Senior 
Madrasas 
8 
11 
6 
25 
Senior 
Marasas 
6 
15 
10 
31 
TiUe 
Madrasas 
2 
2 
1 
05 
Total 
madrasas 
ineach 
district 
16 
28 
17 
61 
Districts 
Hailakandi 
Karimganj 
Cachar 
This table shows that there were 16 madrasas in Hailakandi, 
28 in Karimganj and 17 in Cachar district. The total number of 
these madrasas is 61. 
2. Infrastnictural Facilities: 
All the Senior, Title and Pre-Senior Madrasas have their own 
buildings. Most of the buildings are Pakki and some of them are 
Kacchi. 
For the Senior Madrasas, the land area varies from 0.56 acres 
to 4.95 acres. 6 (Six) Senior Madrasas have land area below 1 
acres. Only 2 (two) have land area above 4 acres. 23 (twenty-three) 
madrasas have land area between 1-4 acres. The maximum land 
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area is with Bam Senior Madrasa located in Cachar district with 
4.95 acres of land. 
As regards to the Title Madrasas, it has been found that 
except one, the rest of the four madrasas have land area below 1 
(one) acre. The Asimia Title Madrasa, located at Karimganj 
district, has 0.33 acres of land only. The biggest one is the 
Badarpur Title Madrasa which have 1.98 acres of land. 
Investigation of the Pre-Senior Madrasas has resulted that, 
all the madrasas have minimum of 1.65 acres of land. 
All these details have been briefly given in table number III 
shown below: 
Table-Ill Area of Land Occupied 
S.No. 
1 
2 
3 
Number of Madrasa 
Pre-
Senior 
Madrasas 
0 
25 
0 
Senior 
Madrasa 
6 
23 
2 
Title 
Madrasa 
4 
1 
0 
Total 
number 
of 
Madrasas 
10 
49 
02 
Land 
Occupied 
less then 1 
acres 
between 1-4 
acres 
more than 4 
acres 
The table indicates that 10 madrasas have less than 
01 acres of land while 49 madrasas have between 1-4 acres. Only 
02 madrasas have more than 04 acres of land. 
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Maximum of these Senior Madrasas have 10-15 rooms. 23 
(twenty-three) of these madrasas have 10-15 rooms. 3 (three) of 
these have less than 10 (ten) rooms and 4 (four) have rooms 
between 16-22. Only 1 (one) madrasa, Idgah Asatul Islam Senior 
Madrasa, located in Karimganj district is having 30 (thirty) rooms. 
The Badarpur Title Madrasa is the biggest one as it has 100 
(one-hundred) rooms with big halls. On the other hand the other 
Title Madrasas have 4-6 rooms. 
The Pre-Senior Madrasas have 4-5 rooms under them. These 
are smaller institutions serving as feeder institution to Senior 
Madrasas. 
All the details are given in the following table number IV: 
Table-IV Rooms Available 
S.No. 
1 
2 
3 
4 
Number of Madrasa 
Pre-
Senior 
Madrasas 
25 
0 
0 
0 
Senior 
Madrasa 
3 
23 
4 
1 
TiUe 
Madrasa 
4 
0 
0 
1 
Total 
number 
of 
Madrasas 
32 
23 
4 
2 
Rboms 
available 
below 10 
10- 15 
1 6 - 2 2 
above 22 
Most of the madrasas do not have any separate conference 
hall. They have flexible divider between rooms which they remove 
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to make a hall when there is a need of it. However, some 
madrasas have separate rooms for principal and other teaching 
staff. 
As regards the hostel facility, only 4 (four) Senior Madrasas 
have residential facility with the accommodation of 15 to 50 
students. One of them is Mgirkazul-Uloom Senior Madrasa in 
Cachar district with the maximum number of 50 hostelers. The 
other 3 (three) are, Asimia Senior Madrasa, Idgah Asatul Islam 
Madrasa and Deorail Senior Madrasa in the Karimganj District. 
No Senior Madrasa in Hailakandi district is having residential 
facility, though construction work for the purpose is going on in 
some of the madrasas. 
Among the 5 (five) Title Madrasas, 2 (two) madrasas, one each 
in Hailakandi and Karimganj districts, have residential facility for 
the students. But, no Pre-Senior Madrasas have any hostel 
facility. 
One very surprising aspect of the residential madrasa is that, 
though they provide a satisfactory hostel facility for the students 
but they do not have any dining hall facility. The food is cooked in 
the kitchen and the students have to make a queue for taking food 
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in a particular time in front of the window of the kitchen. They 
take food in their respective rooms. 
The library facilities in the Senior Madrasas are not 
satisfactory. The books are kept in the racks and almirahs kept in 
the Principal's room itself. There are no separate library rooms as 
well as reading rooms where the students can study the books. 
They get the books issued and take it to the classrooms or to their 
hostels, to study. 3 (three) madrasas in the Cachar district do not 
have even this facility. 
In the Title Madrasas, the library facility is better in 
comparison to Senior Madrasas. All the 5 (five) Title Madrasas in 
Barak Valley have separate library rooms to study. 
The library facilities are not available in Pre-Senior Madrasas. 
Only two Government Madrasas in Barak Valley have 
computer education facilities. One of them is Hailakandi Senior 
Madrasa in Hailakandi district and the other is Badarpur Title 
Madrasa in Karimganj district. However, some other madrasas are 
making efforts to introduce computer education in near future.. 
As far as classroom furniture is.concerned, it has been found 
that in all the Senior and Pre-Senior Madrasas, there are desks 
and benches in the classroom for the students to sit and study. In 
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the Title Madrasas, teacher and student both sit on the mats and 
study as it is considered to be a basic etiquette to study Quran 
and Hadith. 
3. Curriculum : 
The curriculum consists of learning experiences through 
classroom teaching as well as other co-curricular activities of the 
educational institutions. It is the instructional and educative 
programme, by following which the pupils achieve their goals, 
ideals and aspirations of life. It includes the totality of experiences 
that a pupil receives through the manifold activities that go on in 
the school, in the classroom, library, laboratory, workshop, 
playgrounds and in the numerous informal contacts between 
teachers and pupils. In other words, curriculum is the sum total 
of all the learning which are learnt by the pupils through various 
activities of the institutions of education. The core curriculum of 
the madrasa education is being discussed here. 
The Government Madrasas follow the syllabi known as Dars-
e-Nizamia, developed by Mulla Nizamuddin in the middle of the 
18* century. The main emphasis of this syllabi is on religious 
education along with the allied subjects. The Government 
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Madrasas follow the modified Dars-e-Nizamia syllabi approved by 
State Madrasa Education Board, Assam. 
The syllabi of Pre-Senior Madrasas (three years duration) 
include the following subjects: 
1. Quran and Diniyat (compulsory); 
2. Languages: Arabic, M.I.L. (Modern Indian languages), 
Urdu, English and Hindi (these languages are not taught 
in the first year course); 
3. Secular subjects: Geography, History, General 
Mathematics, General Science, Work Experience; 
4. Optional subject: Elementary Assamese (for non-Assamese 
students only). 
The syllabi of Senior Madrasa, l^t year to 4 * year, 
(Alim stage), include the following subjects: 
1. Religious teaching: teaching of Quran, Hadith, Fiqh Usui, 
Montique and Faraiz (compulsory); 
2. Teaching of languages: Arabic, M.I.L.(Modem Indian 
languages), English, Hindi (up to S^ d year stage); 
3. Secular subjects: General Mathematics and Work 
Experience; 
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4. Elective subjects: History of Islam, Urdu and Indian 
History; 
5. Optional subjects: Advance Urdu or Advance Hindi. 
The 5^ year to 7*^  year (Fadil stage) syllabi of 
Senior Madrasa includes: 
1. Religious Teaching: Tafsir, Hadith, Fiqh, Aquaid and 
Usui; 
2. Languages: Arabic; 
3. Secular subjects: History of Arabic language and 
literature, Balagat, Social Studies and General Science. 
In the 2 (two) years course of Title Madrasa, the 6 (six) books 
on Hadith, i.e. Bokhari Sharif, Muslim Sharif, Tirmizi Sharif, Abu 
Daud Sharif, Ibn Maja, and Nesai Sharif are taught. Apart from 
this, Tafsir, (Kashaf and Baisawi), and Tarikh are also taught. 
The pass-outs of the Senior Madrasas get direct admission to 
10+2 stage in Assam. The secular subjects taught at the Senior 
Madrasas are equal to the High school (lO^h standard) pass-outs 
in Assam. 
Besides this, all the madrasas are conducting extra-curricular 
activities like debates, quiz competition as well as weekly religious 
programme. 
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As far as the vocational education are concerned, except 
Badarpur Title Madrasa, which is offering training courses on 
tailoring and typing, no other madrasa have any programme of 
vocational education. 
(4) Medium of Instruction: 
Medium of instruction plays a vital role towards achieving the 
goal of education. The medium of instruction differs from region to 
region, depending on the mother tongue. 
As Barak Valley is, predominantly, a Bengali speaking region, 
so, instruction is given in Bengali language other than Arabic, 
Persian and Urdu in case of religious subjects. Secular subjects 
like mathematics, science, social studies are taught in Bengali 
medium. 
In the Senior and Pre-Senior Madrasas, the medium of 
teaching is Urdu and Bengali and in the Title Madrasas, apart 
from these languages, Arabic is also the medium of instruction. 
(5) Total Annual Income of Madrasas: 
Almost all the Pre-Senior, Senior and Title Madrasas have no 
regular source of income. There is only one Title Madrasa at 
Badarpur which is getting some grant from the Government, This 
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madrasa get near about 48000 (forty-eight thousand) rupees from 
the admission fee annually. 
Some Senior Madrasas get financial support from 
Government sources. Besides this, Markazal Uloom Senior 
Madrasa in the Cachar district also get almost 30,000 (thirty 
thousand) rupees as admission fees every year. Other madrasas, 
generally, get about 2,000 (two thousand) rupees from 
miscellaneous sources. 
However, there are 3 (three) Titie Madrasas and 20 (twenty) 
Senior Madrasas, which are getting staff salary from the 
Government as they are under Provincialised Madrasa Scheme. 
Rest of all the Madrasas do not pay any thing to the staff. All the 
staff are working on voluntary basis with a hope that their 
madrasas would be undertaken by the Government and they 
would also get salary in the near future from the Government. 
Since these are Government Madrasas, the general public does 
not provide financial support. These are run on the contributions 
and donations given by the Trustees of the madrasas or by some 
wealthy individuals. 
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(6) Annual Expenditures of madrasas: 
The major annual expenditure of madrasas is being discussed 
in following paragraphs: 
1. Paument of Staff Salaries: It has already been said that the 
staff of 23 madrasas get salaries from the Government. 
2. Hostel Expenditure: Most of the madrasas do not have any 
hostel facility. Those madrasas which have hostel facilities 
do not have to spend on food as the local people arrange 
for the food. The Badarpur Title Madrasa is the only 
madrasa which charges Rs. 750 per month from the 
students for food and lodging. 
3. Electricity Expenditure: Out of 31 (thirty one) Senior 
Madrasas, 11 (eleven) madrasas have electricity facilities. 
The annual expenditure in these madrasas ranges from 
3500-7000 rupees. A meager amount of money is charged 
from the students to meet electricity expenses. The rest of 
the electricity payment is made by the Management 
Committee of the madrasas. 
Out of 5 (five) Title Madrasas, 4 (four) madrasas have 
electricity facilities. The electricity, charges of these madrasas 
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range from 1000-10000 rupees yearly. Not a single Pre-Senior 
Government Madrasa have electricity facility. 
4. PrintiriQ Expenditure: Printing charges in the Senior 
Madrasas ranges from 500-3500 rupees annually. This, 
expenditure is met by the Management Committee and the 
madrasa staffs. Some persons of the locality also provide financial 
help to meet the expenditure. 
In the Title Madrasas, the printing charges vary from 100-2000 
rupees annually. They have to manage it as there is no such grant 
from the Government. Almost saime is the case with the Pre-Senior 
Madrasas. 
Besides the above mentioned expenditures there are other 
expenditures like repairing, construction, purchase of teaching aid 
materials like chalk, duster, blackboard etc.. These miscellaneous 
expenditure ranges from 1000-4000 rupees annually. 
The Badarpur Title Madrasa in the Karimganj district has a 
very specific expenditure as it holds its annual convocation every 
year. The convocation expenditure is more than 100000 (one lakh) 
rupees. The voluntary organization 'Emarat-e-Shariah Nadwa-tut-
Tamir' bears the total expenditure of the convocation with the 
collection from the public donations. 
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(7) Madrasa Staffs: 
Almost all the Senior Madrasas have 18-19 teaching staff and 
2-3 non-teaching staff. There is one superintendent (principal) 
with essential qualification of Fazil-e-Marif (F.M) Degree, which is 
equivalent to graduation and B.A. degree. Some of the principals 
are found to be more qualified who possesses the Mumtazul 
Muhaddithin (M.M), which is equivalent to Masters Degree and 
M.A degrees. As there are also secular subjects taught in the 
madrasas, some teachers are appointed possessing graduate 
degree to teach these subjects. 
Generally, high school pass-outs are appointed as official 
staff. There is no essential qualification for the appointment of 
office attendants. 
The teaching and non-teaching staff, both are getting salary 
from the Government in the Provincialised Scheme of madrasas. 
Their salary ranges from 5500 (five thousand five hundred) to 
19,000 (nineteen thousand) rupees per month. They are getting 
other facilities like retirement pension benefit etc. as enjoyed by 
the Government employees. 
Almost same is the case of the Title Madrasas regarding 
financial assistance. To be appointed as a teacher in a Title 
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Madrasa, one must have M.M. (Mumtazul Muhaddithin) 
qualification. Except Badarpur Title Madrasa, the other 4 (four) 
Title Madrasas have 5-6 teaching staff and 3-4 non-teaching 
staffs. The Badarpur Title Madrasa is a grand one in Barak Valley, 
excelling in all fields as compared to other madrasas. It has 22 
(twenty-two) teaching staffs and 4 (four) non-teaching staffs. There 
are separate employees who work as librarian, computer 
demonstrator etc. In rest of 4 (four) Title Madrasas, a teacher has 
to look after the accounts, library work etc. 
All the Pre-Senior Madrasas have 9 (nine) teaching staffs and 
1 (one) non-teaching staff who work without any salary as no such 
madrasa have been undertaken by the Government. 
8. Administration of Madrasa: 
Administration of all the madrasas are, generally, undertaken 
by both External and Internal Administrative Bodies. External 
Administrative Body is responsible for the looking after the 
financial matter, development and reconstruction of building. It is 
also responsible for the improvement and modification in Madrasa 
Education System. In External Body, (which is also known as 
Management Committee) there are president, chairman, secretary 
who belong to neighboring locality. They are eminent 
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personalities, intellectuals, religious and spiritual leaders. Apart 
from this, there are some madrasa teachers in Management 
Committee. These members of Management Committee offer 
valuable suggestions both individually and collectively towards the 
madrasa development. However, the final decision regarding major 
policies of the madrasas is taken in consultation with Internal 
Administrative Body. 
The Internal Administrative Body includes all the teaching 
and non-teaching members of the madrasa concerned. There is a 
post of Mohtamin and Naib-e-Mohtamim. The Internal 
Administrative Body plays more important and active role for the 
smooth functioning of the madrasas. It is directly responsible for 
the achievement of the aims, objectives and development of the 
madrasas. The class management, allocation of teaching work, 
preparation of time-table and cleanliness of the madrasas etc. are 
some of the important functions df the Internal Administrative 
Body. The decision regarding academic matters is also taken by 
this body. However, it has to take academic decisions in 
consultation with External Administrative Body. 
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II- Non-Government Madrasass: 
1. Establishment of Madrasa and location: 
The sample of the Non-Government Madrasascomprised of 
65(sixty five) madrasas. These types of madrasas are located in 
the three districts of Barak Valley. Out of 65 (sixty five) Non-
Government Madrasass, 9(nine) madrasas were established in 19*^ ^ 
(nineteenth) century, another 9(nine) were established between 
1900-1946 (before independence) and the rest of 47(forty seven) 
were established after independence. 
Out of the 65(sixty five) madrasas, 30(thir1y) madrasas are 
located in the present Karimganj district, 21 (twenty one) 
madrasas in Hailakandi district and 14(fourteen) in Cachar 
district. The oldest among all these madrasas is the Bangasharif 
Markazul Uloom Madrasa in Karimganj district. It was established 
in 1840. The recent among all these is the Tanzeemul Uloom Alia 
and Hafizia Madrasa in Karimganj district which was established 
in 2003. 
The biggest madrasa in Barak Valley is the Darul Uloom 
Banskandi Madrasa, established in 1955. It is the fore-runner 
madrasa with better facilities and better educational environment 
in comparison to the other Non-Government Madrasass. 
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Non-Government Madrasasflourished specially after 
independence to a great extent. People started to donate property 
and money to the madrasas and sent their children to madrasas 
for studies. This trend of co-operation of the people helped the 
madrasa to increase its enrolment. 
The following tables - V and VI gives an idea of the period 
of establishment of these madrasas and their number in the three 
districts of Barak Valley respectively. 
Table- V Period of Establishment of Madrasas 
s. 
No 
1 
2 
3 
Number of Madrasas 
9 
9 
47 
Establishment 
19th Century 
1900-1946 
1947 and afterwards 
Table- VI Number of Madrasas in 3(threel Districts 
S. No. 
1 
2 
3 
Number of Madrasas 
21 
30 
14 
Districts 
Hailakandi 
Karimganj 
Cachar 
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2. Infrastructural Facilities: 
All the Non-Government Madrasashave their own building. A 
few of them are found to be Kacchi, but maximum of them have 
Pakki buildings. 
The land area for the Non-Government Madrasasvaries from 
0.33 acres to 21.48 acres. 40(forty) Non-Government 
Madrasashave land area below l(one) acre. Only l(one) madrasa 
Darul Faiz Raj ghat located in Bhagabazar area of Cachar district 
have land area of 21.48 acres. Rest of 24(twenty-four) madrasas 
have land area between 1 (one) acre to 21 (twenty-one) acres. 
The following table-VII gives an account of land occupied by 
madrasas: 
Table-VII - Land Occupied by Madrasas 
S. No. 
1 
2 
3 
Number of Madrasas 
40 
24 
1 
Land Occupied 
Below 1 acre 
1-21 acres 
Above 21 acres 
The number of rooms in these madrasas varies from 
minimum of 2(two) rooms to a maximum of 81 (eighty-one) rooms. 
152 
Unlike the Government Madrasas, there is variation in the 
infrastructural facilities in the Non-Government Madrasass. The 
most pathetic is the condition of Manikpara Jalilia Qaumi 
Madrasa in Karimganj district with only 2 (two) small rooms where 
lOO(hundred) students are being taught. The teacher and the 
taught both are facing difficultybecause of lack of enough building 
facility. 
The biggest Non-Government Madrasa in Barak Valley is 
the Darul Uloom Baskandi Madrasa in the Cachar district with 
maximum of 81 (eighty one) rooms with separate rooms for 
teachers, library and conference. It has 35 (thirty five) classrooms, 
20 (twenty) hostel rooms, 11 (eleven) rooms for teachers residence, 
4 (four) guest rooms, 2 (two) staff rooms, 1 (one) room for the 
Principal, 2 (two) office rooms, 3 (three) conference rooms, 1 (one) 
library and 2 (two) computer rooms. Ashraful Uloom Ratanpur 
Madrasa in Hailakandi district has 20(twenty) classrooms for 
about 350(three hundred fifty) students, lO(ten) rooms for boys 
hostel, 2(two) staff rooms and 5(five) rooms for teacher's residence. 
There is much variation in the number of rooms in these 
madrasas. 44 (forty four) madrasas have rooms in between 2 (two) 
to 10(ten). 16(sixteen) madrasas have more than 20 (twenty) 
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rooms. The following table -VIII provides the data about the rooms 
available in the madrasas: 
Table-VIII - Rooms Available in Madrasas 
S. No. 
1 
2 
3 
Number of Madrasas 
44 
16 
5 
Number of Rooms 
2-10 
11-20 
More than 20 
Out of 65 (sixty five) madrasas, 14 (fourteen) madrasas 
have separate rooms for Principal, teachers and conferences, 
37 (thirty-seven) madrasas have residential facility for the 
students. The number of residential, students varies from 10 (ten) 
to 1200 (twelve-hundred) according to the locality and status of 
the madrasa. Darul Uloom Baskandi in Cachar district have 
almost 1200 (twelve hundred) residential students. It is the most 
renowned madrasa in Barak Valley and large number of students 
come to the madrasa from distant places because of its 
educational environment and residential facility which also 
includes food. 
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There are other madrasas which provide residential facilities 
to more than lOO(hundred) students. Madrasa Jamia Islamia 
Tupkhana provides hostel facilities to 200(two hundred) students, 
Madrasa Al Jamatul Islamia Khankah-e-Madini to 300(three-
hundred) students (both in Cachar district), Madrasa Ashraful 
Uloom Ratanpur to 135(one hundred thirty five) students, 
Madrasa Darul Uloom Sahabad to 150 (one hundred fifty) 
students, and Madrasa Al Jamia Mohammadia, Shakalarpar to 
109 (one hundred nine) students (all in Hailakandi district). 
Though the residential facility is being provided to the 
students, but there is no separate dining hall facility in the 
hostels. The students have to take the food from the kitchen 
standing in a row and have to eat in their rooms of residence. 
Except Drul Uloom Baskandi in Cachar district and Darul 
Uloom Sahabad in Hailakandi district, no other madrasa has 
separate library room. These two madrasas have reading room in 
the library. The rest of the madrasas have no separate library. The 
library books are kept in the almiras kept in the staff room or in 
the principal's room. However, the books are issued to the 
teachers and the students for study. 
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The Darul Uloom Baskandi Madrasa has computer 
education facility for the students. Other madrasas are planning 
to introduce computer education which needs sufficient funds. 
Darul Uloom Baskandi is also providing vocational training in 
tailoring and typing to the students. It will enable them for self 
employment. The only other madrasa in Barak Valley, which is 
providing vocational training in tailoring, is the Ashraful Uloom 
Ratanpur madrasa in the Hailakandi district. 
All the residential madrasas have playgrounds for the 
students. Generally, volley ball and Foot ball are the favorite 
games of the madrasa students. The playing time for the students 
is one and half hour before sunset. 
Regarding classroom sitting arrangement, it has been 
found that these madrasa have both the desk-bench and mat 
arrangement for the students. The teaching of Quran and Hadith 
is done on the mats as done in the Government Title Madrasas. 
There are some madrasas which have only mat sitting 
arrangement for the students. 
3 . Curriculum 
Curriculum is the instructional and educative programme, 
by following which the pupils achieve their goals, ideals and 
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aspirations of life. It includes the totality of experiences that a 
pupil receives through the manifold activities that go on in the 
school, in the classroom, library, laboratory, workshop, 
playgrounds and in the numerous informal contacts between 
teachers and pupils. The core curriculum of the Non-Government 
Madrasas are being discussed here. 
The Non-Government Madrasas in Barak Valley follow the 
curriculum approved by All Assam Tanzim Madaris Qawmiya and 
Azad Deeni Shiksha Board. 
In the Darja-e-athfal (pre-nursery) stage, the curriculum 
includes, Kalima, Qaidah (acquaintance with letters, joining 
letters to form words, pronunciation etc.), practice of writing, 
Diniyat, memorizing last seven surahs of Quran, addition and 
subtraction and Bengali language. This stage is the starting point 
of the child's education in Non-Government Madrasas. 
In first, second and third year of maktab (primary) 
education, practice of reading the whole of Quran correctly, 
Quranic phonetics, memorization of some Surahs of Holy Quran, 
Taleemul Islam, Grammer, Social Studies, Multiplication tables, 
Assamese, English, Hindi languages and basic Mathematics are 
taught. 
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After Maktab education, there is a two years course known 
as 'Jamaate Adadia'. Teaching of Persian, history of Islam, quranic 
phonetics, grammar, English, Hindi, letter writing, social studies 
and mathematics is undertaken this course. 
After Jamaate Adadia, higher level of madrasa education 
starts. It consists of seven years of teaching. At this stage the 
major subjects of curriculum includes: life of Prophet (SAW), 
different branches of Islamic education like Tafsir, Hadith, Fiqh, 
Montique, Aqaid, Balaghat, detailed history of Islam, history of 
India till 1947, advance course of Arabic language and its 
grammar and composition. Those who pass out the course are 
given the certificate of Almiat. 
After completing the above mentioned curriculum, there is 
one year course of Daura-e-Hadith. At this level, the Sehah Sittah, 
(six authentic books of Hadith) i.e., the Bokhari Sharif, the Tirmizi 
Sharif, the Abu Daud Sharif, the Muslim Sharif, the Nesai Sharif 
and the Ibn-e-Maja Shareef are taught in detail. It is equal to the 
Title level in the Government system of madrasa education. 
After completing Daura-e-Hadith, the students can go for 
seeking specialized course like Fiqh, Qirat, Tafsir etc. to pioneer 
madrasas like the Darul Uloom Deobond, Nadvat-al- Ulama, 
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Lucknow, Mazahirul Uloom Saharanpur etc. The Daura-e-Hadith 
course is on the pattern of Darul Uloom, Deobond curriculum. 
4. Medium of Instruction 
The medium of instruction, like the Government Madrasas 
is, basically, the mother tongue, i.e., Bengali lamguage. Urdu and 
Arabic languages are also used as medium of instruction. The 
secular subjects like Mathematics and Social Sciences etc., are 
taught purely in Bengali language. However, Urdu and Arabic 
languages are also given much importance. 
5. Annual Income of Madrasas 
There are different sources of income of all the Non-
Govemment Madrasass. They do not get any grant froin the 
Government and have to manage all the income from the locality 
and also from outside the locality. During the Id-Ul-Azha, they use 
to manage some income out of sacrificed animal skin (charm 
qurbani). These madrasas charge a very nominal amount from the 
students as admission fees. There is also some income from rice, 
vegetables and betel nut in their respective seasons, generally, 
termed as mousumi (seasonal) collections. Apart from • these 
incomes, people use to donate some money to the madrasas. A 
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large amount of income comes from the Zakat (compulsory 
charity) given by the people. Table IX shows the yearly income of 
Non-Government Madrasas. 
Table - IX. Annual Income of the Madrasas 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
Number of Madrasas 
8 
9 
7 
7 
2 
19 
10 
2 
1 
Income (in rupees) 
15,000-30,000 
30,001-50,000 
50,001-70,000 
70,001-90,000 
90,001-1,00,000 
1,00,001-3,00,000 
3,00,001-6,00,000 
About 6 (six) lakhs 
About 43 lakhs 
A great variation has been found in the annual income of 
different madrasas. The variation differs from locality to locality, 
the number of employees (teaching as well as non-teaching) and 
the students. The size of madrasas determines the member of 
money collectors known as safeers. 
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Out of 65 (sixty five) Non-Government Madrasas 8 (eight) 
madrasas are found to have income between 15,000 (fifteen 
thousand) to 30,000 (thirty thousand) rupees annually. 9 (nine) 
madrasas are found to be getting annually 30,001 (thirty 
thousand one) to 50,000 (fifty thousand) rupees. 7 and 7 (seven 
and seven) madrasas are found to have income between 50,001 
(fifty thousand one) to 70,000 (seventy thousand) and 70,001 
(seventy thousand one) to 90,000 (ninety thousand) rupees each, 
2 (two) madrasas are found to have income of rupees 90,001 
(ninety thousand one) to 1, 00,000 (one lakh). A maximum of 19 
(nineteen) madrasas are found with an annual income between 
rupees 1, 00,001 (one lakh one) to 3, 00,000 (three lakhs). These 
cure running more or less in a better condition. 10 (ten) madrasas 
are found with an income between 3,00,001 (three lakh one) to 
6,00,000 (six lakhs) and only 2 (two) are found with an income 
about 6,00,000 (six lakhs). The only one madrasa, Darul Uloom 
Banskandi Madrasa has annual income about 43 lakhs. It has a 
good number of enrolments too. Because of the financial strength, 
it is providing better facilities to the students as compared to other 
madrasas. 
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6. Annual Expenditures of Madrasas 
The major annual expenditures of the madrasas is being 
discussed in the following paragraphs: 
A. Payment of Staff Salaries: 
The staff salary (per employee) of the madrasas has been 
found to be ranging between rupees 350 (three hundred fifty) to 
6,000 (six thousand) per month. More than 35 (thirty five) 
madrasas are found to have total staff salary of more than 
1,00,000 (one lakh). It crosses 10, 00,000 (ten lakhs) in some 
cases. Aljamiatul Islamia Khankah-e-Madani Madrasa in Cachar 
district is spending more than 12, 00,000 (twelve lakhs) on the 
staff salary. Madrasa Darul Ulooro Baskandi is spending more 
than 27,00,000 (twenty seven lakhs) on staff salary. 
In most of the madrasas, there are paid Safeers (money 
collectors). In some madrasas, the teachers are given the 
responsibility of Safeers but they are not given any remuneration 
for collecting money. In some madrasas, the Safeers are paid some 
percentage of money on the total money collected. These madrasas 
are paying from 1,000 (one thousand) to over 15,000 (fifteen 
thousand) to the Safeers. The Baghbari madrasa is spending over 
25,000 (twenty five thousand) rupees on Safeers. Darul Uloom 
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Baskandi Madrasa has 25 (twenty five) Safeers and they are paid 
2,500 (two thousand five hundred) rupees. There are certain 
period and seasons when the Safeers collect money. 
It was found that in some madrasas the teachers are not 
getting salary regularly due to lack of funds. One of such 
madrasas is the Uttar Narainpur Markazul Uloom Madrasa, in the 
Hailakandi district, which is not able to pay the salaries to its 
staffs regularly. The amount of salaries of such madrasas is also 
very low. 
B. Hostel Expenditures: 
All the residential madrasas aire providing free food and 
lodging. The madrasas are bearing these expenditures. The 
expenditure on the food in the madrasas vary from 10,000 (ten 
thousand) to 3,50,000 (three lakh fifty thousand) per month. 
Madrasa Darul Uloom Baskandi is spending about 3,50,000 (three 
lakh fifty thousand) per month on food. Darul Uloom Sahabad in 
the Hailakandi district is also spendinf about 3,50,000 (three lakh 
fifty thousand) per month on food expenditure. The range of food 
expenditure depends on the enrolment of the students. Hostel 
expenditure also includes the payment for the expenditure on 
drinking water and electricity. Though pond is attached to every 
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madrasa, some expenditures are there to make its water suitable 
for drinking. In some cases there is provision for municipality 
water supply for which payment is made by the madrasas. 
Almost 50% of the total madrasas (65 in number) pay for 
water and electricity charges. Zainul Uloom Nizamia Madrasa in 
Karimganj district spends more than 18,000 (eighteen thousand) 
annually, Aljamiatul Islamia Khankah-e-Madani Madrasa in 
Cachar district spends about 15,000 (fifteen thousand), Madinatul 
Uloom Baghbari Madrasa spends over 12,000 (twelve thousand) 
and Darul Uloom Banskandi Madrasa in the Cachar district, 
which is spending about 20,000 (twenty thousand) on light and 
water charges annually. 
C. Printing Expenditure: 
The printing expenditures of these madrasas range from 
1,000 (one thousand) to 1,00,000 (one lakh) rupees annually. The 
printing charges of the Darul Uloom Banskandi Madrasa, is 
almost 1,00,000 (one lakh) annually. 
Besides this, these madrasas have to spend on teaching aid 
materials (chalk, duster and blackboard etc.), books, repairs and 
maintenance. This expenditure ranges from 4,000 (four thousand) 
to 70,000 (seventy thousand) rupees annually. Madrasas have to 
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spend a lot on the purchase of books as all the books are provided 
to students by the madrasas. 
7. Madrasa Staff 
Details of teachers and non-teaching staff regarding their 
qualification, salary and the facilities provided to them by the 
madrasas have been discussed under this heading. 
The Non-Government Madrasas have teachers numbering 
from 3(three) to 45 (forty five). The number varies in accordance 
with the size and importance of the madrasas. The students' 
enrolment also plays a major role in deciding the number of 
teachers. Exceptional cases are there as Madinatul Uloom 
Baldabaldi Madrasa has 3 (three) teachers for 83 (eighty three) 
students. These teachers, apart from teaching, have to do all the 
academic and non-academic works of the madrasas. They are paid 
to give rupees 1,000 (one thousand) per month as salary. But it is 
found that they are never getting regular salary due to financial 
problems of the madrasa. They are though qualified to teach in 
any good madrasa, but are struggling to revive their own. They 
have Fadil degrees alongwith some general education degree 
cirtificates. 
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In Mazahirul Uloom Zakaria Jalnachara Madrasa in 
Hailakandi district there are 3 (three) teachers against 55 (fifty 
five) students with a low remuneration of 1, O00(one thousand) 
rupees per month. These madrasas are located in the most 
interior areas which is also responsible for bad condition of the 
madrasas. 
On the other hand, Madrasa Aljamiatul Islamia Khankah-
e-Madani has 29 (twenty nine) ' teachers against the total 
enrolment of 500 (five hundred) students. They are enjoying a 
better salary of almost 4500 (four thousand five hundred) rupees 
per month. The most important thing is that they are getting it 
regularly. The teachers have Alim/Alima, Fadil, Quari, Hafiz 
degrees. In this madrasa there are 50 (fifty) female students and 
for them, there is a provision for female teachers. This madrasa 
also has 6 (six) non-teaching staff Some of them have no formal 
education. 2 (two) of them are also getting 1500 (one thousand five 
hundred) rupees per month as salary. 
The other good madrasa is the Darul Uloom Baskandi 
Madrasa in Cachar district with 58 (fifty eight) teachers to an 
enrolment of about 1500 (one thousand five hundred) students. 
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They have Alim, Fadil, Quari, Hhafiz and Mufti degrees. 
13(thirteen) of them are also computer operators. They are 
enjoying their best amount of salary in the whole of Barak Valley 
with a maximum amount of 6,000 (six thousand) rupees per 
month. There are 27 (twenty seven) non teaching staff who work 
in office and library. They are paid salaries in the range of rupees 
2,000 (two thousand) to 3000 (three thousand) per month. Some 
of them are provided residential facilities also. 
There are few other good madrasas like Madinatul Uloom 
Baghbari madrasa with 20(twen1y) teachers against 275(two 
hundred seventy five) students with 3 (three) non-teaching staff. 
The teachers salary is in the range of 3000 to 4500 where as the 
maximum salary of Non-teaching staff is 2500 per month. 
Ashraful Uloom Ratanpur madrasa is also good with 22(twenty 
two) teaching staff and 6 (six) non-teaching staff against 3 50 (three 
hundred fifty) students. The non-teaching staff gets the salary in 
the range of rupees 1500 (fifteen hundred) to rupees 3000(three 
thousand) per month. 
To teach secular subjects, teachers are appointed with 
Senior Secondary School qualification along with Alim and Fadil 
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degrees. They are also given residential accommodation in their 
respective madrasas. 
8. Administration of Madrasas 
Like the Government Madrasas, all the Non-Government 
Madrasas are, generally, administered by both External and 
Internal Administrative Bodies. External Administrative Body is 
generally responsible for looking after the financial matter, 
provision of infrastructural facilities and some other important 
matters. In external body, there are President, Chairman, 
Secretary etc. who belong to neighboring localities, and are 
eminent personalities. Some senior teachers of the Madrasa are 
also member of this body. The External Administrative Body 
holds its meeting at least once in a month and make programmes 
for the development of the madrasa. 
The Internal Administrative Body consists of all the teaching 
and non-teaching staff. This Body looks after the internal matters 
of the madrasa. The decisions taken by both the Administrative 
Bodies are implemented by the Intemsd Administrative Body. The 
educational environment of the madrasa depends upon the 
functioning of the Internal Body. The preparation of time table, 
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allocation of teaching work to teachers, conducting admissions 
and examinations all depends on the Internal Administrative 
Body. 
However, both the Bodies have the right to make 
discussions on any major aspect of the madrasa. The agreement 
of both the Administrative Bodies is necessary for taking a final 
decision on m-ajor issues and policies of the madrasa. 
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OfA^^^-I^I 
findings 
JAndC 
Suggestions 
The present study led the following major findings: 
1. The history of Madrasa System of Education is very old. Its 
origin is found during the period of Prophet of Islam (SAW). The 
system of Islamic education started with the divine revelation to the 
Prophet (SAW). 
As days passed on, the teaching of Islamic education started 
to spread in other parts of Arabia and it has now covered the whole 
of the world. 
In India, the Madrasa System of Education started from the 
days of Mohammed Ghori in the first decade of the 13*^ century. 
The system flourished during the days of other emperors from time 
to time till the last Mughal emperor. In the beginning of the British 
rule in India, the system suffered a set-back, but due to untiring 
efforts of the Ulema, it maintained its position. Now a days, the 
Madrasa System of Education is among the frontline systems of 
education in India. 
As far as the Madrasa System of Education in Assam is 
concerned, it got initiated in the first decade of the 13*^ century, 
i.e., from the days of Ikhtiyaruddin Bakhtiyar Khilji. Though the 
system was in operation in the preceeding centuries, but no proper 
administrative set up could be developed until the 20* century. 
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During this century, the madrasas were brought under three 
administrative boards, namely, State Madrasa Education Bo£ird, 
Assam, established in !934, The Azad Deeni Shiksha Board, 
established in 1937 and The All Assam Tanzeem-e-Madaris-e-
Qawmiya, established in 1955. These Boards are now governing all 
the madrasas in Assam. 
The Barak Valley Region, the area under the present study, is 
situated in the Southern part of Assam. The history of the Valley is 
not very old. Before becoming a separate valley, it was a part of 
erstwhile Surma Valley consisting of the districts of Cachar and 
Sylhet on both the sides of the river Surma. As the region is 
predominantly a Muslim dominated area, there are a number of 
madrasas in and around this area. The Madrasa System of 
Education in this area started in a systematic manner in the 19^^ 
century itself and is continuing in full flow now a days. Different 
madrasas came into existence from the 19* century in the three 
districts of Barak Valley. 
Thus, it is found that the history of the development of 
Madrasa System of Education in Assam and, specially, in the 
Barak Valley Region, is neither a very old nor new. 
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2. The contribution of different Government and Non-government 
enterprises for the development of madrasas in Assam, specially, 
those located in the Barak Valley Region seems to be spectacular. 
Both the agencies took great interest and had sincere commitment 
for the better performance of the madrasas. Regarding Non-
Govemment enterprise, it is found that, both the Non-Government 
Madrasa Boards made their best to make the Madrasa Education 
System flourish. Though the means and resources required to run 
the madrasas were not sufficient, they were continuing with their 
work with full commitment. Generally, people work for better 
remuneration and facilities but the personnels of the Non-
Government enterprises were working against a very low pa)mient 
and, sometimes, they worked without any remuneration. This 
indicates their sincere efforts towards the development of Madrasa 
Education. 
The Government enterprise is struggling hard for the 
upliftment of the madrasa education system. Many new madrasas 
were coming into existence and were coming under the jurisdiction 
of the Government Madrasa Board. The blooming period for the 
Government enterprise started during the 6* decade of the 20^^ 
century when the government of Assam sanctioned deficit grant to 
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9 (nine) madrasas being run under the State Madrasa Education 
Board, Assam. Some of these madrasas were located in the Barak 
Valley Region too. Gradually, some more madrasas were sanctioned 
Government grant and the system started to be stable to a great 
extent. The students studying in those madrasas also get better 
future prospects. 
Thus, it is found that both the Government and the Non-
government agencies contributed their best for the development of 
Madrasa System of Education in Assam, specially, those located in 
the Barak Valley Region. 
3 . There exist the following two types of madrasas in Barak Valley 
Region: 
A. Government Madrasas known as Pre-Senior Madrasas, 
Senior Madrasas and Title Madrasas. 
B. Non-Government Madrasas popularly known as Qaumi or 
Khariji Madrasas which are run by public contributions and 
donations. 
The study about these madrasas reveals that: 
i) The beginning of the madrasas in Barak Valley in a 
systematic manner is traced back right from the 19* century. But 
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it paced up in the 20^^ century, specially, after independence. 
Maximum number of madrasas came into existence after 1947. Out 
of 61 (sixty one) Government Madrasas, 51 (fifty one) madrasas 
were established after 1947. 47 (forty seven) Non-Government 
Madrasas out of 65 (sixty five) madrasas were established after 
independence; 
ii) Both the Government and the Non-Government 
Madrasas are facing problems of infrastructural facilities. The 
buildings of the Madrasas are not up to the mark. In these 
buildings, there is shortage of rooms. There are no separate rooms 
for library, conference hall and teachers' staff room. It has been, 
generally, found that the room of the principal is used as library, 
staff room as well as conference room. This creates inconvenience 
in the functioning of the madrasas. 
Some of the important points • regarding the infrastructural 
facilities available in the Government and Non-Government 
Madrasas are mentioned below: 
a) Most of the Non-Government Madrasas are located in 
the rural areas of Barak Valley in contrast to the 
Government Madrasas which are located in the urban 
areas; 
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b) The madrasa buildings do not have proper arrangement 
for classroom as well. In some madrasas, the number of 
students is more than the double capacity of the room. 
This creates problems to the teachers as well as to the 
taught. However, the ratio between the number of rooms 
and the number of students is better in the case of 
Government Madrasas in comparison to Non-Government 
Madrasas. 
Therefore, there is an urgent need to provide 
infrastructural facilities to the madrasas. Madrasa 
buildings need improvement. To make the teaching 
effective, there should be the provision of essential 
teaching aids. There is immediate need to increase the 
number of rooms. There must be separate rooms for 
principal, staff, conference hall, library and reading 
rooms. There should also be proper lighting and 
ventilation facilities in the classrooms for getting better 
academic achievements. 
The surrounding of the madrasa building also needs 
improvement. As the region is geographically located in 
the rainy belt, there should be proper draining system. 
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The draining system available needs much improvement. 
Due to lack of proper draining system, there is water 
logging in the rainy seasons which must be removed to 
avoid dampness in the area. Moreover, arrangement must 
be made for daily cleaning of the madrasa and its 
surroundings. Proper gardening will be helpful for the 
increase in the beautification of the madrasa building. 
c) The hostel facilities in the madrasas are found below 
standard. More than half of the madrasas do not have 
hostel facilities. In hostels, there is no separate dining 
room and therefore, the students have to take their food 
in the rooms where they reside. This creates problems to 
the students. Sometimes, the capacity of rooms is not 
sufficient enough for the number of students allotted to 
reside. This indicates the lack of proper educational 
environment for the students. 
The buildings are not properly maintained. The 
surroundings of the madrasa buildings have been 
generally found to be very dirty and unhygienic. The toilet 
facility is also sub-standard. However, in some madrasas, 
there are proper toilet facilities. The condition becomes 
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worst in the rainy seasons when the excessive rain leads 
to water logging. In this situation, even the movement 
from one building to the other building of the madrasa, 
becomes very difficult. 
There is less hostel facilities in the Government 
Madrasas in comparison to the Non-Government 
Madrasas. 
The study also reveals the following problems of the 
madrasas: 
> there is no arrangement for separate dining hall in any of 
the residential madrasas; 
> it is found that, no satisfactory library facility exists in the 
madrasas of Barak Valley, except a very few; 
> generally, there is no arrangement for computer 
education in the madrasas of Barak Valley. Only 3 
madrasas out of 126 madrasas have undertaken the 
programme of computer education; 
> in classrooms, some madrasas are found to have desk-
benches for students and some are found to have mat 
arrangement. Some madrasas have both the 
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arrangements. However, the sitting sirrangement in the 
classroom is not sufficient. 
Keeping in view the problems of hostel life, there is 
urgent need to provide hostel facilities. At least 
arrangement for separate dinning hall and reading room 
should be made. It will create conducive environment for 
education. 
iii) The syllabi in both type of madrasas are based 
mainly on the Dars-e-Nizamia syllabi. Apart from this, the syllabi 
include the teaching of mother-tongue, Assamese language for the 
non-Assamese students and elementary modern subjects. 
The vocational stream of education has not been paid 
much attention in the madrasas of Barak Valley Region. The 
vocational education makes the students to become economically 
self dependent. The programme of vocational education are meant 
to enhance individual's employability, to reduce the mismatch 
between the demand and supply of skilled manpower and to 
provide an alternative to those pursuing higher education without 
any definite purpose. 
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The objective of vocationalisation is not restricted to merely 
developing specific saleable manual skills. It aims sat relating the 
hand with head and heart so that productive labour and socially 
useful work becomes the medium for developing creative 
intelligence and a knowledge base on which one could keep 
building one's life. The role of education is empowering people for 
work and inculcating the appreciation of work for its own sake. 
Work as a medium of education is reflected through out the content 
and process of education. The madrasa students are satisfied with 
the age old traditional religious education which helps them to 
become Imam in the mosques or a teacher in the low paid 
employment of madrasas. This lowers down the enthusiasm among 
the students. Today is the age of computers and the products of 
these madrasas are unable to get even the basic knowledge of 
computers. Except one or two madrasas, no madrasa is providing 
training in computer literacy. Madrasas are not able to introduce 
computer education mainly due to lack of sufficient fund. There are 
also no proper training facilities in other modern electronic 
appliances which are much useful for the students. There is also 
lack of training in agriculture oriented vocational courses like dairy 
and poultry farming, pisiculture, floriculture, social forestry, co-
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operative marketing, administration of local self bodies like 
panchayets etc.. Each of these would have trained madrasa youths 
for meaningful employment. However, some of the madrasas are 
having vocational programmes like tailoring and typing. 
A vast scope exists for employment in the vocational fields 
where there is an acute dearth of skilled manpower like mechanics, 
plumbers, machine operators, fitters, carpenters, tailors, 
electricians, draftsman, masons. The madrasa products can be 
persuaded for such vocational training. This will provide various 
type of opportunities of employment to a large number of 
unproductive youths in urban and semi-urban areas. 
As Barak Valley is based on agricultural economy, and most 
of the madrasas are located in the village areas, there is need for 
structured training in agriculture oriented vocational courses in 
areas like dairy and poultry farming, pisiculture, floriculture, social 
forestry, co-operative marketing, administration of local self 
government bodies like panchayats etc. Each of these fields can 
absorb a large number of trained madrasa youths for meaningful 
employment. So, there is an urgent need to introduce vocational 
training at different level of education to madrasa youths keeping 
the religious subjects intact. 
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iv) One special feature of Government Madrasa is that 
the students passing out of the Senior Madrasas are entitled to get 
admission to senior secondary school. This opportunity is not 
available to the students passing out of the Non-Government 
Madrasas. 
v) The medium of instruction in all the madrasas in 
Barak Valley is Bengali language as the region is dominated by the 
Bengadi people. How^ever, Arabic and Urdu languages are also 
taught with due importance. 
vi) All the madrasas, except the Provincialized 
Government Madrasas, who are getting staff salary from the 
Government, are facing problem of payment of salaries to its staff. 
The teaching and the non-teaching staff in the Non-Government 
Madrasas are working on a very low amount of salary which is also 
not regularly paid. This has adversely affected commitment and 
devotion of the teachers to their profession. The staff working in 
some of these Pre-Senior, Senior and Title Madrasas, that donot get 
any sort of grant-in-aid from the Government, are working with out 
any remuneration at all. They are simply working in the hope that 
these madrasas would be undertaken by the Government and they 
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will get salary in the days to come. The Non-Government Madrasas 
are providing food and lodging free of cost to the resident members 
which need a large amount to be spent. 
The Non-Government Madrasas are getting income from the 
public donations which are not sufficient enough to meet the 
expenditures of the madrasas. 
vii) Unlike the Non-Government Madrasas, the 
Government Madrasas are found to have sufficient teaching staff. 
The Non-Government Madrasas are suffering in this regard mainly 
due to lack of sufficient funds. Lack of financial resources has 
impinged upon the quality of madrasas, hostels, playgrounds, 
libraries, teaching materials, teaching and non-teaching staffs etc. 
The madrasas are found to be always running on deficit budget; 
viii) In some madrasas, there is no electricity facility. 
Even during these days of advancement, the students have to use 
the lamps and candles at night. The students find it difficult to 
study under the light of the lamps emd candles. The situation 
worsens during the summer season. Without electricity, the 
students have to fight the heat of the summer with handmade fans. 
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There is a need to provide electricity facilities in all the 
madrasas so that teachers and students may take their work in 
pleasant environment. 
ix) The madrasas use the water of the pond or the ring 
well or the municipal water supply which is very rare. Those 
madrasas who get the water from the pond face problems during 
winter season when the pond dries up. The students and the staff 
both have to taike the help of the local people who have water 
facilities. 
The arrangement for pure drinking water is an absolute 
necessity. According to the local tradition, almost every madrasa 
has a pond attached to it. But during the winter season, the water 
level goes down and becomes unsuitable for drinking and other 
purposes. Separate arrangements like digging of ring well, 
underground boring, municipality water supply etc. must be made 
to avoid such difficulties. Use of chlorine, bleaching powder, and 
other disinfectants may be used in such situations. 
x) There is no proper arrangement for health care of 
the sutdents as very few madrasas have playgrounds and playing 
kits and first-aid medical centre for the students. There is a need to 
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make above mentioned arrangement in all the madrasas. This will 
help the students to have better physical fitness. 
Moreover, arrangement of regular health checkup is a 
must. The local civil hospital may be given the responsibility for a 
monthly or half-yearly physical check-up of the madrasa staff and 
students. Generally, the students are coming from the poor 
families, so, a regular check-up will be very useful. 
xi) The administrative set up of the madrasas in Barak 
Valley Region is found to have a systematic ladder. They have both 
administrative and academic bodies to administer and run the 
madrasas in a systematic manner. The External Administrative 
Body (administrative) and the Internal Administrative Body 
(academic) perform their duties in collaboration to each other to 
run the madrasas in accordance with the rules framed by these 
bodies. 
One of the great problems of madrasas is that they are 
looked down, criticized and neglected. But even in this critical 
situation, the God fearing people who are attached to this system 
are struggling hard to justify the existence of the system so as to 
survive and serve. 
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The madrasas in Assam and, specially, in the Barak Valley 
Region have some specific problems which are not so serious in 
relation to the madrasas in other regions of India. These madrasas 
are facing all the hardships but in spite of all that, they are running 
with devotion and providing service to the society. 
A number of social, economic and cultural factors are 
responsible for affecting the normal functioning of these Rfluslim 
managed madrasas. These factors. retard the progress of the 
madrasas, and consequently, the progress of the whole community 
is effected. 
The madrasas are facing first and foremost problem of 
social recognition. They have become, the pray of negligence in the 
eyes of the authorities. Unlike the schools and colleges of modem 
education, the madrasas are not getting proper attention from the 
general mass as well as the authorities. There seems to be no 
proper supervision by the Government agencies. The Government 
grants which are enjoyed by the schools for secular education are 
not being provided to the madrasas, though these madrasas are 
playing a major role to educate Muslim youths. These madrasas are 
playing a major role in eradicating the illiteracy from the society as 
a whole free of cost. 
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One of the major problems in these madrasas is the 
problem of drop-out. A good number of students are joining the 
madrasas and within a very few days they start to leave. It is 
mainly due to the reasons like parents' attitude towards the 
religious education, making the child an earning member, lack of 
enthusiasm in teachers, lack of sympathy on the part of the 
parents, inadequate teaching facilities etc. 
The parents are not conscious about the importance of 
religious education of their children. As a result, the students get 
no encouragement and in a few days, prefer to get away from the 
madrasas. Besides this, the socio-economic demands lead the 
parents to look their children as an earning member of the family. 
The teachers are also responsible for a large number of 
drop-out cases in the madrasas. They themselves are not 
enthusiastic enough to teach the students. The students get no 
encouragement from the teachers which also lead to the increase in 
the rate of drop-out cases. The lack of proper methods and 
techniques of teaching, leads to the dissatisfaction in students. 
They get no interest in traditional techniques of teaching and 
learning and prefer to keep themselves away from the madrasas. 
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Sympathy and co-operation also play major role towards 
developing interest and enthusiasm among the students to take 
madrasa education. The parents as well as the teachers need to be 
sympathetic enough to the students to keep their momentum 
going, which seems to be lacking both on the part of the parents as 
well as the teachers in the madrasas in Barak Valley. This also 
leads to a large number of dropout cases. 
This problem of high rate of dropout cases must be taken 
care of. The society must provide moral support £ind provide 
incentives to the students. Sympathy and encouragement from the 
parents as well as teachers will play a major role to make the 
students to continue their studies in the traditional educational 
institutions. Moreover, the parents must be conscious enough 
about their children's education. They should get a regular feed 
back from the institutions where their children are studying. This 
feed back will also help the teachers to improve methods of 
teaching. 
The madrasas are also suffering from the problems of 
parents' support and co-operation. They rarely visit the madrasas 
to have a feed back about their children from the teachers. To over 
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come t±iis problem, there should be Parents-Teachers Association 
(P.T.A.). None of the madrasas have formed this type of association. 
Moreover, different local bodies and educational 
authorities are also not co-operating with the madrasas. The 
influential local bodies c£in provide a helping hand to the madrasas 
to raise public awareness towards the madrasas through public 
meetings, seminars and counselling programmes. But, they seem 
to have no interest in this behalf. The other educational authorities 
can help the madrasas in raising the standard of education. But 
they are also not found to be sincere in the improvement of the 
madrasa education. 
There is a problem of trained teachers in the madrasas in 
Barak Valley. There are no teachers traiining programme for the 
madrasas education teachers. Training of the teachers will enhance 
teachers' competence because trained teachers are well aware 
about the psychology of the students and methods and techniques 
of teaching. Only a trained teacher will be able to deal with the 
problems of the students. Thus, at least, a scheme of in-service-
teachers training should be introduced in Madrasa education 
system, specially, in the madrasas in Barak Valley Region. Apart 
from this, there should be provision of orientation and refresher 
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courses for madrasa education teachers. Teachers will develop 
interest in teaching after being trained through various pre-service 
and in-service teachers training programmes. This should be 
ensured that only trained teachers are appointed in the madrasas. 
The co-curricular activities, which play a major role in 
making the students socially efficient and dynamic, is almost 
completely lacking in the madrasas of Barak Valley. The activities 
like debates, quiz competition, extempore speech, group discussion 
etc. develop in students the confidence in life and competitive 
attitude. The programmes which are run by National Service 
Scheme (N.S.S.) are also helpful to make the students pragmatic in 
different aspects of life. There is no such social service scheme 
undertaken by madrasas. Co-curricular activities will provide a 
platform to develop the hidden potentialities of students. 
To overcome the educational problems and to improve the 
quality of education in the madrasas of Barak Valley, there is a 
need of a Non-Government Organization (N.G.O.) consisting of 
competent, educated and concerned Muslim scholars who will take 
up the issues smd problems of madrasas and devise ways and 
means to bring about improvement and modernization of these 
madrasas. Such an organization can be formed in different zones or 
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district. A proper linkage between madrasas and such 
organizations should be developed. 
The advantage of having such an organization lies not only 
in its superintending functions, but also in its acting as a model 
agency for interface between the madrasas and government 
departments, in essential areas like affiliation, processing of grants, 
aids, subsidies, government sponsored schemes for teachers 
training, computerization in madrasas, foreign assistance and 
grants etc. In short, it will function as mediator and interlocutor 
between Government and the Non-Government Madrasas. Such 
voluntary organizations are very much useful to improve the 
functioning of the madrasas. 
Suggestions for further research studies: 
The following areas can be undertaken for further 
research studies: 
> The History of Development of Madrasa Education in 
Assam - Both in Barak Valley and Brahmaputra Valley. 
> The Contribution of Government and Non-government 
Enterprises Towards the Madrasa System of Education in 
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Brahmaputra Valley and Barak Valley Region: A 
Comparative Study. 
> Analytical Study of the Present Scenario of Madrasas in 
Barak Valley and Brahmaputra Valley, 
> Origin, development and improvement of the Syllabi of 
Dars-e-Nizamiya. 
> A Comparative Study of the Madrasa Education System 
in Assam and other states of India. 
> Study of the Madrasa System of Education in the 
Medieval Indian Period and Afterwards: A Comparative 
Study. 
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A<P^W^ICES 
APPENDIX-- I 
QUESTIONNAIRE USED TO COLLECT DATA 
APPEAL 
Mr. A.Q.Suhail Ahmed Choudhuiy, a research scholar, 
Department of Education, AMU, Aligarh, is working for his Ph. D. 
thesis entitled "Development of Madrasa Education in Assam 
Since Independence With Special Reference to Barak Valley 
Region", under my supervision. He is approaching you to collect 
data required for his research work. 
The questionnaire has been developed to generate as much 
data as possible about educational programmes, infrastructiiral 
facilities, financial pattern, curriculum and methodology of teaching 
in the Madrasa System of Education in Assam with special reference 
to the Barak Valley Region. The objective is to study the needs and 
problems regarding these issues. 
The data will be kept confidential and will be used only for 
research work. However, if the respondent does not like to disclose 
his/her identity, he /she may not write his /her name on the 
questionnaire. 
Sincere co-operation from the respondents will enable us to 
have authentic data. We hope to get active co-operation and support 
in this regard. 
{Dr. Ali Ahmad) 
Reader and Supervisor 
Deptt.of Education AMU, Aligarh 
INSTRUCTIONS FOR FILLING UP THE QUESTIONNAIRE; 
Please go through the following instructions before filling up 
the questionnaire: 
i) write clearly in the blank spaces; 
ii) put tick(V) mark where required, on the responses of your 
choice carefully; 
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Questionnaire : 
A. Greneral information about the respondent: 
1) Name: 
2) Address: 
3) Age: 4) Sex: Male/ Female 
5) Marital Status: Married/Unmarried. 
6) (a) Educational Qualification: Alim/Fazikl/Mufti/Hafiz 
(b) Other Qualification, if any (please mention) 
7) Status in the Madrasa : (tick) Principal/ Teacher/ 
Muhaddis/ Muffassir 
B. About the Madrasa: 
1) Name of the Madrasa: 
2)Date/Year of Establishment: 
3) Whether the Madrasa is affiliated to Madrasa Education 
Board? Yes( ), No ( ) 
4) What is the level of your Madrasa? 
a) only for Hifz ( ) b) For all courses ( ) 
5) Location of Madrasa - Rural ( ) , Urban ( ) 
6) (i) Total number of students: 
(ii) Total number of resident students: 
7) Is there any managing body ? Yes ( ) , No ( ) 
8) Total area of the Madrasa - ( ) in acres 
9) Is there any arrangement for dinning hall ? Yes ( ), No ( ) 
10) Is the fooding? Free ( ), Paid ( ), Paid and Free both ( ) 
11) What is the timing of the classes? 
Forenoon ( ), Afternoon ( ), Evening ( ) 
C. Staff- (Teaching / Non-teaching) 
1) Total number of teachers: 
2) Essential qualification for appointment: 
3) Whether there are separate teachers for teaching of -
a) Quran ( ) b) Hadith ( ) . 
c) Fiqh ( ) d) Language ( ) 
e) General Education ( ) f )Any other ( ) 
4) Whether the principal is engaged in teaching ?Yes ( )No ( ) 
5) Minimum and maximum salary:Min.(Rs...)and Max.(Rs...) 
6) Total number of non-teaching staff : 
7) Whether the following staff are available ? (please tick) 
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a) Administrative officer ( ) b) Accountant ( ) 
c) Clerical Staff ( ) d) Attendants ( ) 
8) Is residential facility provided to the staff? Yes { ) No ( ) 
9) Are there proper lighting and drainage facilities? 
Yes ( )No ( ) 
10) Is there proper drinking water facility? Yes ( ) No ( ) 
11) Is there any provision for public latrine? Yes ( ) No ( ) 
12) (i) Is proper cleaning of campus made ? Yes ( ) No ( ) 
(ii) If so, what is the frequency? Monthly ( ),Weekly ( ), 
Daily ( ) 
13) Is there any health care unit ? Yes ( ) No ( ) 
D. Infrastructural Facilities 
Building: 
1) Whether the building is: (please tick)Pakki ( ) Kachhi ( ) 
2) Whether it is : (please tick) Owned ( ) Rented ( ) 
3) Whether the mosque is attached to i t : Yes ( ) No ( ) 
4) Total number of rooms in the building 
5) Is there any conference hall ? Yes ( ) No ( ) 
6) Is there any teacher's staff room? Yes ( ) No ( ) 
7) Is there any computer facility? Yes ( ) No ( ) 
E. Library 
1) Is there any separate library? Yes ( ) No ( ) 
2) Whether books are kept in : Almarih ( ), Shelf ( ) 
3) What is the sitting capacity in your library? 
4) What is the sitting arrangement in library - (please tick) 
(a) chair-table ( ) (b) desk-benches ( ) (c) matting ( ) 
5) Total number of books in the library : (in terms of titles) 
6) In which languages the books are published ? 
(a) Arabic ( ) (b) Urdu ( ) (c) Bengali ( ) 
7) Is the library well ventilated ? Yes ( ) No ( ) 
8) What is the system of borrowing of books from librsiry? (tick) 
(a) through library card ( ) 
(b) by entering the name and class in a register ( ) 
9) For what period the book is issued? 
(a) for one week ( ) (b) for two weeks ( ) 
(c) for one month ( ) (d) for the whole session ( ) 
10) Total number of books purchased during the year -
(a) 2003-2004: 
(b) 2004-2005: 
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(c) 2005-2006: 
11) Is there proper arrangement for light and fan in your library? 
Yes ( ) No ( ) 
12) Whether following is being subscribed in library: 
(a) Newspaper ( ) (b) Magazines ( ) 
(c) Gazettes ( ) (d) Journals ( ) 
F. Class Room 
1) Are the class rooms sufficient enough for the students? 
Yes ( ), No ( ) 
2) How many students are there in a class? ;.. 
3) Is the class room well ventilated? Yes ( ), No ( ) 
4) Sitting arrangement in the class: (please tick) 
(a) chair-table ( ), (b) desk-benches { ), (c) mats ( ) 
G. Financing Pattern 
I. Sources of Income ( in Rs. ) 
1) From Government - Rs 
2) From Waqf Board - Rs 
3) Admission Fees - Rs 
4) Cherity/Sadquah/Zakat - ' Rs 
5) Charm Qurbani - Rs 
6) Publication of magazines - Rs 
7) From Donation - Rs 
8) Any other (please mention) - Rs 
II. Modes of Expenditure (in rupees) 
1) Staff salary : Teaching (Rs ), Non-teaching (Rs ) 
2) Light and water - Rs 
3) Food - Rs 
4) Money collector - Rs 
5) Printing charges - Rs 
6) Purchase of books - Rs 
7) Others - Rs 
H. Objectives 
The main objective of madrasa education are:- (please tick) 
1) Teaching of Quran ( ) 
2) Teaching of Hadith ( ) 
3) Teaching of History ( ) 
4) Teaching of History of Islam ( ) 
5) Develop political leadership ( ) 
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6) To prepare religious scholars for -
(a) teachers for madrasas { ) 
(b) preaching/muballigh ( ) 
(c) qua^i/Islamic court ( ) 
(d) any other (please mention) 
7) To develop a pious society on Islamic principles { ) 
8) To provide instruction in general education ( ) 
I. Curriculum 
1) Is there any board approved curriculum? Yes ( ), No ( ) 
2) Are you satisfied Mdth the present curriculum? 
Yes ( ), No { ) 
3) if no, give reasons 
4) Do you think that the present curriculum is suitable for the 
present context? Yes ( ), No ( ) 
5) Are the students over burdened with the present 
curriculum? 
Yes { ), No ( ) 
6) Do you modify the curriculum from time to time? 
Yes ( ), No ( ) 
7) When your curriculum was last revised? 
8) Are there provisions for vocational activities like handicrafts 
etc.? Yes ( ), No ( ) 
9) Is there the provision of the following co-curricular activities 
in your institution? If yes, please tick. 
a) games and sports ( ) b) swimming ( ) 
c) debates ( ) d) scouts ( ) 
e) quiz competition ( )f) founder's day calibration ( ) 
g) annual sports week ( ) 
h) literary and cultural progrmmes like Siratun-nabi etc.( ) 
i) celebration of national days like: 
(a) republic day ( ) (b) independence day ( ) 
j) any other, please mention 
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10) Are the following languages taught in your institution? 
(please tick); 
a) Arabic ( ) b) Persian ( ) c) Urdu ( ) 
d) English ( ) e) mother tongue ( ) 
f) regional languages ( ) 
11) Is there the provision of specialization in the following area 
of studies? (please tick) 
a)Tafsir ( ) b) Hadith ( ) c) Fiqh ( ) 
d) Tajweed-o-quirat ( ) 
e) any other (please mention) .• 
J. Teaching methodology 
1) What is the medium of instruction? 
(a) Arabic ( ), (b) Urdu ( ), (c) Mother tongue ( ) 
2) Which of the following methods of teaching is being followed 
in your instituton? (please tick) 
(a) Text Book method 
(b) Translation method 
(c) Discussion method 
(d) Lecture method 
(e) Demonstration method 
(f) Learning by doing 
(g) Direct method 
(h) Any other (please mention) '.. 
( 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
) 
) 
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K. Any specific problems of your institution (please mention in order 
of priority): 
L. Your suggestions to eradicate the problems : 
(Signature of the respondent) 
Date :-
209 
APPENDIX -11 
LIST OF INTERVIEWEES 
S.No. NAME DESIGNATION 
1. Prof. Akhtar Siddiqui 
2. Prof. Akhtarul Wasey 
3. Prof. C.P.S. Chauhan 
4. Prof. Najmul Haq 
5. Prof. Zafrul Islam 
6. Prof. Nabi Ahmed 
7. Maulana Shamsul Huda 
8. Maulana Habibul Haque 
9. Maulana A.Q.Al Aman 
10. Maulana T. R. Barbhuiya 
11. Mr. A. Hussain Mazumder 
12. Mr. A. Hussain Choudhury 
Ex-dean, faculty of 
Education, Jamia Millia 
Islamia, New Delhi and 
Presently working as 
Chairman, N.C.T.E., 
N.Delhi 
Professor, Institute of 
Islamic Studies, Jamia 
Millia Islamia, New Delhi. 
Professor, National 
University of Educational 
Planning and Administra-
-tion. New Delhi. 
Retired Professor, 
Department of Education, 
A.M.U., Aligarh. 
Professor, Deptt. Of Islamic 
Studies, Aligarh Muslim 
University, Aligarh. 
Professor, Deptt. of 
Education, A.M.U. Aligarh. 
Ex-deputy director 
Madrasa education,Assam 
Ex-deputy director 
Madrasa education,Assam 
Director, Madrasa 
Education, Assam 
Ameer-e-Shariyah, 
Nadwa-tu-tamir, 
N.E.Region. 
Retired lecturer, Deptt. Of 
English,LalaRural College, 
Lala, Hailakandi, Assam 
Retired lecturer, Deptt. Of 
Economics and retired 
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13. Maulana Ziauddin 
14. Maulana Shawkat A. Laskar 
Vice-principal, S.S.College 
Hailakandi, Assam. 
Eminent Islamic Scholar in 
Barak Valley. 
Principal, Hailakandi Senior 
Madrasa. 
15. Maulana Nurun Nabi khan Principal, Hailakandi Title 
Madrasa 
16. Maulana Fareed Uddin Muhaddis, Badarpur Title 
Madrasa 
17. Maulana Bashir Uddin 
18. Mr. Shamsul Haq Barbhuiya 
Principal, Quasimul 
Uloom Lala Madrasa 
Eminent Scholar and 
President, Jamia Islamia 
Tupkhana Madrasa 
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APPENDIX—III 
LIST OF GOVERNMENT MADRASAS IN BARAK VALLEY REGION 
Senior Madrasas 
District of Cachar: 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
Name of the Madrasa 
Kalain Senior Madrasa 
Bikrampur Senior Madrasa 
Ganirgram Senior Madrasa 
Fulbari Senior Madrasa 
Sonai Senior Madrasa 
Bam Senior Madrasa 
Silchsir Senior Madrasa 
Barkhola Senior Madrasa 
Purba Silchar Senior Madrasa 
Katigorah Senior Madrasa 
Markazul-uloom Senior Madrasa 
Location 
Kalain 
Bangarpar 
Ganirgram 
Fulbari 
Sonaii 
Rajnagar 
Pechadahar 
Borkhola 
Silchar 
Katigorah 
Berenga 
District of Hailakandi: 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Name of the Madrasa 
Boaliphar Senior Madrasa 
Bhatirkupa Senior Madrasa 
Jamira Senior Madrasa 
Basatila Senior Madrasa 
Bar-Hailakandi Senior Madrasa 
Uttar Hailakandi Anchalic Senior Madrasa Nawri 
Hailakandi Senior Madrasa Hailakandi 
Location 
Boalipar 
Bhatirkupa 
Jamira 
Basatila 
Barhailakandi 
District of Karimganj: 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Name of the Madrasa 
Hussainia Senior Madrasa 
Idgah A. Uloom Senior Madrasa 
Phoorauria Senior Madrasa 
Kazirbazar Senior Madrasa 
Rabbania Senior Madrasa 
Jaffargarh M.U. Senior Madrasa 
S.K. Faiz-e-Jalilia Senior Madrasa 
Location 
Kotamoni 
Mullaganj Bazar 
Fakirabazar 
Kazirbazar 
Hassanpur 
Moina 
Kalinagar 
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8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
Taltola Senior Madrasa 
A.K.Memorial Senior Madrasa 
Deorail Senior Madrasa 
Gulchara Senior Madrasa 
Ahmadia Senior Madrasa 
Anwarul-uloom Senior Madrasa 
Asimia Senior Madrasa 
Vittargul Senior Madrasa 
Nilambazar Senior Madrasa 
Madaninagar Senior Madrasa 
Khataltali Senior Madrasa 
Taltola 
Chandkira 
Badarpur 
Gulchara 
SanibariUjandi 
Tokarbazar 
Asimganj 
Vittargul 
Nilambazar 
Madaninagar 
Khataltali 
Title Madrasas 
S.No. 
1. 
2. 
3. 
4. 
5. 
Name of the Madrasa 
Badarpur Title Madrasa 
Asimia Title Madrasa 
Hailakandi Title Madrasa 
Jamira Title Madrasa 
Cachar Title Madrasa 
Pre-Senior Madrasas 
Location 
Badarpur (Karimganj) 
Asimganj (Karimganj) 
Rangauti (Hailakandi) 
Jamira (Hailakandi) 
Shantipur (Cachar) 
District of Cachar: 
S.No. Name of the Madrasa 
1. A.K.Choudhury Pre-senior Madrasa 
2. Imdadia Pre-senior Madrasa ' 
3. Salchapra Pre-senior Madrasa 
4. Gobindapur Pre-senior Madrasa 
5. Kazidahar Pre-senior Madrasa 
6. A.J.C. Memorail Pre-senior Madrasa 
7. S.U.Maz. Memorial Pre-senior Madrasa 
8. Joynagar Pre-senior Madrasa 
9. Ithatur Raul Pre-senior Madrasa 
10. Rajnagar Tyeebia Pre-senior Madrasa 
11. M.A.Cho.Memorail Pre-senior Madrasa 
12. Dudhpur Pre-senior Madrasa 
13. Udarbond Pre-senior Madrasa 
14. Lamargaon Pre-senior Madrasa 
Location 
Latimara 
Suktala 
Salchapra 
Gobindapur 
Kazidahar 
Gangapur 
Palanghat 
Joynagar 
Janjiharbali 
Rajnagar 
Gobindapur W. 
Dudhpur 
Udarbond 
Ktigorah 
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15 
16. 
17. 
18. 
19. 
20. 
Harinagar Pre-senior Madrasa 
Haritikar Pre-senior Madrasa 
Ahmednagar Pre-senior Madrasa 
Hatikhala Pre-senior Madrasa 
Islamabad Pre-senior Madrasa 
Barjurai Pre-senior Madrasa 
Rajatila 
Rajartillah 
Jagdispur 
Hatikhal Bazar 
Bagabazar 
Gonirgram 
District of Hailakandi: 
S.No. Name of Madrasa 
1. N.A.Memorail Pre-senior Madrasa 
2. Paschim Hailakandi Pre-senior Madrasa 
3. Zalilia Pre-senior Madrasa 
4. Model Pre-senior Madrasa 
5. Idris Ali Pre-senior Madrasa 
6. A.N.Memorial Pre-senior Madrasa 
7. Bajantipur Pre-senior Madrasa . 
8. Khyaghat Pre-senior Madrasa 
9. Chandrapur Pre-senior Madrasa 
10. Bakrihawr Pre-senior Madrasa 
11. Rahmani Pre-senior Madrasa 
12. Nitainagar Pre-senior Madrasa 
13. Pahargaon Pre-senior Madrasa 
14. Tokargram Pre-senior Madrasa' 
15. Tutarbond Pre-senior Madrasa 
16. Kalyanpur Pre-senior Madrasa 
17. N.M.Rashdia Pre-senior Madrasa 
18. S.A.Memorial Pre-senior Madrasa 
19. A.T.R. Pre-senior Madrasa 
20. Baronami Pre-senior Madrasa 
21. M.A.M.Matijuri Pre-senior Madrasa 
22. A.N.Memorial Pre-senior Madrasa 
23. A.A.Latif Memorial Pre-senior Madrasa 
24. Shah Mirarping Pre-senior Madrasa 
25. Rahmania Pre-senior Madrasa 
26. M.A.Memorial Pre-senior Madrasa 
27. Ujankupa Pre-senior Madrasa 
28. Palaichara Pre-senior Madrasa' 
29. Rajshweirpur Pre-senior Madrasa 
30. Jailia Pre-senior Madrasa 
Location 
Nitainagar 
Naraynpur 
Kalibarivazar 
Nitainagar 
Baliura 
Baolipar 
Ratanpur 
Chandipur 
Lala 
Kalinagar 
Nischintapur 
Nitainagar 
Appin-II 
Jamira 
Appin-I 
Sultanichar 
Mohanpur 
Appin 
Mohanpur 
Kalinagar 
Matijuri 
Boalipar 
Karicherra 
Panchgram 
Kalibaribazar 
Tantoo 
Uj8inkupa 
Zamirabazar 
Katagaon 
Amala 
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District of Karimganj: 
S.No. Name of Madrasa 
1. M.Masaraf Ali Pre-senior Madrasa 
2. Singaria Pre-senior Madrasa 
3. Hilchara Pre-senior Madrasa 
4. Puram Chandpur Pre-senior Madrasa 
5. Bashirgram Pre-senior Madrasa 
6. Kanishail Pre-senior Madrasa 
7. Tilabari Pre-senior Madrasa 
8. Baruala Pre-senior Madrasa 
9. Mohammadia Pre-senior Madrasa 
10. Madsinia Pre-senior Madrasa 
11. Madani Memorial Pre-senior Madrasa 
12. H.Arzid Ali Pre-senior Madrasa 
13. SaduUah Memorial Pre-senior Madrasa 
14. Sartahl Pre-senior Madrasa 
15. HizbuUah Pre-senior Madrasa 
16. Dhalchara Pre-senior Madrasa 
17. Ulaspur Zalilia Pre-senior Madrasa 
Location 
Bubrighat 
Singariabazar 
Srigauri 
Kanaibazar 
Morzatkandi 
Kanishail 
Bubrighat 
Baruala 
Rakash Nagar 
Shibarchak 
Kalamaguri 
Asalkandi 
Dasgram 
Adarkuria 
Dasgram 
Basudevnagar 
Baraigram 
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APPENDIX-IV 
LIST OF PRIVATE MADRASAS IN BARAK VALLEY REGION 
District of Cachar: 
S.No. Name of Madrasa 
1. Darul-Uloom Banskandi 
2. Medinatul Uloom Berenga Madrasa 
3. Udharbond Islamia Madrasa 
4. Shamsul Uloom Kanakpur Madrasa 
5. Noorul Uloom Tarapur H.R. Madrasa 
6. J.K.I, khankahe Madani Pubgobindptir Madrasa 
7. Jamia Islamia Tupkhana Madrasa 
8. Buribail Islamia Madrasa 
9. Dakhin Krishnapur Ahmadia Madrasa 
10. Baharul Uloom Alia Madrasa 
11. Anwarul Uloom Didarkhush Madrasa 
12. Mazahirul Uloom Jainagar Madrasa 
13. Misbaul Uloom Haritikar Madrasa 
14. Darul Faiz Rajghat Madrasa 
15. Makaddas Medinatul Uloom Madrasa 
16. Madania Hafizia Madrasa 
Location 
Banskandi 
Berenga 
Karaikandi 
Kanakpur 
Tarapur 
Gobindapur 
Tupkhana 
Buribail 
Krishnapur 
Didarkhush 
Didarkhush 
Nizjainagar 
Haritikar 
Rajghat 
Ranighat 
Ganigram 2^^ 
District of Hailakandi: 
S.No. Name of Madrasa 
1. Ashraful Uloom Darul Hadis Ratanpur 
2. Darul Uloom Shahabad Madrasa 
3. Mainul Uloom Nitainagar Madrasa 
4. Matizuri Hamidia Madrasa (Bashdhar) 
5. Mainul Uloom Manachara Madrasa 
6. Eshatul Islam Jamira Madrasa 
7. Baharul Uloom Balichara Islamia Madrasa 
8. Panchgram Quamia Alia Madrasa 
9. Eshatul Islam Lalpani Bilaipur Madrasa 
10. Mohammadpur Natunbazar Anwarul Uloom 
11. Aljamiatul Muhammadia Shakalapar 
12. Mainul Islam Muhanpur Madrasa 
13. Medinatul Uloom Baldabaldi Madrasa 
14. Mazahirul Uloom Zakaria Madrasa 
Location 
Ratanpur 
Sahabad 
Nitainagar 
Matizuri 
Manachara 
Jamira 
Balichara 
Panchgram 
Rangpur (S) 
Krishnapur 
Shakalapar 
Mahanpur 
Baldabaldi 
Jalnachara 
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15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
Nayagram Ahmadia Madrasa 
Eshatul Uloom Hussainia Madrasa 
Gausia Islamia Madrasa 
Karichara Ahmadia Madrasa 
Darul Uloom Bichingcha Madrasa 
Zankibazar Ahmadia Madrasa 
Kasimul Uloom Madrasa 
Quasimul Uloom Madrasa 
Tanto 
Dhalai 
Algapur 
Karichara 
Bichingcha 
Jankibazar 
Kanchanpur 
Lala 
District of Karimganj: 
S.No. Name of Madrasa 
1. Medinatul Uloom Baghbari Madrasa 
2. Cheragia Quamia Alia Madrasa 
3. Markazul Uloom Bangasharif Madrasa 
4. Imamganj Alia Madrasa 
5. Nairgram Quamia Alia Madrasa 
6. Kotamoni Husainia Quamia Madrasa 
7. Husainia Quamia Madrasa 
8. Barthal Islamia Madrasa 
9. Jannatul Uloom Quamia Madrasa 
10. Thamua Rahmania Madrasa 
11. Mahmudul Uloom Quamia Madrasa 
12. Faizul Uloom Muhammadia Madrasa 
13. Mazahirul Uloom Shingua Madrasa 
14. Muhammadia Hamidia Arabia Madrasa 
15. Muhammadia Quamia Madrasa 
16. Ashraful Uloom Jalalia Madrasa 
17. Ashraful Uloom Quami Madrasa 
18. Quasimul Uloom Hussainia Madrasa 
19. Hadikatul Uloom Madrasa 
20. Quasimul Quamia Madrasa 
21. Anwarul Uloom Alia Quamia Madrasa 
22. Hamidia Maktab Madrasa 
23. Darul Uloom Karimganj Madrasa 
24. Ansarul Uloom Alia Madrasa 
25. Miftaul Uloom Quamia Madrasa 
26. Markaj Rahmatia Alia Madrasa 
27. Sharzul alimul Quran Madrasa 
28. Darul Uloom Shahabad Madrasa 
29. Islamia Quami Madrasa 
Location 
Baghbari 
Cheragia 
Bhangabazar 
Imamganj 
Nairgram 
Kotamoni 
Ganshamarsak 
Barthal 
Basla 
Thamua 
Kachubari 
Shibarchak 
Chararpar 
Chaukirmukh 
Ranirpar 
Laksmibazar 
Patakhauri 
Eralgul 
Basail 
Khataltali 
Chandkhani 
Ratabari 
Kanishail 
Eral 
Bhakhan 
Painighat 
Kurti 
Bishnunagar 
Patharkandi 
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30. R.U.Ahamadia Quamia Alia Madrasa Nilambazar 
31. Madrasa Al-Falah Gandhai Dasgram 
32. Idgah Hafizia Madrasa Mullaganjbazar 
33. Darul Uloom Defolala Madrasa Patharkandi 
34. Madrasa Darul Quran Manikpara Patharkandi 
35. Manikpara Jalilia Quamia Madrasa Patharkandi 
36. Baitul Uloom Madrasa Bishwanath 
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APPENDIX—V 
GLOSSARY 
Abbasid 
Adab 
Alim 
Balaghat 
Batil 
Fiqh 
Hadith 
Haque 
Hafiz 
Hijri 
Ilm 
Ijma 
: The name of a dynasty of Caliphs, descended 
from al-'Abbas (paternal uncle of t±ie 
Prophet), which succeeded the Ummayyed 
dynasty of Damascus, and ruled at Baghdad 
from 749 A. D. to 1258 A. D. This dynasty 
was overthrown • by the Mongols under 
Halaqu. 
: Literature. 
: A Muslim divine, a leairned man, especially 
and technically a graduate of a Madrasa or a 
scholar in Theology; literally it means learned 
man. 
:Rhetoric. (Ornamental language or impressi-
ve use of words). 
: Falsehood. 
: Islamic law, jurisprudence. 
: Tradition or a saying or reported action of 
the Prophet (SAW). 
: Reality/Truthfulness. 
: One who memorises the Holy Quran by 
heart. 
: The Muslim era which began in 622 A. D. 
when the Prophet (SAW) migrated from Mecca 
and settled in Medina. 
: Knowledge or learning. 
: Consensus of opinion or universal consent 
of the four foundations (Usui) of Islam. It 
signifies the collective or unanimous 
agreement of the learned scholars of the 
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Imam 
Jihad 
Kuttab 
Majlis-e-Amila 
Majlis-e-Muntazima 
Mantiq 
Maktab 
Maulana 
Muhtamim 
Mudarris 
Mufti 
Nisab 
Nahv 
Qari 
Qazi 
Qias 
Qaidah 
f?iyazi 
Sarf 
Muslim community, on any matter of the 
interpretation of Islamic principles. 
: Leader of congregational prayers. 
: Holy War in defence 
: Elementary school. 
: Executive Council. 
: Administrative Council. 
: Logic 
: Primary School with Islamic education. The 
Maktab classes are commonly, held in a 
mosque. 
: Muslim religious scholar. 
: Executive Head of a Madrasa 
: Teacher 
: A person qualified and authorized to issue 
an Islamic Law. 
: Syllabus. 
: Grammar and Syntax. 
: Expert in Quranic Phonetics. 
: A judge, especially one who has been 
appointed by the state to decide cases 
according to the laws of Shari'at (Islam). 
: Analogies. 
:Acquaintance with letters, joining letters to 
form words, pronunciation etc. 
: Mathematics. 
: Etymology. 
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Sehah Sittah 
Sadquah 
Shariat 
Safeer 
Sufi 
Tafsir 
Umayyed 
Ummi 
Zakat 
: The Six Canonical Books of Tradition of the 
Prophet (SAW). 
: Alms giving. 
: The laws of Islam comprising rules and 
regulations based on the Quran and Hadith. 
: Person assigned in the task of collection of 
money for a particular madrasa. 
: A person who professes the mystic doctrines 
known as Tasawwuf. 
: Exegesis of the Holy Quran. 
: The name of the dynasty of Caliphs which 
succeeded the fourth pious Caliph, Ali (RA), 
and reigned in Damascus from 661 to 749 
A.D. 
: Unlettered, illiterate. 
: The legal poor tax; the alms tax; one of the 
five 'pillars' of Islam. 
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